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DEVELOPMENT AND EVALUATION OF A WESLEYAN INTERNSHIP
MODEL:
CREATING A DISCIPLESHIP, RENEWAL,
AND LAY LEADERSHIP TRAINING PATHWAY
by
Mark Cheetham
This study utilizes Wesleyan models of discipleship to design a model of resourcing
churches to enable church planting and the creation of ecclesial communities by training
identified laity for future leadership roles in a Methodist setting.
This intervention allows for a small but formative sample of the means needed to
recruit, equip, and form prospective leaders, using an internship model primarily focused
on a transformational leadership approach. The strategic aim of this project is the
development of a training program that can be tailored to each intern’s experience, needs,
and capacity. The project redesigns and evaluates the use of a covenant group (Wesley’s
class meeting) as a safe space for the interns to share and grow. The application of current
adult learning theory is used as the basis of facilitating learning.
The findings suggest that the combined effects of a local church based, experiential
and supervised learning environment lead to the formation of effective lay leaders capable
of making significant contributions to future church growth. The study concludes that the
Methodist Church of Great Britain should adopt a cautious yet positive approach to
rolling out the internship program covered by this research project. The more detailed
recommendations for future work and future research are to be found in chapter five.
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CHAPTER 1
Overview of the Chapter
This chapter provides an overview of the circumstances that make this ministry
transformation project necessary. This project seeks to evaluate the effectiveness of a
Wesleyan approach to discipling and training new lay leaders using an internship rather
than theological college-based program. I will establish the reasons for my personal
interest in the topic and the working environment that makes the work both necessary and
relevant to my situation. Then, I will engage the problem, the purpose of the project, and
the principle idea that internships can provide an imaginative training pathway for future
lay leaders of ecclesial communities. Other chapter elements include the identification of
the participants, research methodology, instruments needed for effective data collection
and data analysis. Chapter one concludes with an overview of the content of the
subsequent chapters that form the bulk of this ministry transformation project.
Personal Introduction
In the summer of 2017, I took a sabbatical without really knowing what to do. I
had been ill the year before and decided that I needed a ‘pouring in’ of resources.
Through the invitation of a friend, I attended Asbury Theological Seminary’s Global
Church Planting summit in Manchester, England, and a flame was kindled. I audited the
Church Planting Cohort during a Doctor of Ministry residency in Wilmore, some two
weeks later. Through the relationships, teaching, and reflection facilitating during this
time, I realized that working in this area was a long-forgotten core component of my
original call to ministry.
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When this research was undertaken, I served in a British Methodist Circuit which
had closed eleven churches in nine years and reduced serving Presbyter numbers from ten
to five, with an assumption that it was possible to successfully manage decline while also
‘hoping’, with some measure of financial freedom, for a different outcome moving
forward whilst making no discernible strategy to achieve growth. One of the greatest
ministries challenges I face is breaking free from models designed for consolidation and
amalgamation and instead finding ways to creatively respond to the prompting of the
Spirit so that the church might find a new way forward.
The British Methodist Church has been trying to break free from management
mode for several decades. Whilst talking about and encouraging reorganization for
mission, we have become entrenched in our ways of thinking. We have become
dominated by and reliant on the clergy. We seem to view the future with a certainty that
we are too close to the end of the denomination to really change. Yet, some elements of
our structures, small groups, collegiality, and the ministry of the whole people of God,
have historically been a gift to the wider church.
We have tried to create new ways of working expressed through:
a) The Fresh Expressions Movement, which quickly proved to be a success in its
creation of small groups that resembled early Wesleyan class meetings. But it has,
in many ways, struggled to deliver any significant advance in the formation of
ecclesial communities. At the same time, we have increasingly become staffed by
entrepreneurial Presbyters or Deacons leading projects which are certainly of
value, but these projects often resemble any number of other charitable social
enterprises and do not have a discipling mechanism or real growth.
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b) The Methodist Church has been relentlessly reorganizing its structures for
mission. The results from planning, talking, and consulting at best afford only
minor changes to an organization that is desperately seeking the energy of the
Spirit as its guide.
c) The creation of the Discipleship, Ministries and Learning Network, (now
‘learning network’). The role of this team of dedicated regional officers is to train,
equip and lead initiatives. Illustrating Point B, the dropping of ‘discipleship and
ministry’ from the title raises a question of who now holds oversight of these
areas of church life and how the relative quality or strength of discipleship and
ministry practice is nurtured?
d) The development of the Pioneer Pathways to deliver the resources to be used by
the officers referred to in Point C was a resource that this pilot program accessed
where it matched the interns training needs. Although, at the time of writing, it is
difficult to see how pioneer ministry will significantly change the future direction
of the British Methodist Church or bring significantly increased numbers of
people to faith.
This means that when I am talking with leaders, I often speak about a critical need
for the church to disciple, train and equip young and/or lay leaders. I can see the value
being learned from other denominations and non-denominational churches the world over
who are rediscovering small groups. Yet, I fear that we have become the very church
John Wesley never wanted us to be. I reflect on his warning that Methodists will surely
degenerate into “a dead sect, having the form without the power of religion” unless they
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“hold fast both the doctrine, spirit, and discipline with which they first set out” (qtd. in
Rodes 266).
I, and others, sense a moving of God’s Spirit, and I am beginning to see a
willingness to change how we might work, to be bold and experiment, to follow where
the energy is bubbling up. I am excited about growth. I talk to others about how the
church might resource mission and ministry across an area, raise up new leadership, be
involved in reseeding and church planting new ecclesial communities, and build teams to
facilitate this work in ministry.
Statement of the Problem
One of the great challenges of the British Methodist Church is to face a country
wide ‘mission accomplished’ outcome while still searching for where the Spirit is at work
and how renewal might yet be encouraged. The phrase ‘mission accomplished’ is part of
a response to the British Methodist Church requiring each local church to produce an
action plan for growth or an end-of-life plan which recognises that their mission is
accomplished. The 2017/18 President of Conference, Revd Lorraine Mellor, was right in
saying that the church has reached a tipping point and that any change needs to be radical
in order that we will survive and grow. Revd Lorraine pulled her thoughts together
saying, “I heard someone say a few months ago, there is nothing wrong with the gospel
so what is wrong with the Church?” (Mellor) This invites reflection on the scale of the
challenge faced by the British Methodist Church.
Revd Lorraine then ended her address to the 2017 British Methodist conference
by reflecting on the words of John Millbank a theologian at Nottingham University,
speaking about the Church of England, saying: “The future of the C of E's mission
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depends very much on the restoration of a learned clergy who will once again command
cultural respect” (Mellor). After reflecting on that statement Revd Lorraine continued:
We don't have too many churches; we just don't have enough people in them.
Therefore, we need a touch of Jesus so we can see his glory. The disciples over
breakfast had a touch of glory and moved by their decision making from one
position to another. Jesus showed the disciples another way, they had nothing in
the nets, we know we don't have enough people, not enough ordained ministers
and in a declining, aging Church we ask ourselves where are the ordained going to
come from unless we radically change our position. (Mellor)
My commentary and work rest around challenging the assumption of many within British
Methodism that we should be searching for more Presbyters rather than fuelling renewal
by training the laity to take on the role of leading ecclesial communities.
This project demonstrates that not only is raising up lay leaders in keeping with
the historic Methodist view about lay leadership but that it is also essential to any
significant future growth of the Kingdom of God. What do we need to try to radically
change our direction of travel or the apparent certainty of a failing church? The invitation
to those carrying leadership responsibility is to take some risks in mission and
discipleship to enable the church to grow and equip new leaders and plant new ecclesial
communities.
Purpose of the Project
The purpose of this project was to evaluate the effectiveness of a redesigned
Wesleyan internship model of discipleship, renewal, and leadership training for the laity
from identified Methodist churches across the Yorkshire Plus Methodist region.
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Research Questions
Used as essential tools throughout this piece of research, the following questions
are designed to guide the research in discerning the effectiveness of the project.
Research Question #1
What do other Christian organizations, interns, and program leaders identify as
best practices for an internship program?
Research Question #2
What aspects of Wesleyan renewal, discipleship, and leadership training do
interns, and program leaders identify as relevant to and instructive for this internship
program?
Research Question #3
What do the interns and program leaders identify as the strengths and weaknesses
of the program, both at its mid and endpoints?
Instruments
The research looked for best practice, adult learning models and the theological
and biblical foundations that were necessary to be able to design, run and evaluate an
identifiably Wesleyan training pathway. This was centered on a transformational learning
approach to lay leadership training. The interns were pre- and post-tested using an
evaluation survey with only minor modification for post-test against pre-test wording.
The original source of this survey was UVC Chicago’s job application form. This form
was shared by Pastor Christian Coon (Appendix A & B).
The interns were also subject to fortnightly supervision allowing the collection of
data using a ‘field researcher’s notes’ model. The interns and the covenant group all
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completed a ‘Spiritual Maturity Index’ survey at both the start point for the covenant
group and the intern’s participation in that group, and then at the conclusion of the pilot
program (Appendix D). The covenant group was used as a second instrument, a focus
group, at the midpoint and endpoint of the pilot test to evaluate progress and aid future
development of the training pathway.
Rationale for the Project
Recognizing the issues as previously described in this work, the researcher
presented the possibility of developing this project to the District leadership team (of
which the researcher was a member) in 2018. The goal was to explore the creation of
resourcing churches or ‘learning hubs’ to enable church planting. This ministry
transformation project is that pilot program.
This ministry transformation project was undertaken in a season of life for the
Methodist Church of Great Britain when it was recognised that it still had an opportunity
to make any changes this work might suggest. Otherwise, there was a possibility that the
national church would run out of people and energy to achieve much more than managing
decline through to the end of life. This study and the pilot program have the opportunity
of breathing new life into the British Methodist Church through understanding training
and mentoring methods for potential lay leaders with a view to the creation of new faith
communities.
Part of the contemporary rationale for this project rests within the British
Methodist Church need to develop a sustainable stream of lay leaders to resource
thousands of new places for new people (church planting). Lay leadership training for
ministry in a small group setting is a common theme and practice in the Christian Church
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today. Rediscovering these small group settings could become an important tool for
resourcing church growth against a backdrop of British pre-Christian understandings of
spirituality.
There is much to rediscover about Jesus’ teaching and discipling model for the
current age as church leaders seek to identify, train, and equip anointed lay leaders called
to share in Jesus’ ministry to the world. Joel Comiskey, author of How to Lead a Great
Cell Group Meeting writes of the need for spiritual vitality and openness as an essential
starting point along with a commitment to the process of what Wesleyan Methodist’s
would understand as sanctification (24). While explicitly writing in the context of the
benefits of small group attendance and the need for good group leadership, writers such
as Robert Schnase point to the transformational impact small groups have (Schnase,
chap.3). This research will consider whether there is a training, as well as a discipling
strength, in a small group environment.
If ever there was a need for the British Methodist Church to rediscover some of
the key lessons and foundations of the Wesleyan model of developing lay leaders, it is at
the time of writing this dissertation. Locally the circuit I am stationed to has shut eleven
churches in nine years. membership has declined roughly thirty two percent and
attendance by nearly forty percent over the same period. The Methodist Church of Britain
statistics for mission illustrate the issue nationally:
•

In 1996, 63.4% of churches had less than fifty members in them and in the sixyear period to 1996 more than 73% of churches reported no new members.

•

Membership decline has slowed slightly from 6% in the period 2005-2007, to a
3.5% annual average since 2008.
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•

In 2008, 30% fewer young people and children attended church than in 2005, in
2013 the figure was 50% fewer than 2008, no figure is reported in most recent
statistical summaries.

•

Finally, in the five years from 2008 to 2013 the Methodist Church of Britain shut
a little under one thousand churches across the connexion. A further four hundred
closed in 2019, leaving just 4,110 churches active across the country (Historic
Data Archive).
This research explores what it takes to replicate the principles that led to the

success of Wesleyan model as an attractive a learning tool for so many. Expressed here in
the historic context of lay preachers, “the revival of the work of God does perhaps depend
as much upon the whole body of leaders, as it does upon the whole body of preachers”
(Norwood 136). The goal is to do so with 21st century needs and culture in mind by
recapturing the Wesleys’ vision, to use the words of Paul Wesley Chilcote (78).
Definition of Key Terms
In the context of this study, the following terms require specific definition.
Laity: this refers to the people of religious faith other than the ordained clergy.
Wesleyan: A Wesleyan has an understanding of the assurance of the free grace of
God, experienced God personally, and is set with the tradition of Arminianism which
emphasized a human’s free choice to pursue holy living as an outcome of faith which
would lead to Christian perfection.
Leadership: within a Christian context, J Robert Clinton writes that “a Christian
Leader is a person with a God-given capacity and the responsibility to influence God's
people” (245). Bernard Bass has an alternate view. Commenting on transformational

Cheetham 10
leadership development, he notes that much industry leadership is transactional, lacks
charisma and is outcomes based (Bass 73).
Discipleship: Greg Ogden writes that disciples are a “self-initiating, reproducing,
fully devoted follower of Christ” (Transforming Discipleship 55). His discipleship
approach focuses on training people to be able to multiply or reproduce the process of
how they were trained to be disciples. This method fits well in the context of this study.
Resourcing Church: A resourcing church is a church that is designed to aid church
planting and mission across an area through a platform of providing the environment for
lay leadership training.
Ecclesial Communities: The Church as the community of believers bound
together in love and within an understanding of faith as located in the Trinitarian God
expressed as Father, Son and Holy Spirit.
Church planting/reseeding: The practice of establishing a core of Christian
worshippers in an area with an intention that it impacts that area and becomes a thriving
congregation.
Internships: A form of adult training/learning akin to an apprenticeship.
Adult learning: This is not limited to the mental process of accumulating data and
information. More knowledge, no matter how orthodox or biblical, rarely changes a
person’s belief system or behaviour. Whereas “we make meaning of our experience
through acquired frames of reference – we transform our frames of reference by
becoming critically reflective of our assumptions to make them more dependable when
the beliefs and understandings they generate make them problematic” (Mezirow and
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Taylor 30). Educational psychology and adult learning theory reveal that adults approach
learning, knowing, and constructing their frame of reference in more than one way.
Yorkshire Plus Methodist Regional Team: Is part of the British Methodist Church
Connexional Team, and oversees learning, training, and development across the
geographical area of Yorkshire in the U.K.
Delimitations
This intervention project was designed to evaluate a created pilot program that
tested the effectiveness of training and equipping future lay leaders with the character and
capacity to lead or be a key part of a team to church plant. As a Connexionally recognised
(Methodist Church of Britain) project of significance, the study was confined to three
interns in a resourcing church setting and the members of the covenant group set up to
help enable the interns learning and growth in faith. The only applicable age/gender
restrictions are those resulting from the employment of the three interns. By the nature of
the pilot program, these were lay members of the Methodist Church of Britain who were
able to work within the geographical Yorkshire Plus Methodist Region.
Included within the scope of the study were concepts relating to Wesleyan and
other discipleship models. The adult learning research led to concentrating on
transformational learning theory as best able to accompany the different levels of
theological education already received by the participants. The project was set in the
context of the local church rather than theological college. To impact future Methodist
Church thinking relating to training lay church plant leaders, it was necessary to exclude
ordained clergy, those not recognisably called to a future leadership role, people from
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other denominations, non-Wesleyan denominational models of discipleship, renewal, and
leadership training, and non-ecclesial expressions of church labelled projects.
Review of Relevant Literature
The broad categories of literature covered in this dissertation include commentary
on the biblical foundations and works discussing the principles of presence,
commissioning, and sending. The researcher drew on areas of writing relating to
theological foundations, discipleship and encounter referencing the dynamics and nature
of Christian education. The literature review also engages more contemporary thinking
on Wesleyan discipleship, particularly exploring the work of Blevins & Maddix, and
Kevin Watson. Thomas Groome speaks to the more missionally focused outcome
approach of someone like Reggie McNeal, but in each of these arenas it will become
apparent that there is a concentration on ‘recovering’ the lost art of discipleship and
discipling.
Much of the literature around the idea of ‘encounter’ comes from those who have
experienced first-hand or who have written of the experience of the oppressed, or
disenfranchised. There appears to be little work around routine encounter or experiencing
of God. Bonhoeffer and Friere & Ramos are included as key voices.
A review of current thinking in relation to transformational learning, particularly
in the group setting and whole community ministry, equips the reader with input and
reflections from historic Methodism and more widely the work and churchmanship of the
Reformers. The writing of Timothy George compliments elements of work on theological
learning combined with influential contributions from R A Koivisto. The emphasis of
learning sits with the thinking and theology of the reformers more than the early church
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fathers or contemporary non-denominational church mechanisms. This is because of the
way of life approach of the church fathers as opposed to the pathway of the
professionalization of ministry in the staff dominant non-denominational church setting.
Key contributors to this project’s methodology and practice are Groome, Hull, and
Conde-Frazier. They each look at the role of community in the Christian learning
experience. The research themes invite you to consider more subtlety with the leadership
theory of Lussier & Achua against the statements of Robert Clinton, each assist with the
transition of work from theology and church to a broader investigation into adult
learning.
In the literature review, consideration is given to church leadership thinking,
specifically from the work George Barna. The approach taken in this paper is more
toward holding the disciplines of transformational leadership in dialogue with
transformational learning theory. Small group theory will be brought in dialogue with the
wider research around the topic of what makes a good leader involving the work of
ethicists such as MacIntyre and Hauerwas. Elements of spiritual formation, including
practitioners such as Dallas Willard, will be set alongside the best of learning theory from
Kolb & Kolb.
The work of the Holy Spirit is integral to the work forming spiritual leaders.
These ideas will emerge from a range of authors from Craig Dykstra to Randy Maddox.
Using behavioural science as a shaping tool for the individual’s learning pathway, the
literature review contains significant works on adult educational theory and praxis. There
is a need to understand Christian and other approaches to adult education and how writers
such as John Milton Gregory inform or challenge current thinking.
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The natural development of the above research leads to a concentration on
transformational learning theory and how to most appropriately utilize this for the work
of this ministry transformation project. The 1996 Daloz book Common Fire is a
significant book in dialogue with the best educational practice of someone like John Hull
and his respected work. The impact of contemporary society is held with the call of God.
In this regard, articles from Parker Palmer are integrated into reflection on training
methods and best practice.
Wesleyan writers such as Outler, Watson and Chilcote are a thread that holds
much of the thinking together. Their reliance is mostly held within the Wesleyan
expression of Christendom. This is seen as a particular reason to research more widely
than may at first be obvious to anyone reading the title of the thesis.
Research Methodology
This project took the form of a pilot internship program which sought to
implement and learn from lay leadership training by using qualitative and quantitative
methods of data collection. The most effective means of collecting the data required were
a pre-test and post-test evaluation survey, Dr Craig Ellison’s Spiritual Maturity Index, the
use of field researcher notes, and two focus group conversations. The primary nature of
this study is qualitative though a quantitative tool and method were employed as well.
The qualitative method of data gathering through evaluation survey and field researcher
notes was utilized to collect the principal qualitative data. The Spiritual Maturity Index
survey provided quantitative data.
There were various elements to this program. Interns were recruited and then
completed an evaluation survey, one half of the pre-test element of the project. Then one
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week after the conclusion of the pilot program, the evaluation survey used at the
beginning of the project was administered to the interns with minor amendments relating
to suggestions for future good practice in the context of the program.
To collect the required data relating to learning and spiritual growth, the members
of the covenant group and the interns both completed the pre-test Dr Ellison Spiritual
Maturity Index. At the midpoint of the pilot program the covenant group acted as a focus
group for one meeting to discern best past practice to date, identify specific training needs
relating to the interns remaining time in the program, and help assess any adjustments
required for the second half of the test in terms of format or procedure. And at the end of
the program, the same Ellison Spiritual Maturity Index Survey was undertaken by all
involved as a post-test measuring tool. The covenant group was a focus group for one
meeting. The supervisor took ‘field researcher notes’ at each fortnightly one-to-one
meeting with the interns.
Recent researchers have viewed such integration as a form of methodological
triangulation and have recognized its potent benefit in research (e.g., Creswell,
Educational Research 558). Combining both quantitative and qualitative data provides a
broader knowledge base to provide a better and deeper understanding of the research
problem than either quantitative or qualitative data by itself. In addition, multiple means
of data collection “provides a complex view of the intervention enabling a thicker
interpretation” (Sensing 72). This research sought to assess the effectiveness of the
intervention from multiple angles; therefore, mixed methods should give more confidence
in the validity of the conclusions drawn.
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The pilot scheme was an initiative designed and run in a newly identified
resourcing church. The resourcing church was selected as a church capable of providing
the appropriate environment and opportunity to run this programs internship model.
Seeking to rediscover the Wesleyan approach to leadership development, this
intervention looked to pioneer a learning pathway suitable for the training of 21st century
non-ordained church leaders capable of contributing to the creation of new people for
new places.
Several important theological foundations support the idea of endurance in
Christian ministry. Many scholars believe that a divine summons to the task is probably
the most important consideration. McNeal is one of them, writing:
God shapes the heart of a leader through the call. This call is a divinely
orchestrated setting apart of the leader for some special task. God’s part of the call
dynamic is to initiate, guide, position, and intervene. The leader’s part of the call
drama is to hear, respond, search, and order or reorder life. (A Work of Heart 95)
This pilot program was a ten-month research project that corresponded with the initial
cycle of the internships to be run at Brighouse Central Methodist Church, West
Yorkshire, U.K. The church is a healthy, vibrant, but slowly growing church committed
to the lifelong discipleship of all on a faith journey. It showed the capacity needed from a
community of faith to enable and help develop the work of training lay leaders and test
the research program model.
Type of Research
The creation of this pilot program meant that this was an intervention that
designed, piloted, and evaluated the effectiveness of a redesigned Wesleyan model of
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discipleship, renewal, and leadership training to help resource new life-giving
communities took place in four stages. The rationale behind this approach reflected the
researcher’s view that this avoids possible bias that may be associated with any single
method. A triangulation of sources of data is preferred.
The specific resources used were the pre-test and post-test evaluation survey/form
(Appendix A & B), the Spiritual Maturity Index (Appendix D), field researcher notes
(template found in Appendix E), and two focus group conversations (template found in
Appendix F). The mixed methods research provides strengths that offset the weaknesses
of both the quantitative and qualitative research (Creswell and Plano Clark 7).
The quantitative approach provided a system of inquiry based on assessing the
program at set points. Had the program been able to demonstrate any change or
significant change in the participants experience, maturity, or capacity because of
experiencing this internship-learning pathway?
The qualitative approach was employed to ensure the capture of data relating to
essential, internal, experiential, and learning characteristics or other noticeable factors
that might determine the success of the program. In the context of outcomes that might
inform a scaling up of the program this information would form part of any assessment as
to the suitability for deployment to a leadership role. Qualitative research methods are
needed to properly capture the complexity of developing leadership qualities in relation
to character and capability in the service of God.
Participants
There were two sets of participants. One set formed the covenant group which
would provide the focus for transformational learning and a safe space for exploration.
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The second set were the interns who would form the major element of the programs
research. All participants were either part of or had a significant relationship with the
identified resourcing church and understood the role of the training pathway and its
application to this ministry transformation project. The age range for all involved was
twenty-two through sixty-four years. There was a variety of church/faith committed
members and non-church/faith committed members who were engaged in our missions’
programs.
Instrumentation
Due to the nature and duration of the intervention, the researcher identified the
following five instruments as the most appropriate ways of collecting the data needed to
evaluate this piece of research:
1. A pre-test evaluation survey collected data on internship participants’
understanding of, commitment to, and personal journey in relation to leadership
within an ecclesial community, understanding their calling by God, and their
relationships with other people prior to the program (Appendix A).
2. A researcher adapted post-test evaluation survey collected data on internship
participants’ understanding of, commitment to, and personal journey in relation to
leadership within an ecclesial community, understanding their calling by God and
their relationships with other people at the end of the program (Appendix B).
3. The Spiritual Maturity Index (Ellison, 1983) was identified as the preferred pretest and post-test spiritual growth assessment survey collecting the participant’s
own view of growth both individually and in comparison (by the researcher) with
other participants (Appendix D).
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4. The researcher collected ‘field researcher notes’ concerning each intern. These
notes were derived both from the oversight required of the pilot program and
fortnightly one to one supervision/mentoring sessions which lasted ninety minutes
each. The sample template is found in Appendix E.
5. The two-stage collection of data from the fortnightly covenant group was
achieved at program midpoint and endpoint. It acted as a focus group and allowed
the researcher to discover themes and patterns from participants’ experience of
the program. The template found in Appendix F.
Data Collection
Research took place in a pilot test between 1 Oct 2019 and 31 July 2020 in
Brighouse Central Methodist Church in West Yorkshire, United Kingdom. The program
contained a mixture of experiential learning, practical ministry, theory, and theology. The
program also included short theology, worship, and pastorally focused courses run by
theological colleges or other recognised training institutions.
Members of the covenant group and the interns all completed the same pre-test
Spiritual Maturity Index survey (Ellison). This took place when the interns entered the
pilot program and when the covenant group first met together as a group. The same
survey was repeated, by the same participants, at the end of the pilot program. The preand post-test evaluation survey collected data on internship participants’ understanding
of, commitment to, and personal journey in relation to leadership within an ecclesial
community, understanding their calling by God, and their relationships with other people
prior to the program. Field researcher notes were taken at each one-to-one meeting with
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the interns. At the midpoint and endpoint of the pilot program, the covenant group used a
regular meeting to act as a focus group.
Data Analysis
This section recognises that data analysis helps bring understanding to the mass of
data collected during the research processes. As an outline, the Spiritual Maturity Index
survey provided the quantitative data for this study. This data was analysed by
comparative analysis using both descriptive and inferential statistics. A t-test was used to
compare individual variance between the participants’ pre- and post-test Spiritual
Maturity Index survey.
The pre- and post-test evaluation survey together with the fortnightly one on one
field researcher’s notes and focus groups provided qualitative data. The researcher
performed a preliminary exploratory analysis by reading through and collating the data.
Themes and patterns were identified, coded, and then used to perform content analysis
and provide content for reporting. The assessment of the qualitative and quantitative data
from the post- and pre-test surveys provided evidence to help determine successes and
shortcomings within the learning experience.
Generalizability
This project could be easily replicated across the region or even across the entire
Methodist Connexion. This pilot program is designed to apply to churches capable of
providing the best environment for apprenticeship type approaches to training. With
potentially limited modification, it could be adapted to the limited number of larger
church scenarios that exist within British Methodism, though it is likely to prove harder
to translate to churches smaller than the pilot program church.
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The challenge of scaling up the pilot program might involve considering how best
to embed the transformational leadership model used in this pilot and how to develop a
helpful culture of learning in other churches capable of delivering the program. Possible
differences may emerge in other future program locations or cohorts relating to the skills
of the program’s ‘supervisor’, participants, and environment. But it is envisaged that the
program principles can remain fully transferable if structured correctly in the first
instance.
Project Overview
Chapter Two reviews relevant literature and research on the areas of discipleship
and Christian growth and learning. The review considers the biblical and theological
foundations on training Christians to serve as potential lay leaders. Subsequent research
discusses key aspects that contribute to effective lay leadership training, including
Wesleyan models of renewal, discipleship, and leadership training. Chapter Three
explains the methodology of this ministry transformation project, the design of the study,
and the data collection and analysis process. Chapter Four describes the participants in
the study, presents and analyses the data, and draws five major findings gathered from the
data. Chapter Five discusses the major findings, the implications derived from the study,
makes recommendations for future work, and offers suggestions for further study and
practice.
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CHAPTER 2
LITERATURE REVIEW FOR THE PROJECT
Overview of the Chapter
The literature review includes commentary on the biblical foundations and the
principles of presence, commissioning and sending. The researcher drew on areas of
writing relating to theological foundations, discipleship, and encounter within
Christian education. This review engages literature on experiencing growth through
different generations alongside contemporary thinking on Wesleyan discipleship and
writing that investigates routine encounter or experiencing of God. Added to these
elements is set current thinking in relation to transformational learning in the group
setting and whole community ministry.
Research methodology and practice required engagement with the theme of
community in the Christian learning experience and, more specifically, leadership
theory in tandem with the work of theology. The project navigates between the risktaking element of transformational leadership and the traditional servant leadership
model. These leadership models are brought into dialogue with transformational
learning theory alongside small group theory, spiritual formation, and concern for the
wellbeing of all involved.
The work of the Holy Spirit is explored in dialogue within the formation of
spiritual leaders. Additionally, literature on adult educational theory will be reviewed.
This chapter examines Christian and other approaches to adult education while holding
the challenges of the modern church training pathways in dialogue with
transformational learning theory.
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Biblical Foundations
Presence, Commissioning, and Sending: John 20.19-23.
By examining John 20.19-23 within the wider narrative structure of John this
section will avoid what C. K. Barrett cautions against, namely that any attempt to itemize
John's theology into neat compartments is bound to misrepresent it since the themes of
the Gospel which are surely bound to one another (67).
This passage is a moment of ‘Pentecost’ style outpouring of the Holy Spirit as
expressed in the idea of presence, commissioning and sending, in relationship with yet
different from Luke’s Gospel writing. Examples of Luke’s retelling of the outpourings of
the Holy Spirit can be read in Acts 4.29-32 where the whole group like those on
Pentecost (Acts 2.1-4) and like Peter before the council, is filled with the Holy Spirit. The
presence of the Acts 4 and Pentecost style indicates a significance of coming together,
sharing prayer and life in common, seeking the wellbeing of each other’s soul.
There is a possibility that John 20.19-23 is a highly developed theological and
deeply practical Pentecost-like moment. The result of which is that the disciples receive
some spiritual experience, growth or blessing which is sufficient for a subsequent
commissioning or sending to take place. Interpreting John 20.19-23 in the context of
wider Christian experience sees the action of this passage as something which
symbolically pointed to a future gift and moment of community experience. C.H. Dodd
sees only one occurrence of the bestowal of the Spirit upon the disciples, presenting
John's account as a highly theologized depiction of the Lukan Pentecost (227).
The Gospel of John is often viewed as the ‘spiritualized’ gospel, more
theologically considered and deliberate than the more historical approach of the
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synoptics; so, a brief but appropriate consideration of the historicity in the Gospel of John
is needed. Recent research on the question of the historical credibility of John’s gospel
rests with scholars such as Richard Bauckham. Bauckham takes the view that an
increasing knowledge of Greco-Roman biography points to the richness of variety
between the four gospels found in scripture as being positive. He further expresses the
view that to John’s contemporaries “the Gospel of John would have looked considerably
more like historiography than the synoptics would” (112).
Thus, John's Gospel is identified as an interpretation of history and can also
reasonably stand as authentic and purposeful as other elements of the scriptural canon.
The text of John reflects a theological encounter which is more than but includes an
historic truth which lends credibility to the work of John as a whole. Leon Morris
comments on the history and interpretation of John, suggesting that “the fact that the
historian cannot, as a historian, reckon with the basic theological concepts does not make
them untrue. Nor does it render unreliable the work of a theologian who writes history”
(93).
It is therefore possible to consider that the New Testament records at least two
outpourings of the Spirit: the first on Easter evening as recorded by John, the second on
the day of Pentecost, and then less direct but subsequent moments such as the one
recorded by Luke in Acts 4. The purpose, meaning, and impact of the two primary events
noted above are of interest in the context of both the public and private growth,
development, training, and sending of interns participating in this ministry transformation
project which recognizes the transformative learning experience possible through
something like a covenant group.
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The covenant group model could readily look like ten-twelve disciples gathered in
an upper room mutually seeking the experience of the resurrected Christ coming amongst
them. This experience then also enabling their sending out in the power of the Spirit
freshly and variously bestowed as sent by Him who first loves us and Him who sends us
out into the world. Augustine wrote that John 20 is a first giving of the Spirit to “enliven”
them just as the breath of God had “enlivened the first man” (taken from lecture notes at
University of Cambridge B.Th. class, Lent Term 2003). Tractate LXXIV expresses why
this understanding of John 20 informs the design of this project, and is articulated below
in the context of the book Nicene and Post-Nicene Fathers:
For that same manifest bestowal of the Holy Spirit the Lord made, not once, but on
two separate occasions. And because he then gave the Spirit, did He on that
account fail in afterwards sending Him according to His promise? Or was it not the
very same Spirit who was both then breathed upon them by Himself, and
afterwards sent by Him from heaven? And so, why that same giving on His part
which took place publicly, also took place twice, is another question: for it may be
that this twofold bestowal of His in a public way took place because of the two
commandments of love, to our neighbor and to God, in order that love might be
impressively intimated as pertaining to the Holy Spirit. (Schaff 334)
Reading St Augustine as understanding each bestowal was a true giving of the
Spirit but with different emphases, suggests a dynamic movement of a discipling,
growing, maturing, equipping experience that readily carry the Wesleyan words of
sanctifying grace. John Wesley’s view of the role of sanctifying grace in the maturing
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experience of a disciple speaks to the purpose of a covenant group in equipping future
leaders.
John Calvin sees the gifting of the Spirit in the two Pentecost accounts. He writes:
I reply, the Spirit was given to the Apostles on this occasion in such a manner,
that they were only sprinkled by his grace, but were not filled with full power; for,
when the Spirit appeared on them in tongues of fire (Acts 2.3), they were entirely
renewed ... not that he furnishes them with necessary gifts for present use, but that
he appoints them to be the organs of his Spirit for the future. (724)
In the context of the pilot programs design, Calvin’s identification of the Spirit’s working
as described, supports the foundational element of John 20.19-23 as being one of
presence, commissioning and sending.
The work of B. F. Westcott poses an argument for John's account being a true
outpouring of the Spirit and not a symbol of a future gift. Westcott writes about the Spirit
the Lord imparted to them first quickening them, and then sending according to his
promise. Continuing he writes “the relation of the Paschal to the Pentecostal gift is
therefore the relation of quickening to endowing. The one answers to the power of the
resurrection, and the other to the power of the ascension; the one to victory and the other
to sovereignty” (qtd in Bruner 1177).
In some agreement with Calvin, Pierre Benoit, writing in The Passion and
Resurrection of Jesus Christ, argues that two different aspects of the Spirit are given.
John emphasizes the inward and sanctifying aspect of the Spirit which was so important
to John Wesley’s understanding of the class meeting. On the other hand, Luke
emphasizes the charismatic Spirit of God given for the welfare of the church as a whole
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and the spreading of the Gospel, something John Wesley found crucial to the
identification and sending of leaders with authority to act.
Like John 20.1-18, the emphasis that the events of 20.19-22 occur on the first day
of the week intentionally ties this passage with the idea of creation or recreation found in
the Fourth Gospel’s prologue, ‘in the beginning’. Jesus' greeting of peace seems to fulfil
his promise of peace as described in John 14.27 and 16.33, both of which are tied to the
activity of the Spirit as Paraclete. Contemporary writers make a connection between the
promise of peace and the Spirit which can be carried along as a function of John 20.19-23
representing the beginning of a new age of peace heralded by the commissioning, sending
of the disciples (v. 21) and the receiving of the gift of Spirit (v. 22) (Ford 81). Another
earlier promise is being fulfilled in this passage: Jesus's promise in John 16.16-22 that
their grief would be turned to joy when, after not seeing him for a while, they would see
him again. The implication of the disciples' rejoicing in verse 20 could be that Jesus,
having departed, has now returned to give them the promised Spirit.
One last function of John 20.19-23 rests in the way in which the disciples are
commissioned (v. 21) and their mission is announced (v. 23), suggesting that the
Spirit/Paraclete was given to affirm the manner of their sending, i.e., they are sent like he
himself was sent. As the one sent by God (Jesus) begins his work after the Spirit
descends upon him, so those commissioned to continue his mission are connected to this
work by the vital gift of the Spirit.
This exegesis of John 20.19-23 involves historical and theological analysis and
synthesis. It first contextualizes the passage and then utilizes literary criticism and
comparison between Luke, Acts, and John. Then this review will examine the ‘sent’
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motif in the Fourth Gospel, specifically its relation to John 20.21, followed by brief
consideration of the forgiveness of sin in relation to John. Finally, there will be a
concluding analysis to summarize the exegetical findings.
The context of the passage sits within the writing and theology of the gospel of St
John as a whole. A greater move to the broader frame of reference offered by redaction
criticism has widened the perspective of the biblical scholar increasingly towards a group
of texts, trends, and themes of individual books. New Testament scholarship might
employ a method which studies the biblical texts through the lens of literary techniques.
This method takes seriously that the Gospels are gathered together as a literary piece of
work; and that a reading or hearing of the Gospels involves literary appreciation of the
authors possible contribution to or interpretation of the text (Haynes and McKenzie 105).
Before implementing literary techniques, familiarity with the genre of John’s
gospel is necessary. The question of Gospel genre has been greatly debated. Are they
continuous prose narratives of Jesus' ministry and their relationship to other early
Christian writings, or are they more intricately connected to their Greco-Roman literary
setting? Because the four Gospels resembled one another but were completely different
from all other literary forms of the day, they were initially considered to be a creation of
the Gospel writers themselves. Additional work on the genres of the Gospels has focused
on the closeness of the gospels to other ancient literature genres.
A major contributor aligning the Gospels with ancient biography is Richard
Burridge. Burridge compares of the Gospels with Greco-Roman biographies, noting such
things as similar opening features, subjects, external and internal features. Burridge draws
the following conclusions regarding the Fourth Gospel's writing style:
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John conforms well to the pattern of both the Synoptics and the bioi. Half of the
Gospel is devoted to Jesus' ministry and signs, and a third of the total to the last
week of the subject's life, which compares favourably with the allocation of space
in the Agricola, Agesilaus, Cato Minor, and Appolonius of Tyana. Like the
Synoptic Gospels and the bioi, John's Gospel is a continuous narrative. And is
best understood as a bios Iesou. (350)
The literary plot can be divided into four main parts: Jesus' origins (John 1), Jesus'
public ministry (John 2-12), Jesus' farewell discourse (John 13-17), and Jesus' death and
resurrection (John 18- 21). Within John 20 specifically, Raymond Brown observes four
episodes of diverse reactions: reactions of Simon Peter and the beloved disciple (20.110), reaction of Mary Magdalene (20.11-18), reaction of disciples (20.19-23), and
reaction of Thomas (20.24-29) (The Community of the Beloved Disciple 189). These
reactions highlight what is required for belief: the sight of Jesus' empty grave, the sound
of Jesus' voice, or the fact of Jesus' risen appearance; yet a fourth reaction is needed in
which the receiver of the story might believe without the advantage of sight, sound, or
feel (20.29).
Dorothy Lee divides the narrative of John 20 into three scenes and a conclusion,
with the central scene being Jesus' gift of the Spirit, framed on either side by individual
encounters with the risen Jesus (38). Lee’s identification of the centrality of the Spirit as
it relates to encounters which are grounded around the central experience of the disciples,
gathered, and encountering Christ in such a way that transformation occurs, and the gift
of the Holy Spirit is received prior to a sending into the world.
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The scene in John 20.19-23 sits within the gospel tradition of the resurrection
appearances of Jesus. The similarity with Luke 24.36ff sits deeper than the obviousness
of both scenes playing through in the evening of that first day of the week, though John is
clear that Jesus comes to the disciples and Luke sees Jesus as simply ‘there’. Matthew
28.1ff sees much fewer touching points with John’s account, and Mark’s likely full stop
at the end of Mark 16.8 has little relation to John 20.19-23. What follows is a
straightforward exegesis of the identified passage of John 20.19-23.
Jesus Appears before his Disciples: John 20.19-20.
In v. 19 John says “Now, when it was evening of that day, the first day of the
week”. The clear reference to the first day of the week is an opening detail that is
uncommon to the Evangelist but directly relates to that used when Mary Magdalene
discovered the empty tomb (John 20.1) reinforcing the closeness of this part of the story
to one previously told (Westcott 293). John describes the scene, locating the disciples in
the upper room and behind locked doors because they are afraid of the Jews.
The term ‘disciple’ is often ambiguous because it is routinely used to describe
more than just the twelve named and chosen followers of Jesus' ministry. But as D. A.
Carson explains in The Gospel According to John:
in the light of the circle at the last supper (made up of Jesus plus the Twelve, and
then, after Judas Iscariot left, the Eleven), and in the light of the fact that Thomas
is singled out as not having been present (v. 24)—though doubtless there were
countless other 'disciples' less tightly connected with the Lord who were also not
present—we should probably think of the Ten (i.e., the Twelve, less Judas and
Thomas). (646)
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C. K. Barrett notes that the perfect passive participle used almost always precedes
what becomes the main verb, in this case describing how the doors are most likely closed
soon after the disciples had entered the room (567). The closing of the doors is logically
about gaining protection from the Jews, and it is this reason which also provides a clue as
to the motivation that likely causes the disciples being together. Why? Because the
disciples had witnessed how militant the Jewish authorities had been toward Jesus and his
message, it is likely that their actions reflect concern for their own well-being.
Detail surrounding the exact location of the disciples is not revealed, suggesting
that John wants the reader to focus on how the disciples were hiding in fear for their
liberty and lives. While scholars try and piece together where the disciples are meeting,
this work recognises that it is important that their meeting is in a place known to them as
a spiritual ‘home’. The idea of meeting in a place as described by John, is supported with
evidence from the book of Acts, James Dunn describes such a place in Acts 12.12
“certainly reflects knowledge of one of the earliest Jerusalem church's meeting houses
and was presumably part of this tale from its first telling. And ad hoc meetings for prayer
were a natural expression of early Christian spirituality” (163).
Verse nineteen concludes with John's description of Jesus appearing before his
disciples and blessing them with peace. John does not share how Jesus managed to enter
a room with locked doors. Such an omission contributes to any number of conversations
around how Jesus entered a locked room, with what type of resurrected body, and why is
the miracle transmitted by that process not as important as the message? Westcott who
assumes that John left out this description for a reason, commenting:
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The clause (“when the doors were shut”) can only have been added to mark the
miraculousness of the Lord's appearance. He came not in any ordinary, natural
way .... It is vain to speculate as to the manner in which He was not bound by the
present conditions of material existence which we observe. (294)
Hendriksen’s commentary on John’s Gospel posits other theories such as Jesus
was hiding in the room, or he sneaked in with the men of Emmaus, or he perhaps lowered
himself from the roof into the room (458). But detail aside, it is the message and the
imparting of the Holy Spirit that is important to John’s telling of the encounter. In the
words of George Beasley-Murray, “The Lord reveals himself where he wills, in a mode
beyond comprehension, and it is well for us to acknowledge the limits of our
understanding here” (378).
When Jesus speaks, his first words to the gathered disciples are “Peace be with
you”. This could be as straightforward as suggesting that this is simply the normal
greeting of the day as used by family and friends. But maybe there is a fuller
understanding in Christian usage linking to John 14.27 “Peace I leave with you; my peace
I give to you”. The imagery and powerful nature of the word ‘peace’ is reinforced by its
use again in v. 21 and then later in v. 26, which suggests that common usage of the word
is enhanced by the powerful nature of all that Jesus has accomplished, real peace, in a
post resurrection setting.
As if to demonstrate this, Jesus shows his disciples his hands and his side,
reinforcing his message and ministry being about word and deed as well as a sacramental
image of the transition experienced by him through the manner of his death and the
nature of his resurrection. He who was crucified now lives once more. The mechanics of
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‘how’ are not revealed. The expected response is faith. The nature and hope of
establishing a covenant group environment for the pilot program’s interns is partly
premised on this hope that through meeting together they might meet with the risen Lord
in a way which produces a greater faith in and knowledge of Jesus and the God of whom
he is integrally part.
The verses looked at thus far speak of a transformational learning experience for
the disciples. Through the challenge of believing the disciples reaction to Jesus speaking
and showing them who he is fills the disciples with joy, and they are transformed by the
experience.
The Apostolic Mission: John 20.21.
In John 20.21, John describes how Jesus gives the disciples an apostolic mission
which is a continuation in many ways of that which Jesus himself received from the
creative, redeeming work of God the Father. There is a second sharing of ‘peace’ in just
two verses. Why would this be necessary or helpful and to what end? Could this second
statement of ‘peace’ be a sign of what is needed for the work to come, e.g., a specific
blessing or anointing? Is it simply a writing technique to frame the importance of Jesus
appearing to the disciples and underline the work achieved through his death and
resurrection as opposed to the work to be done as Jesus sends them out into the world? Or
is it more about the disciples being so shocked to see Jesus that a resetting of the stage is
necessary?
The important Kingdom message that Jesus then gives is an echo of John 17.18
where Jesus describes his disciples as being sent out into the world as the Father had sent
him, a sharing of the responsibility for the work of God’s Kingdom. Looking at this verse
from a Wesleyan perspective highlights many similarities of John Wesley’s approach to
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gathering people in classes and instructing them to watch over one another in love,
thereby actively participating, on each other’s behalf, in relation to the saving work of
Christ. In v. 21, John shares a common Gospel tradition that apostles of the risen Christ,
to whom he had appeared or who had discreet knowledge of him, were entrusted with the
ongoing work of salvation, and this is captured below:
The sending of the Son into the world by the Father is a constant theme of this
Gospel. It reflects in measure the principle of Jewish authorization 'One who is
sent is as he who sends him.' In the person of the Son, in his words and deeds, the
Father himself is present. The time has come for the disciples to go forth as
representatives of the Lord. (Beasley-Murray et al. 379)
The Gospel of John begins with Jesus as the sent one from the Father who comes
into the world with a message from God (cf. 1.1-18). This is a message carried through
Gospel account with the mission bestowed upon the disciples by Jesus in the way
described below. “It appears that 17.18 speaks more to the process of sending…while
20.21 focuses more on the sender/sent relationships between the Father and Jesus on the
one hand and between Jesus and the disciples on the other” (Köstenberger 187).
John 20.21 places significance upon the authority and commissioning of the
disciples. Köstenberger suggests further defining the nature of the disciples’ mission as
being not just to represent Jesus but to in some way re-present Jesus to and within the
world (191). God’s continuing engagement with the world and sense of ongoing mission
is captured by Westcott who writes:
the mission of Christ is here regarded not in the point of its historical fulfilment
(sent), but in the permanence of its effects (hath sent). The form of the fulfilment
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of Christ's mission was now to be changed, but the mission itself was still
continued and still effective. (294)
Looking forward to John 20.22, there is reason to link the apostolic mission in
20.21 with the gifting of the Spirit in 20.22. The Spirit provides the critical element of
continuity between the enfleshed ministry of Jesus and the work of the exalted Jesus
through his disciples. The commissioning or sending theme provides a link between the
mission of Jesus and the disciples. This link should be replicated in church life as
believers recognise and commission people for specific forms of recognised ministry. It
is not being suggested that the disciples replace Jesus, but that they represent his mission
to the world.
The Gifting of the Holy Spirit: John 20.22
Introducing v. 22 as a key moment centered around the breathing of the Spirit,
Raymond Brown writes “we recognize that for John this is the high point of the postresurrection activity of Jesus and that already in several ways the earlier part of this
chapter has prepared us for this dramatic moment” (The Gospel According to John 1037).
There is a connectedness between Jesus breathing on his disciples and their ‘receiving the
Holy Spirit’, Jesus’ first action was to breathe on them (Carson 651). This may be a
similar literary device to the previously noted repetition of the two ‘peace be with you’
statements or something more specific to reference ruach, the wind, the Spirit of God.
The latter would suggest referencing Genesis 2.7 where God breathes life into the dust
and onward to the first human, in this instance a recreating new life (Barrett 570).
The next phrase Jesus says to the disciples could be translate as either an
invitation or a command: “receive the Holy Spirit”. The aorist imperative employed here
in the Greek would certainly suggest that Jesus expects these disciples to receive the

Cheetham 36
Spirit. In his Gospel commentary on John, D. A. Carson argues that an imperative does
not necessarily generate a sense of completion or immediacy, exampling Jesus' prayer in
John 17.5, which has an imperative, “And now, Father, glorify me in your presence”.
While an imperative is used, it does not denote that Jesus expected glorification to occur
immediately as he spoke. Thus, Carson argues, “So there is no intrinsic reason for
thinking that the imperative of 20.22 ... must be experienced immediately” (653).
In context though it may emphasize immediacy rather than some future moment
through the theological reading of this passage as a Johannine moment of Pentecost with
an instruction to receive the Holy Spirit as just that, an instruction which implies real and
virtually immediate action.
The Authoritative Commission: John 20.23
John concludes this account of a resurrection appearance with an authoritative
commissioning statement concerning the forgiveness of sins. This authorization to
receive the confession of sins is recognized like other sayings of Jesus recorded in
Matthew, specifically 16.19 and 18.18. The primary difference between the two Matthean
texts and the Johannine text reveals that the setting of the sayings is different. In the
Johannine text it is post-resurrection. In Matthew 18.18 it is in the context of how
authorities should handle disputes within the Christian community.
With reference to the already considered historiography of John’s gospel an
attempt to derive John 20.23 from the Matthean texts breaks down. Instead, there is an
altogether different source available to John. So, recognizing its unique creation, how
does John 20.23 function as a distinct part of the sayings of the resurrected Jesus? The
sense of this verse as evidence, or not, for holding the ability to forgive sins within the
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ordained ministry or more widely among the body of Christ is not pertinent to the
purpose of this research except to note this argument.
What is pertinent to this work is ‘in whose name’ or ‘by what authority’ life
giving action occurs here. The first half of v. 23 implies that the disciples of Jesus can
affect the forgiveness of sins in the lives of people, and such forgiveness will be, in some
way, ratified in Heaven. The second half of v. 23 leads to commentary around the ability
of a disciple to ‘hold’ the sins of the people and that in some way these will therefore be
held by God. Carson demonstrates that it is God who is acting in respect of verse twentythree (Carson 655).
Following a brief look at John 20.23 in its own setting, it is possible to interpret
this verse in respect of the mission of the disciples of Jesus (20.21) and the Spirit who
empowers them (20.22). The description is of the disciples continuing the work of
proclaiming Jesus’ message to the world. The disciples’ commissioning, the
responsibility it brings, the partnership with God it requires, and the necessity for the
gifting of the Holy Spirit are part of the whole ministry of the people of God.
John 20.19-23 records how, amid the disciples' confusion and fear, Jesus
miraculously appears and reveals that he is truly the crucified Lord standing before them.
This concept of gathering and then scattering to do the work of the Kingdom of God is at
the root of this project. The model is one of connectedness which leads to a possibility of
a transformational moment which engages the new promises and commands given by
Christ. While formerly the Father had been the sender and Jesus the sent, it is now Jesus
who is the sender, and the disciples are those who are sent.
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Formation of the Christian Community
The more dominant theme in designing the pilot program has been around the
formation of Christian Community. This formation of community is capture in the
writing of Luke in the Book of Acts. In Acts 2 it states, “All the believers were together
and had everything in common.... Every day they continued to meet in the temple courts.
They broke bread in their homes and ate together with glad and sincere hearts” (Acts
2.44, 46).
In an echo of John 20 and the resurrection appearance of Jesus to the Disciples on
that first evening, the first Christians were gathered in homes, in a small group setting,
using a format that would include prayer, and worship. Acts 2 depicts what might have
been an originally fear based, necessity driven reason for meeting as a small group of
followers of Jesus in a room or a house and how the early church turned it into a
purposeful norm for spending time together as foundational to the fellowship. This
environment of being together in fellowship was a significant mark of the early church.
The word “fellowship” (koinonia) is only used in Acts chapter two. Many have
noted Paul’s underpinning of community with the concept. Writing in The New
Interpreter’s Bible, Volume 10, Robert Wall states that koinonia “is an important idiom
of the community that is initiated into newness of life in partnership with the Spirit” (71).
The unique work of the Spirit is to take and transform a group of people into a
community of believers. This community of believers is formed around common
purpose, action, and belief. This community is an important theme in chapter two of the
book of Acts. The sharing of possessions and food is a mark of the early church which
would most likely have met in the precincts of the Temple for public displays of worship
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and then more intimately over food in a believer’s home. From the earliest of days, the
disciples of Jesus would have met in their own houses (Bruce 62).
There is a link to be made with the early movement of the People Called
Methodist, in that there was an expectation that Methodists would continue to meet for
public worship, in this case in the Church of England, and then meet in house groups for
fellowship, accountability and often food. In the account relayed in the Book of Acts, it
was the smaller, household gathering that would have been the main emphasis for the
breaking of bread with glad and sincere hearts, praising God together (Acts 2.46, 47).
Biblical scholars’ debate whether or not this “breaking of bread” is a reference to
Lord's Supper. In the Jewish tradition, “when the blessing is said at the table, the table
becomes a holy place and eating together a sacred activity” (Willimon 41). Willimon
continues that the picture painted in Acts 2.42 is about deepening believer’s faith
experience from the personal to an encounter with the community of believers.
Theological Foundations
By way of introduction to the theological foundations as well as the subsequent
section on Research Design, the consultative and personal experience of a combination of
the British Methodist Church training environment, British University system, and
Asbury Theological Seminary lead the researcher to approach this project believing that
many of the contributors to theologically focused adult learning center their research and
work on content elements. When discussing the learning process, i.e., pedagogy, with
British Methodists the researcher quickly discovered that the greater part of our formal
educational models concentrates on the content, courses, topics, theology, etc. necessary
for formational education and that this is geared almost entirely towards ordination
candidates, within the theological college environment.
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This research task and the resulting pilot program addressed the creation of a
more holistic pedagogy for lay leadership training and the subsequent ministry of sending
lay leaders to assist in fulfilling the purpose of God’s mission. This involves exploring
how Christians can most effectively learn how to be participants in God’s global mission
within their context and personal framework. Through this literary review, it will be
demonstrated that the learning process is of equal importance as the content of the
education, if not more so, in achieving the outcome of equipping all Christian disciples
for participation in God’s mission in the world.
Discipleship
Any examination of the roots of Christian Discipleship will carry echoes of
church tradition emanating from the Great Commission of Jesus, as recorded in the
closing verses of St Matthew’s Gospel. It has remained a key task of the Church’s
ministry to nurture Christian living for those at all stages of their Christian journey. But
when looking for discourse about the relationship between education and discipleship,
there is a dearth of resources from within contemporary British Methodism.
Turning then to the wider Methodist family, Dean Blevins and Mark Maddix,
both practical theologians in the Wesleyan tradition, discuss the inherent and
longstanding connection between discipleship and education. They write:
Didache, the Greek term for teaching, serves as a conceptual framework for
discipleship that is both faithful to Christian convictions and representative of
Wesleyan tradition. Often, we use the concept of discipleship and Christian
education interchangeably. Discipleship is the older concept of a particular way of
living as learners and teachers in rhythm with the Holy Spirit. (17)
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The Christian journey of discipleship is populated with any number of programs,
classes, workshops and many other such spaces that help create the environment in which
disciples might be taught, nurtured, encouraged, challenged, and supported to faithfully
respond to Christ’s call upon their life. British Methodism recognises that discipleship is
a way of life. The church’s endeavour should not be to reduce it to a course or learning
point but underline the idea of development as a condition of being a disciple, a response
to the call to follow Jesus. The 2019 Methodist Conference adopted a piece of work
around the Methodist Way of Life led by Rev Dr Roger Walton, which is partly premised
upon the assertion that as disciples of Jesus Christ, Christians are called to pattern their
lives after the example of Jesus.
John Wesley, an eighteenth-century religious leader who is part credited with
beginning the Methodist movement in Britain and later in the American colonies,
understood a disciple as one who commits, because of Christian faith, to follow the
example of Christ in every aspect of life. Unsurprisingly, Wesley often drew on biblical
imagery when seeking to describe a Christian disciple: “whoever claims to live in him
must live as Jesus did” (I John 2.6). The mechanism used for achieving this was the small
group in which disciples might “pray together, to receive the word of exhortation, and to
watch over one another in love, that they may help each other to work out their salvation”
(Wesley et al. 69). Christian education is an important part of supporting, nurturing, and
challenging people in their journey of discipleship, but it does not define the whole
endeavour of Christian discipleship.
For many expressions of the Wesleyan tradition, discipleship is a way of Christian
living that can only be achieved through God’s initiating, convicting, and nurturing grace.

Cheetham 42
Any attempt to reduce the breadth of that understanding is warned against by current
writers such as Kevin Watson. He writes, “we would do a great disservice to Wesley’s
understanding of discipleship if we neglected to insist that grace be kept in its proper
place at the beginning, middle, and end of all that is said about the Christian life” (A
Blueprint for Discipleship 20). Any resulting research design needs to respect, find ways
to encourage, and participate with divine grace in ways that are life giving and therefore
are consistent with the life of Jesus—changing lives that, in turn, change the world.
Such a holistic understanding of discipleship contrasts sharply with and
challenges the contemporary model which understands the nature of discipleship as
almost confined to participation in the programmes that comprise discipleship ministry.
In a similar way singling out any specific aspect of the Christian life does not engender a
holistic understanding of the nature of Christian living. From the above interaction with
the ideas of presence, commissioning and sending in relation to John 20.19b-20, there is a
dynamic necessity of community which is integral to the formation of the student
learner/intern. The pilot program explores the role of community as the place where
discipleship is experienced. “Jesus came” to where they were, “stood among them”,
formed community with them, “and said” spoke into that safe space. In the pilot program
for this project, this is termed the covenant group.
The use of the term ‘them’ implies and demonstrates community. In choosing
twelve disciples, Jesus formed his own covenant group which sets the scene of his work
and teaching within the expectation of community as a core element in developing
Christian disciples. Any resulting understanding of ‘group’ is a vehicle for learning. A
place where experience is integrated creates space for focused discipleship to happen.
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This essential discipleship tool reflects Jesus’ approach to discipling his closest Apostles:
his being with them after they have lived through the Cross and Empty Tomb. Edwin
Friedman writes about the importance of relationship and process within a group setting
which helps provide some of the necessary consistency which inspires trust and enables
the learning process (Friedman 78).
Friedman moves this researcher into the arena of biblical koinonia underwriting
the definition of community. l John 1.3, “so that you too may have fellowship”, conveys
the need for a teaching community in discipleship and more broadly in the
transformational learning discipline. Fostering learning, discipleship community is the
responsibility of the whole community which not only speaks of the ministry of the
whole people of God but provides context and wisdom for the student learner/intern.
This connectedness to others and the way of life that Jesus exampled is different
from just learning about something or someone in the more traditional learning
environment of the classroom fed knowledge. What follows in 1 John 1.6-7 speaks to the
Wesleyan model for the class meeting as a key discipling tool in our walk with Christ, “if
we say that we have fellowship with Him and yet walk in the darkness, we lie and do not
practice the truth; but if we walk in the Light as He Himself is in the Light, we have
fellowship with one another” (NRSV Bible Translation Committee).
Being in community is important because of the way that living in the process,
learning through experiencing, mutual accountability, faithfulness and growing
throughout the journey moves someone from called to equipped. Kenneth Boa
emphasizes this: “Process spirituality is concerned with faithfulness during the ongoing
journey rather than living from one product to the next” (255).
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Christian Discipleship and the formation of leaders
This section examines the place and function of Scripture in the discipleship
setting as more than a “devotional aid and an instruction manual”. Rather, it serves “as a
narrative which helps the people of God understand God’s mission and their role in it”
(McNeal, Missional Renaissance 27). The Bible provides the story from which the life of
the church has emerged. But how is this knowledge gained? Christian educators are wise
to pay due attention to Groome’s warning: “Any form of manipulation or indoctrination
is both bad education and blatantly counterproductive to the purposes of Christian
education. The educational process we use must itself be capable of promoting human
emancipation” (Christian Religious Education 98).
When considering Christian Discipleship as a key facet of leadership training, a
Christian might instinctively look to Jesus and his training of twelve, specifically chosen
people, to become disciples capable of carrying out the work of ministry as leaders in the
emerging church. The discipleship process enables the discernment of someone’s calling,
capability, and capacity shows. Consequently, there is a discipline in knowing when to
put energy into developing the growing disciples’ ability to impact the lives of others and
gradually become a leader within a particular community of faith (Eims 83).
The challenge and simplicity of Jesus' Great Commission (Matt 28.18-20) implies
that impactful discipleship is an attainable goal for anyone. Additionally, all believers are
called to ministry but only some will be called to recognised ministry in a leadership
capacity. So, leadership training is an important element in the discipleship process,
taking the original twelve disciples as an example of a process of travelling with Jesus,
trusting Him as their Messiah, and becoming increasingly involved with Him in ministry,
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training, and outreach. This process of learning, formation, and training leads to them
fulfilling future leadership responsibilities (Spader and Mayes 72).
This research does not focus on education in a formal theological college setting
but much more the small group work located within the church within which the student
learner/intern’s ministry practice takes place. In these small settings, discipleship is not
simply a tool to then go and do Kingdom work, but it is of the outcome. The ultimate
example here is Jesus an educator himself. As Hirsch writes, “Jesus does discipleship in a
particular way, as he calls the disciples, he takes them on a journey which combines
practice/mission, way of life/ministry, and learning. Immediately these apprentices are
engaged in an active and direct disciple making context” (120).
Reggie McNeal, admittedly writing in the context of rediscovering mission, sees
the context of service as the “threshold where many of us learn the most about ourselves
and come to see God at work in the world, missional churches deploy people into service
as much and as soon as possible” (Missional Renaissance 106). There is clear overlap in
the missional approach to education as put forward by McNeal and others, whereby the
educational process is imagined as a cycle of action and reflection.
According to Hirsch, the opening movement in a learning process is a missional
imperative and action “mission is the catalyzing principle of discipleship” so wherever
the learner may be “the way forward is to put actions into the equation” (120). In terms of
reflective practice and transformational learning, the balance of the learning whilst doing
and the reflective space of the covenant group gives the student learner/intern the
opportunity to look at their own lives, figure out what’s going on, add in their learning
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experience, and distil the issues in relationship with others and thus prepare the “seedbed
where learning and application can occur” (Hirsch 105).
This way of living is perhaps what Groome is putting forward in his work on
Christian Religious Education as a life of agape which leads to believing and to trusting,
with a constant Holy conversation and relationship between what is known and what is
done. What Groome calls the “life of agape” sits alongside views on transformational
educational experiences that rest on the assertion that nothing will drive a person more
into the service of the Kingdom of God than doing the next right thing (Willard 61).
Spiritual Encounter
What might a quality spiritual encounter look or feel like, and where is such an
encounter most likely? In a small group setting ‘relationship’ might be an enabling factor
alongside the work of the Holy Spirit. On the other hand, perhaps spiritual encounter is
experienced as a solitary exercise in which some element of learning reengages with the
Holy Spirit in a more tangible, personal, sacramental way. Writing some fifty years ago,
Paulo Freire reflects on the need for trust as an essential element of dialogue and that it is
“through dialogue that we engage, learn, are potentially transformed” (Freire and Ramos
169).
The Christian disciple will often encounter something spiritual or
transformational, trusting that even in their own vulnerability or inadequacy God will
meet with them in that or any moment and that encounter will subsequently lead to some
change. There are encounters in the ‘group experience’ where there is a degree of
equality and mutual accountability between teacher, student/s and other members of the
group, but are you seeking equality in the spiritual encounter? Or, because of the very
nature of an encounter between God and the individual, is a ‘sense of openness’ the goal?
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In the spiritual encounter, the student learner/intern is immersed in a community,
not a covenant group as in this pilot program or other obvious classroom setting, but in
the community of God. Encounter comes from humans being able to exist in some way
and for at least a little time in the experience and community of God as Father, Son, and
Holy Spirit. The classroom becomes a broad experience of learning which is rooted in the
hospitality of God, where relationships held in community lead to transformation which
progresses to a greater understanding of God and self.
In his book Life Together, Bonhoeffer said, “we belong to one another only
through and in Jesus Christ” (21). A key element needed in the pilot program is the
ability to be in community with God which then in turn will create the community of
learning which uses a structure of accountability. Bonhoeffer’s work recognises Christ as
the anchor holding learning and future commitment together in a personal covenant made
with God and in the company of others. Each anchored action that comes from a learning
experience will potentially act as the encounter from which the next learning experience
develops. As Segundo writes, “each new reality obliges us to interpret the Word of God
afresh, to change reality accordingly, and then to go back and reinterpret the Word of
God again, and so on” (8).
The idea of connecting with the ‘community of God’ involves considering the
work and role of the Spirit/Paraclete. In his work John Wesley: His Life and Theology,
Missiologist Robert Tuttle, Jr. uses Wesley’s story to illustrate the way believers grow in
Christian faith and life by being open to the converting work of the Holy Spirit. This
work takes place through faith and trust in Jesus Christ (Tuttle).
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The concept of the Spirit as Paraclete is important in ‘encounter’ because part of
the Holy Spirit's role is to connect the community of believers to the eternal existence of
the resurrected and ascended Jesus. There are five ‘Paraclete Sayings’ which are unique
to Johannine literature. They occur in four places in the Fourth Gospel and once more in
1 John 2.1. The four references in the Fourth Gospel are found in the Farewell Discourse
of Jesus (John 13-17). This discourse focuses on Jesus' preparation of the community of
believers for their post resurrection mission without the earthly presence of Jesus.
In John 14.16-17, Jesus tells his disciples that he will ask the Father to send
“another”, suggesting that Jesus himself has been the first expression of the community
of God and that his departure will herald the arrival of a second Paraclete (Carson 499).
John 14.26 is important to understanding the moment of ‘encounter’ as identified action
of the Holy Spirit as being to teach the disciples “all things”. The disciples are taught by
the Holy Spirit. They learn how to recall Jesus' teaching, grasp its significance, and apply
it to future life and ministry (Keener 978).
In John 15.26-27, one function of the Spirit of Truth is to strengthen the disciples
for mission as they testify to Jesus’ presence and action in the world. This view is also
supported by 1 John 2.1. In John 16.7-11, Jesus tells his disciples that it is to their
advantage that he is departing since by doing so, he will be able to send the
Spirit/Paraclete to them. From these passages, a framework can be developed sets out
how the Spirit of Truth will perform a variety of functions enabling encounter:
•

He will guide the disciples into all truth because the Spirit will speak what he
hears, recreating of Jesus' teaching. This is not to be mistaken as restricting the
Spirit in any way from fresh revelation.
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•

The Spirit will glorify Jesus, faithfully mediating Jesus' message in the same way
Jesus faithfully passed on his Father's message. This reflects the earlier idea of
God as community, a relationship of Spirit, Jesus and his Father which results in
the believing community being part of the community of God through the
encounter they share together.
The importance of the Spirit/Paraclete comes into focus particularly in John 20.22

through the idea of encounter as being seen through the image of Jesus' departure from
this world and return to the Father (16.7). This ‘reuniting encounter’ leads to the Spirit
being sent to connect with the world, evident in the extent to which the disciples' lives
mirror Jesus life and affirms (or not) the fullest gifting of the Spirit.
This ‘reuniting encounter’, the subsequent sending, and the creation of
community within it suggests that the glorified Christ is completely fulfilled and present
in the lives of the disciples (Dodd 430). This idea of spiritual encounter revisits the
principle that it is the Holy Spirit which creates community, as Willimon has writes
reflecting on Acts 2, “The Spirit has produced koinonia” (40). Spiritual encounter is
reassuringly a God given gift and not the creation of humanity, a program, or the
responsibility of solely one person. It is a key feature of the Spirit filled and Spirit led
church. In what could so easily be understood as describing the historic Methodist
movement, the method for nurturing life-giving community could translate as the
Methodist Way of Life adopted at the British Methodist Conference of 2018.
In fact, Luther, in the preface to The German Mass (1526), had explored the idea
that some form of house church organization would be in accordance with the early
Christian models. He called these groups ecclesiolae in ecclesia, “little churches within
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the church”. These little churches “consist[ed] of groups of earnest and seeking lay
people meeting for prayer and instructions in homes” (Lovelace 165). Methodism
understands this method of encountering the work of God through the presence of His
Spirit as best being experienced through the “Priesthood of All Believers”; a statement
which recognises the Christian community as a reflection of the community of God,
Father, Son and Holy Spirit.
Ministry of the Whole People of God
Both the preceding and subsequent sections on the spiritual encounter and
transformation in the group offer different voices to the work of this pilot program, of
Christian learning and participating in God’s Missio Dei as being the work of the whole
people of God. The goal is the fullest possible participation of people in the learning
community at the center of beginning a process of community organization for, in this
case, lay leadership (Hertig). In a holistic sense, those engaged in the pilot program will
become active participants in their own learning and personal growth. This learning
should be shaped in such a way that the ministry of the whole people of God is
empowered for participation in God’s mission as a result.
But upon what basis does the church recognise the phrase ‘the ministry of the
whole people of God’? In the British Methodist context, it is quite legitimate to recognise
John Wesley’s ordination of Thomas Coke and the subsequent ordinations of Francis
Asbury, Richard Whatcoat, and Thomas Vasey as recognition of the ministry of the
whole people of God. Driven by necessity of circumstance and in a church tradition
which stretches back to Paul’s raising of leaders in each new place the body of Christ was
formed, this movement can be a bridging of the gap between laity and clergy to fuel
church growth.
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Each member of the body of Christ has been given gifts that can be used for the
building up of God’s Kingdom. This is a cause for church growth, achievable through lay
ministry. As Heward-Mills writes, “Churches in this world which have experienced
phenomenal growth have all employed the principle of using lay people for the ministry”
(8). In these churches the laypeople are full partners in ministry. The ordained support the
laity in reaching out and winning their communities for Christ. As such, church growth is
often seen through the mechanism of planting new churches. This was the vehicle of
Methodist growth in Britain.
In Christian history there are two names that stand out in this regard and
emphasized that the work of ministry belongs to every believer, both lay and ordained.
These two prominent leaders were Martin Luther and John Wesley. Martin Luther was
well known for his doctrine of justification. He shared its development with the
separation of the Protestant and Catholic churches. Beyond this, “Luther's greatest
contribution to Protestant ecclesiology was his doctrine of the priesthood of all believers”
(George 96).
This doctrine is based on 1 Peter 2.9 says, “But you are a chosen race, a royal
priesthood, a holy nation, God’s own people, in order that you may proclaim the mighty
acts of him who called you out of darkness into His marvellous light” (NRSV Bible
Translation Committee). The British Methodist Church now routinely interchanges the
terms ‘doctrine of the priesthood of all believers’ with ‘the ministry of the whole people
of God’. Both phrases recognise the Scriptural understanding of both the status and
service of all believers, and express how within “the community of saints, God has so
tempered the body that we are all priests to each other” (Marney 92).
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The subject of the pilot program will use a number of different resources as its
guide. The 2019 published Methodist Way of Life is key to this project’s understanding of
shared ministry as believers “stand before God, pray for others, intercede with and
sacrifice ourselves to God and proclaim the word to one another” (Althaus 314). There
have been periods in church history when laypersons were rarely permitted to be
involved in ministry, but the call of the church in response to the energy of the Kingdom
of God includes recognizing, training, and equipping the people God is calling to
ministry. The church’s responsibility rests in creating the variation of established system
which facilitates the work of the Holy Spirit.
John Wesley is well known as having been influenced by the Early Church fathers
and found their teachings foundational if not exhaustive. Origen's teachings relating to
the ‘priesthood of all believers’ provide one such foundational for this project.
“According to Origen ...Christians reveal their true priesthood in holiness of character, in
sacrifices which they offer in worship, and in their readiness to hold fast the confession
even in the face of martyrdom” (Eastwood 81). Origen emphasized the elements he saw
as critical to spiritual growth and service, while pointing to the priesthood of all believers
as being critically founded upon an upward dimension, God.
Among the people who have then taken that principle and turned it into outward
Kingdom focused service to those most in need is Peter Waldo (1140-1217). Waldo is
recognized as the founder of the Waldensians whose life journey was arguably
channelled by a dramatic story of “a wealthy youth who left his family and returned
home, years later, dressed as a beggar” (Curtis et al. 77). In this sacramental and
convicting moment Waldo gave most of his property to the poor and in following Christ
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in this way he began his ministry. His band of ‘poor men’ worked together to be sent out
in the manner of Christ’s command, holding steadfastly to standard ecumenical
confessions, the Lord's Supper and baptism, and lay ordination to preach and administer
the sacraments. This helped bridge the gap between clergy and laity working together for
the sake of the gospel.
Transformation in group setting
The work of Groome, Hull, and Conde-Frazier are foundational for the
methodology and practice of this project. In this section their work will be used as a lens
to examine the role of community in the Christian learning experience. As the student
learner/intern engages with and reflects on their vocation, gifts, and their development as
a disciple, they will do so partly in a group setting. Formation in the Christian setting of
the covenant group takes a holistic view of training where the community and the
individual have been/are being shaped by the same influences. This method helps build
capacity in the student learners self-understanding (Groome 256).
Transformation is often understood in a Wesleyan setting by the phrase
‘sanctifying grace’. Sanctifying grace is that power of the Holy Spirit to inspire, enable
the disciple to reach toward completion of their journey of transformation in Christ. The
covenant group is the space in which disciples covenant to ‘watch over one another in
love’. This is achieved by creating a good and safe space in which disciples can engage
with their lived experiences. A space where they can test, challenge, and sharpen those
experiences considering the covenant group or community they are a part of. This
potentially transformational space is enlivened by the Spirit so that the sharing and
exploration happens as a mutually life-giving process of critical reflection and rational
dialogue held in God’s presence.
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Any consideration of learning within a community or group setting should be
accompanied with an understanding of the role of the ‘teacher’ or ‘group leader’ so that
the transformational process is an open and life-giving experience for all members of the
group. In the project’s context, the language of covenant group is much more about a
learning community than perhaps that of say a house group. In this model the intern is
‘simply’ one among many, and this would also apply to the ‘teacher’. The step change
from more traditional theological patterns of teaching or training is about the experience
being learner centered within a framework that gives direction but allows for more
transformation than just receiving information.
In Creative Ministry Henri Nouwen develops the idea of the teacher only being
able to be the teacher if they also become a friend (18). Jesus’ example of being friend
and teacher is expressed in Jesus’ ministry in the ways he is alongside his disciples,
shares in their humanity, engages, questions, and prays with and for them, essentially
Jesus and his disciples do life together. Working with this pattern of how Jesus engaged
with people led to the covenant group model within the internships being envisioned as
reflecting the dynamic of Jesus and his disciples.
Jesus’ model of teaching was often to join a small group discussion, sharing in the
dialogue and in the community in which it was located. He challenged people in
conversation but did so while listening to them and valuing their view even if he then
subverted that view and led them to consider a Kingdom value. He often found ways to
encourage people to reflect on their position, point of view or situation (Lingenfelter and
Lingenfelter 83, 84). In the same section, the Lingenfelters are clear that “as teachers we
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need to be learners” enable all present in a group to be stretched and encouraged to reach
a new place of both self-understanding and knowledge.
This approach leads to an element of the unknown in terms of operating a
teaching hospital kind of model where each person in the learning group trusts the other
and offers a level of vulnerability in order to discover new things. In this model Nouwen
notes that the teacher and students willing to be influenced by each other, means that
“learning can become a creative process” since “it is only through a relationship of this
sort that learning can take place” (Creative Ministry 14). The opportunity for all in the
group is enabled and enhanced with every moment of time and energy spent developing
the learning community. Transformation is triggered through encounter and challenge.
Success and failure are investigated further in a later section, but they are important in the
transformation group dynamic.
Wesley’s approach to the convicting and converting work of the Holy Spirit
emphasizes the necessity of community in the learning process. Community not only
retains the collective memory of the people of faith but helps believers to hold, engage
with and remember God’s narrative in their lives and the lives of the community. The
covenant group fulfils the role of a safe exploratory learning community which can
prayerfully reflect upon and explore the experiences of all its members.
Most helpfully, it helps the growth and discipleship of the student leaner/intern.
The transformational learning that is encountered through the internship experience and
sharpened in the holy conversation of the covenant group is likely to lead to a more
permanent change in which growth and understanding become part of the intern’s DNA
moving forwards. It is a transformation that becomes part of a way of life, an ongoing
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process which strengthens and/or shifts values and perspective, changes priorities and
motives, and thinking and actions (Hull 72).
The action of selecting the members of the covenant group and the desired
balance among its members is to be captured well in the work of Lussier and Achua who,
when speaking of teams and team building, refer to this as being “two or more people
with complementary skills who are committed to a common purpose and set of
performance goals and to common expectations, for which they hold themselves
accountable” (296). Developing such a group takes time beyond identifying the people
who will be involved. It also involves the need for those people to spend time together to
create the safe space. Trust is required for a depth of sharing that enables a
transformational experience. In the focused environment of the covenant group there is a
pattern of sustainable reflection and analysis within the life of a Christian community.
Introduction to Leadership
There are many definitions of what leadership is. As Lussier and Achua write,
“There is no universal definition of leadership because leadership is complex, and
because leadership is studied in different ways that require different definitions” (5). But
there are some helpful and meaningful definitions to be considered. In Leadership Theory
and Practice Peter Northouse offer definitions of leadership as the ‘process’ of
influencing people to achieve common goals (Northouse 45). Lussier and Achua build on
this by adding in the component of ‘change’ writing, “Leadership is the influencing
process of leaders and followers to achieve organizational objectives through change”
(6).
The focus of the Christian formation sought in this pilot program is developed
from a view of leadership development expressed by George Barna, “A Christian leader
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is someone who is called by God to lead; leads with and through Christ-like character;
and demonstrates the functional competencies that permit effective leadership to take
place” (25). From this definition it can be said that leadership is about calling, leading,
and demonstrating.
The characteristics of being a Christian leader through the equipping of the Holy
Spirit centers on building and using the relationships developed to achieve the goals of
ministry as well as a greater self-understanding and deeper walk with God for
themselves. J. Robert Clinton, a popular writer on the subject of Christian leadership,
gives a helpful definition “The central task of leadership is influencing God's people
toward God's purposes” (217).
Ethos of Leadership—God centered
The definition of leadership formed by Clinton underscores that it is a God-given
ability, for God's purposes, and enlivened by God's resources. But what is the ethos of
such spiritually inspired leadership?
Christian leadership is distinctively Christ-centered. This is evidenced throughout
Scripture as biblical leadership focuses more on character than capability. According to
Russell and Russell, “Leadership begins with who we are, not what we do” (75). Viewed
through the lens of educational theory and the world of teaching/influence, leadership is a
relationship in which one person seeks to influence the thoughts, behaviours, beliefs, or
values of another person. Christian leadership is unique; it is Christ-centered leadership,
and when exercised with this Christ centered focus it is essential for the church and its
ministry in service of the Kingdom of God. In a believer’s engagement with it they look
to the Bible as their textbook where they can discover that leadership character is a God
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given gift. The skill set required to exercise effective leadership can largely be trained,
encouraged, and developed.
One aim of the principles that guide this project’s internship and the covenant
group is to develop both character and leadership capability. In this arena, character is
seen as both a God centered and God given inner life and understanding. This integrity of
closeness to God is what will significantly shape the individual student learner/intern’s
leadership capabilities and capacity.
Telos of Leadership—character and capability
The target of training and equipping lay leaders is to enable those with the God
centered attitudes/ethos to develop leadership competencies. The formation of character
within traditional training models and in the internship model can be assessed in a few
ways: integrity, courage, continued personal development and humility surely amongst
them.
For this project integrity must be integrated with personal development, training
methodology and practice. Emphasising integrity as an essential part of wholeness leads
to a consistency of action in leadership with thought and word. As Maxwell writes:
Integrity binds our person together and fosters a spirit of contentment within us. It
will not allow our lips to violate our heart. When integrity is the referee, we will
be consistent; our beliefs will be mirrored by our conduct. There will be no
discrepancy between what we appear to be and what our family knows we are,
whether in times of prosperity or adversity. (36)
Leaders may lack experience and skills. These can be taught. But nothing can
compensate for a lack of integrity. Effective entrepreneurial leaders are not afraid to
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speak the truth and are themselves trustworthy, a key element in the leading of God’s
people. Spiritual leaders with integrity have authority. This authority is earned and gifted
to them by those they are working with and for, believing that the leader will exercise the
responsibility of leadership conferred upon them with great care.
The next noted element critical for leadership is the presence of courage within a
person’s character and capacity; “Courage is among the most desired of leadership
qualities” (Neuschel 4). Courage takes clarity of thought or purpose and turns it into clear
action. Courage can be taken to be contagious; it creates further courage. The pilot
program seeks to create courageous, entrepreneurial Christ focused pioneer leaders
capable of creating new places for new people. The importance of this quality is seen in
the possible resulting action described thus “Leaders are pioneers-people who are willing
to step out into the unknown. They search for opportunities to innovate, grow, and
improve” (Kouzes and Posner 17).
Healthy leaders are not afraid to recognise and acknowledge their own weakness.
They actively seek an understanding of God centered spiritual connectedness which
draws them to a natural humble way of leading. Humble leaders do not need to compete
in the ‘I know all things’ merry-go-round. Their humility is “evidenced by words but is
also accompanied by appropriate body language that demonstrates accessibility,
approachability and empathy” (Gibbs 176).
It is a close relationship between humility and continued personal development.
Aubrey Malphurs emphasizes the importance of teachability:
I consider teachability vital at all levels of leadership. A lack of teachability is the
potential leaders' cardinal sin. It quickly disqualifies him or her from leadership in
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any area because leaders must always be learners. Should they stop learning, they
stop leading. If a person is unteachable at the beginning, he or she isn't leadership
material. (81)
According to writers such as Malphurs, leaders with humility are more than
willing to serve others without doing their work for them. They effectively help others
achieve their potential and accept their part in the work at hand. Part of assessing the
character of a potential lay leader in this project sits within the experience of the
internship and understanding the student learner/intern’s spiritual life, not in terms of
judgement but of presence. Concerning the discernment of how capable a potential leader
might be, Robert J. Clinton writes “A leader first learns about personal guidance for his
own life. Having learned to discern God's direction for his own life in numerous crucial
decisions, he can then shift to the leadership function of determining guidance for the
group that he leads” (27).
Part of the research for this project involved opening up a conversation in the
‘host’ church so that concepts of leadership in the covenant group setting could be
considered. This included discerning whether the covenant group does or does not need a
designated leader, more than someone to facilitate meeting together. To help make the
‘group leader’ judgement McBride’s definition of what small group leadership could look
like was instructional, “A small group's designated leader is the person(s) appointed and
recognized to serve the group by enabling the members to achieve their purpose(s) for
being a group” (31). This projects research design recognises a small group’s
responsibility in apprenticing the next generation of leaders and this can be expressed in
the following way, “There is a definite need for finding the next generation of leaders
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who will 'follow directions carefully’. In light of this fact, there is also a great need for
leaders who have already been there and can train them in which way to go” (Martin and
McIntosh 148).
What is the program leader/Presbyter role and responsibility here, what is the task
of the people of God in respect of lay leadership training for ministry in a small group
setting? Remembering that ‘we’ are the Body of Christ, each with their own particular
gifts, the character of the Presbyter should be that of fellow minister maker, “for churches
driven by clergy care, the prospect of more people means more work. But for a ministermaker kind of church, more people are an opportunity” (George and Bird 50). It then
becomes a case of acting upon such an opportunity that leads to church growth fuelled by
training and equipping Spirit filled leaders.
Lay leadership training may well be one of the most effective tools available to a
growing movement or church. This idea of the aware and connected leader having a
tremendous opportunity through the mechanism of raising up new generations is
understood in Joel Comiskey’s writing around cell group replication. Comiskey
understandably uses the language of ‘cell group’ in his book Home Cell Group
Explosion, but what he is identifying is the successful leader as being someone who can
reach into the pool of talent in their group/church, identify future leaders.
Drawing future leaders into a ‘model group’ or in the pilot programs case a
‘covenant group’ is an act of intentionality with regard developing the next leaders of the
church. For Comiskey part of the intentionality of developing leaders employs coaching
in this work, Comiskey writes:
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While Christ-like character is most important, a small group coach also equips
leaders with the tools, knowledge, and opportunities they need to develop
themselves and become more effective in small group ministry. A cell coach
encourages, nourishes, and challenges cell leaders to grow and multiply their cell
groups. (Coach 5)
British Methodism now runs ‘coaching’ courses. These courses recognise that part of
coaching is a way of being in relationship which seeks to pass on skills and expertise to
potential leaders who will be able to lead ministries
Definition and Praxis of Discipleship
Discipleship is subject to a wide variety of interpretations, resulting in potential
confusion or the joy of diversity depending upon the purpose for trying to define it. This
idea of meaning different things to different people is not simply an issue of semantics,
but a reference to how our experiences have influenced and altered people’s
understanding of what Jesus meant in “His Great Commission” (Spader and Mayes 17).
Seeking to understand and work with a definition of discipleship the researcher
turned to The Dictionary of Jesus and the Gospels, which offers the statement that,
“discipleship can be narrowly understood in terms of the historical master/disciple
relationship. It can also be understood more broadly as Christian experience, and what
that way of life entails” (Wilkins 182). So, attempting to define discipleship from
Wilkin’s thought leads to identifying the concepts of a relationship and a way of life,
which sits well with the British Methodist Church developing a Methodist Way of Life.
As a result, properly understood discipleship is a long-lasting relationship in a
community setting which is engaged in learning, something Wesleyan theology might
frame as sanctification.
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The term discipleship does not actually appear in the New Testament, but it is
derived from the noun ‘disciple’, the Greek word that is translated as disciple in the New
Testament literally means ‘learner or follower’, and it appears throughout the New
Testament. Concerning the depict of discipleship in the New Testament, in Following the
Master Wilkins suggests that one remain aware of “(1) the moment within the ministry of
Jesus in which the challenge of discipleship is given to and lived out by the disciples, and
(2) the moment within the church's life when the would-be disciple is tested” (Wilkins
172).
Understanding discipleship must include elements of Jesus’ example that
discipleship is about more than just transmitting knowledge. Through Wilkins’s analysis,
there emerge key characteristics of Jesus' model of discipleship. These characteristics are:
•

Jesus called the disciples, identifying a small group of people who were going to
be his closest followers, and then he called them personally.

•

After he called them, he made sure that they knew there was a cost and
commitment to following him: asking them to leave their families, livelihoods,
and belongings to follow him.

•

Jesus' model implies that the disciple recognizes Christ as the goal. Additionally,
it identifies the ways Jesus is both Master and teacher. He was, in his own words,
the Way and the Truth and the Life (John 14.6). Leaders arguably need to be able
to recognise that the commitment must be to both.

•

Jesus’ discipleship represents a process of growth. Jesus called people to grow in
this discipleship. He knew that they were not perfect but could grow closer to his

Cheetham 64
perfection if they really invested themselves in this process. Discipleship
understood by John Wesley (and many others) was a process of sanctification.
There is a pathway with two different emphases in relation to the practice of
discipleship and spiritual formation. One pathway emphasises relationship and characterbuilding characterized by an inward, spiritually oriented way of relating to God. The
other pathway understands discipleship as primarily orientated toward numerical growth
or evangelism.
In a later section of this review looking at character, spirituality, and vocation
there is some consideration of the influence of Alasdair MacIntyre’s work After Virtue
(MacIntyre 227). This is referred to here because a good number of practical theologians
and ethicists take a critical view of the ability of any post enlightenment Christian
community which lacks integrity being unable to shape or disciple its members.
MacIntyre’s influence is evident in the writings of Stanley Hauerwas and his
contemporaries who regard Christian virtues and character as a significant element
required to help Christians rebuild the concept of the telos of Christian living so that
communities might authentically live and grow in the current age.
Looking to commentators of MacIntyre’s theory to make sense of this idea of
authentic engagement it is worth noting that:
•

Bryan Stone explores the historic roles of and relationship between church and
state which dates to the times of Constantine’s rule, formed by the Holy Spirit
into a vehicle of usefulness. (Stone 15). The way the Holy Spirit transforms the
work is the key point in relation to this project.
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•

Jonathan Wilson suggests MacIntyre’s work is helpful for the church to
understand what it means to live faithfully in this current age (Wilson 120). This
idea of some kind of ‘new monasticism’ is the driving force behind much energy
and hopefulness focussed on expressions of a British Methodist Way of Life. He
seeks to recover the best of the Christian tradition of being a learning community,
faithful and capable of inspiring a sense wholeness in its membership.

•

Craig Dykstra roots his understanding of Christian practices in MacIntyre’s
understanding of ‘practice’ as a way of living a virtuous life. But for Dykstra,
practices are not merely ways to achieve a moral way of living. Those practices
carry an epistemological imperative and consequently help form and nurture
disciples capable of living within but being in some way set apart from the world.
Dykstra’s writing considers how Christians can practice their faith and thus come
to greater knowledge about the nature of God’s grace at work in the world (67).
In conclusion, any definition of discipleship should include an understanding of

where and how acts of discipleship connect the individual and their faith to the work of
God’s Kingdom and the created world.
Ethos of discipleship—love
From the work of Alan Hirsch, there is a need to understand and prioritise an
approach which, as an act of love, recognises that knowledge of Jesus is the heart and
soul of Christian discipleship. For Christians to properly disciple, they must interpret the
current culture and adapt the teachings of Jesus to the surrounding context.
In this project’s context, this speaks to a learning experience-based approach to
education which is undertaken with a view of where the Holy Spirit is graciously at work
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from a local and regional/global perspective. This line of thinking would strongly suggest
that the program at the heart of this research is missionary in nature. The program comes
from and adds value to the vocation of the whole community of the church, as God’s
called and sent people actively participating in God’s mission. It is a pedagogical
approach that moves from a mode of action, instead of the predominant (formal)
pedagogies that move from a passive/receptive mode.
In other words, love motivates this missional pedagogy which finds its roots in a
life-oriented faith. This pedagogy focuses on concrete actions and relationships, which
are nurtured, challenged, encouraged, and informed through an example of Wesley’s
small group experience. It is a deliberate choice by the researcher to align this model with
educationalists like Robert Banks who writes of the historic approach as being primarily
a “missiological contribution to theological education has been formal teaching, rather
than in-service instruction” (132).
Most British context church training still focuses on a content (course topics,
academic disciplines, etc.) driven approach through distance learning and the missiology
of theological education in preparation for future ordained staff rather than being framed
within a more reflective experience of mission. The ethos of discipleship being suggested
here retrains the church’s thinking to a more Wesleyan understanding of local missional
training in line with the example and work of Jesus, his disciples and the experience of
the early church as found predominantly in the Book of Acts.
Telos of discipleship---life
Alasdair MacIntyre regards the presence and role of the telos as expressed in the
way a person grows towards becoming the best person God created them to be, expressed
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in ‘life’. The concept and principles of telos are important for Christians. They are often
expressed with a very Wesleyan understanding of seeking holiness, named sanctification.
Sanctification is a teleological concept. More specifically, “sanctification involves the
growth and transformation of oneself and one's character toward a partially determinate
picture of the human good or end” (Kotva 72).
Sanctification is crucial to the Wesleyan understanding of discipleship and
subsequent teaching that seeks growth toward life in all its fulness. It is a growing faith in
God that demonstrates the characteristics of, growing to such a point that God’s
perfecting love is active in someone’s live and heart. So, any referencing of Wesley
regarding the telos should include some acknowledgement that sanctification is
teleological. In other words, the disciple experiences growth and maturity in Christian
faith right through to the purposed end of the Christian life: Christlikeness.
The telos (or goal) of discipleship is to have a heart that loves God as perfectly as
possible and that loves neighbour as closely as possible in life as the example that Jesus
showed. Through Christ’s modelling of love, believers learn that his identification with
humanity inspires humanity to reach its goal in him and could be described in terms of
the Imago Dei or perfection. The fully sanctified life of Jesus that Christians aims for as
the telos. Matthew Scraper, quoting Kenneth Collins writes, “entire sanctification is love
replacing sin, love conquering every vile passion and temper. The Imago Dei, especially
the moral image, has been renewed, in its glory and splendour” (qtd. in Scraper 34).
In seeking Christlikeness, the image of God is restored as the life of the believer is
transformed. A Christian disciple undergoes the process of sanctification even as they
seek perfection. Stanley Hauerwas posits that Christian perfection is the attempt to have a
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“singleness of intention, the constancy of character, that makes our behaviour consistent
with a life devoted to God” (Sanctify Them in the Truth 138). To be made perfect in love
for God and love for neighbour is a whole person experience. A disciple’s capacity to
love as Christ loves only becomes more expansive as time unfolds. Hauerwas
understands sanctification as a goal that expands. So, it becomes the desired goal, a telos
for the energy and practice of Wesleyan discipleship. Thinking of this as being a whole
person transformation there is a helpful drawing together of the characteristics of spiritual
formation by Tim Sensing:
1. The natural ability to discern whether belief-forming processes, practices, and
people yield true beliefs over false ones—a desire for truth in the context of
love.
2. Humility—the ability recognise the limits of our knowledge and the fallibility of
our judgments, is not created in isolation.
3. The capacity to tackle difficult questions without seeking simple answers or
ignoring other’s views.
4. Openness—the desire to engage in an open-ended search for knowledge of God,
listening to and paying attention to different ideas, experiences, and people. The
art of being a student and a teacher is an ongoing process that necessitates
openness.
5. Having the courage to articulate one's position while considering other
perspectives and respond to objections entails tenacity but should not be
confused with closemindedness.
6. Wisdom—the capacity to offer a synthetic discernment of knowledge on behalf
of the community. To discern a pastoral implementation of faith for the building
up of the community.
7. A commitment to one's accountability to the gifts and responsibilities that one
brings to the classroom, committing oneself to spiritual and intellectual wellbeing and growth.
8. Hopefulness—the receptivity to the future possibilities of God.
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9. A desire to make space to commune with God, being taught and learning that we
are formed into the image of Christ through the Spirit involves our consistent
reliance on God's sanctifying work. (48)
Means of discipleship and learning
Whole life discipleship, a holistic approach toward spiritual formation that is
sanctification, recognises that the goal of discipleship and training, or spiritual formation,
is to become more and more recognisably alive in a way that reflects the community of
God, Father, Son, and Holy Spirit. Any resulting training pathway should connect
discipleship with spiritual formation and help form people more holistically: recognizing
that:
•

spiritual formation can be thought of as training in certain activities (spiritual
disciplines)

•

spiritual formation may also contain important elements of spiritual growth within
a person and their relationship with God

•

this leads to some means by which one is spiritually formed, thinking about the
Spirit and the living Word, formed within the life and power of a Christian
community. (Pettit 76)
Spiritual disciplines are efforts that position a disciple to receive God's grace.

Then grace steps in, takes the person in all their glory and frailty, and creates out of their
currently reality someone who is more and more formed in the image of God. Spiritual
formation is understood by many as a process of shaping one’s spirit in such a way that
they experience and sift through those experiences against the quality or character of
Christ whom they seek to serve (Pettit 117).
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Different expressions of the church understand the work of the Spirit and
transformation very differently. For example, a critique of a particular assertion relating
to the instant nature of transformation in some charismatic traditions is offered by Dallas
Willard, quoted here from George and McGrath: “Spiritual experiences do not transform
character. They just don't do it. Character is formed through action, and it is transformed
through action, including carefully planned and grace-sustained disciplines” (52).
Whether it is a fair critique or not, it does not affect the possibility that the Spirit does at
times bring immediate transformation as evidenced by the conversion of the Apostle
Paul.
Bringing discipleship and learning together recognises that spiritual formation
requires intentionality (the disciple applies themselves to the task), nurturing (training),
and presence (in the incarnational sense of committing oneself to the moment and task at
hand). Foster’s writing suggests that engaging in a training pathway that requires
commitment to growth and exposure to God’s redeeming and transforming grace
ultimately leads to a healthier, more connected disciple. Foster uses the example of the
disciplined gymnast who has the freedom to score a perfect ten on the parallel bars, or the
disciplined violinist who is free to play Paganini's Caprice. How much more, he states, “it
is true of the spiritual life” (Foster and Helmers 18).
Being transformed more and more into the image of the living God leads to the
formation of the whole person, body, mind, soul, and spirit from which blossoms the best
possible version of ‘me’ as a human being and a response to God’s call upon my life.
Practitioners such as Willard recommend the disciplines of study, meditation, and
service, as appropriate ways to reshape one’s whole orientation. Willard writes, “The
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interaction between new uses of the body and inward re-positioning toward the context is
essential. Learning to do what he taught is not just a mental shift without assistance from
a modified use of the body, for behaviour and life are not mental” (88).
This interaction or whole life engagement is necessary for any transformation of
the whole person to take place. It can only be achieved through the constant breaking
open of God’s Word and the work of the Spirit. Or put another way, as Foster and
Helmers write:
this indirect action will place us-body, mind, and spirit-before God as a living
sacrifice. God then takes this little offering of ourselves and in his time and his
way produces in us things far greater than we could ever ask or think of in this
case a life growing in and overflowing with the grace of humility. (16)
Adopting a missional approach to an educational pathway means equipping each
Christian disciple with both the knowledge and experiences to be the person God calls
them to be in a church structure which encourages their witness to God’s actions in the
world. This need for a transformative approach to education in which learning is a
reflective experience rather than gathering content is in fact a movement toward a holistic
and practical approach. This is similar to what Samuel Escobar calls a “post
Enlightenment missiology” (111).
Through the work of David and Alice Kolb, it becomes clear that in certain
circumstances it is appropriate to develop learning techniques that are different from the
behavioural theories of learning which implicitly sit beneath many traditional educational
models. Both in terms of the name ‘experiential learning’ and the way in which
experiential learning points to a life changing learning process, a Methodist response
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includes an overtly Wesleyan approach to experiential education which has potential
pedagogy outcomes which are actively aligned to God’s mission in the world.
In discipleship terms generally, and certainly within the field of attempting to
raise up a new generation of trained and capable lay leaders, this is a potentially critical
approach. This means of discipleship will potentially involve an experiential pedagogy
that endeavours to engage the ‘whole’ person, in a particular ministry/church setting
which would also include some ‘external’ experiences and nurturing in a covenant group
setting.
Spiritual disciplines
To set the tone, the work of Richard Foster, as brought to life by Bob Whitesel, is
helpful for understanding the spiritual disciplines. He lists spiritual disciplines as being
such things as fasting, prayer, study, service, submission, solitude, confession, worship,
meditation, silence, simplicity, frugality, sacrifice, and celebration. Each of these bound
in the idea that the telos of practicing spiritual disciplines is becoming ever more
Christlike (Whitesel Ch. 2).
The term ‘spiritual disciplines’ refers to a broad experience of gifts amongst the
believers. According to Van Gelder, “There is much more about the Spirit's ministry that
is essential for congregations to comprehend if they are to live fully into all that God
intends in relation to God's mission in the world” (24). Regarding spiritual disciplines,
many people feel that once the Holy Spirit has distributed spiritual gifts, it is up to them
to manage from that point on.
In fact, the Holy Spirit guides such growth in faith that is the source of an
effective ministry and life. Aker and McGee helpfully write, “Ministry in the power of
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the Spirit has never been more needed for effective evangelism and church planting than
it is today” (14). This emphasises the role of the Holy Spirit in the ministry of all
believers. The training and equipping of new generations of lay leaders benefits from
both training alongside those who exercise their ministry by serving on church
committees, singing in the choir, producing church notices, preparing food for the
homeless, and pastoral visiting and learning to value those people and the activity and
energy of the Holy Spirit at work in them.
Being disciplined enough to make time for active listening for the work of the
Holy Spirit in the world is an important element of discipleship so that leaders receive
affirmation that they are called and are gifted to the work to which God has called them
and the church affirmed. This ‘knowing’, and ‘reception’ is grounded in an understanding
of the community of God. Understanding spiritual disciplines is a resource in the learning
environment leads. Ray Anderson draws the distinction between the practice of the
ministry and the praxis of the Spirit using the Biblical story of Peter and Cornelius as an
example of how the praxis of the Spirit is to be understood, in that Peter deemed the Holy
Spirit to be the criterion of God's truth and as such the praxis of the Spirit took
precedence over the Spirit of the law (27).
In the above example, Peter discovered the telos through the process of learning
and discernment—a bringing together of individual experience and the work of Christ
through the Holy Spirit. Jesus' ministry is a prototype for the disciple with the Spirit of
God working through him to do the ministry of God. A Trinitarian theology of and model
for discipleship learning will include a praxis which is enfolded by discernment and
innovation.
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There is a need for discipline since the unrelenting needs of the world can distract
the disciple, even though each person has an inherent need to ‘reconnect’ with the Father
as Jesus himself demonstrated. The practice or spiritual discipline of withdrawing from
the world or from situations and people is practiced by Christ as a means of giving
permission not to love the world more than the Father who sent him (Matt 8.18).
This example reinforces the benefit of nurturing the life-giving work of the Spirit
as demonstrated through the ministry of Jesus which itself is grounded in a relationship of
mutual love and care between the Father and the Son. This way of living is always
accompanied by a shared sense of community identity and includes some active
participation in the life and work of the community. Spiritual discipline involves activity
and relationship, in a similar way that in the Trinity there is an engagement of person,
activity and world which involves people doing something in relation and response to one
another. Through the energy of the Spirit, learning can be shared and experienced. Craig
Dykstra notes that a practice or discipline concerns something that is “possible for people
to teach it to and learn it from one another” (69).
Spiritual disciplines help frame the dynamic nature of the telos that is constantly
growing and evolving which in turn enables the newest and the most mature disciples to
learn, grow, benefit from the energy and continued engagement in the community of
which they are part and in which they practice of ministry. This engagement is
synonymous with what Wesley would have described as ‘means of grace’. In Wesley’s
understanding, these means of grace are “outward signs, words, or actions, ordained of
God, and appointed for this end—to be the ordinary channels whereby he might convey
to men [divine] grace” (Wesley and Outler 381).
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These actions of grace include ‘works of piety,’ or other such actions including
prayer, worship, celebrating the Lord’s Supper, feeding the poor, visiting the prisoner,
and sheltering the homeless. In Streams of Living Water Richard Foster describes these
spiritual disciplines of Christian faith as spiritual precisely because they facilitate God
breaking into the life and work of the disciple in such a way that they can discover more
about God’s divine nature (Foster Ch. 2).
Spiritual gifts
The Gifts of the Holy Spirit are referred to above in terms of how they are
important to the work of equipping and leading God’s people. But it is also recognised
that for some people talking about spiritual gifts brings assumptions and baggage often
relating to their misuse and misunderstanding. That said, the gifts of the Holy Spirit are
important because God does not call people into ministry and leave them unequipped or
unable to exercise that ministry. Instead, God empowers and equips them through the
Holy Spirit.
It would be inappropriate to discuss equipping people for ministry without
emphasizing the blessing and gifts of the Holy Spirit. The Holy Spirit’s gifts are
mentioned in various places in Scripture: Rom. 12.6-8; 1 Cor. 12.8-10, 12.28-30; Eph. 4.
11; 1 Pet. 4.10-11. Each list is not exhaustive but a guide to the Spirits complementary
gifts. Concerning the term ‘gift’ Hodges writes, “The word gifts in 1 Corinthians 12.4
comes from the Greek word charisma, which means gratuity, favour bestowed, mercy,
benefit, or endowment” (49).
Exercising an expression of ministry creates a channel through which the Holy
Spirit can manifest its presence and power. To limit these gifts not only risks damaging
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the individual’s capability but also the possibility of a wider impact on the ministry of the
whole people of God. By exercising their gifts, each believer is involved in building up
the other. If that is true of all, how much more so the leader? By implication, ministry
should be gifts-based. The development of future lay leaders needs to be according to
their gifts. This means putting the right people in the right place at the right time.
More specifically in relation to the chosen passage which forms this project’s
biblical foundation: developing one of the important theological concepts found in the
Gospel that are tied to this passage yield John's use of Spirit and how the disciples
encounter this in the forms of water, wind/breath, and Paraclete. An example of this is
how water becomes the context for a meaningful encounter between a person and God,
and how our experience of such moments is seen as a gift of the Holy Spirit.
The passage that breaks open this idea is John 4.10-14. In this text, Jesus'
discussion with the Samaritan woman at the well reveals the gift of live. This is the
passage which includes the gift of water from Jacob's well as an illustration of the water
of life which comes from Jesus. This “living water”, with the power to completely satisfy
thirst and become a well within someone leading them to eternal life (v. 14), has
significance on a least two levels. This as fresh, running water can also be a metaphor for
a wide range of meanings include cleansing or eschatological salvation, though it may
also be a gift of the Spirit (Brown, The Gospel According to John 178).
At first glance, there does not seem to be a connection between any form of
gifting of the Spirit in what seems a simple reference in the story to “living water”, but it
is possible to build a case for making the link. John’s Gospel makes other references to
water, Spirit and life. These include the close association between water and the Spirit
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both giving life John 3.5. This is further underpinned in John 6.63, where Jesus speaks of
the Spirit that giving life, which would seem to suggest that there is a connection between
the living water springing up to gift eternal life described in John 4.14 and the gifting of
Spirit.
The verb used in John 4.14 suggests understanding “living water” as a metaphor
for the Spirit (Burge 97). The verb is often found in the LXX when referring to the
descent of the “Spirit of God” upon a person. This suggests that a reference to water
springing up to eternal life could be an allusion to the Spirit. And the use of the phrase
“gift of God” could readily refer to the Holy Spirit as understood in Acts 8.20 which is in
a segment referring to the Holy Spirit.
The dialogue in John 4 between Jesus and the Samaritan woman can lead to an
understanding that this reference is about the Spirit. Jesus explains the nature of the
woman’s misunderstanding the reference as being limited to the water she is about to
drink. When paired together with Isaiah 44.3-5 where water being poured out on dry land
is understood as a metaphor for the Spirit being poured out to show the transforming
nature of the spiritual gift of eternal life made through the work of the Holy Spirit.
(Keener 258) This connecting of water and Spirit shows a closeness to the life and
presence of Jesus. As in John 1.33, Jesus is portrayed as the one who will give the Spirit.
In John 3, the Spirit is a gift of new birth for those who believe in Jesus. In John 4, the
gifting of the Spirit leads to eternal life for those who drink of the living water that Jesus
speaks of and is also of itself Jesus.
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Character, spirituality and vocation
The work of Klaus Bockmuehl helps explore the need for a holistic approach to
successful training and equipping of Christian leaders, holding a dialogue with serious
attempts to enable a ministry of the whole people of God. Bockmuehl points to each
person’s vocation within the context of the wider human vocation and also the Christian
vocation. Bockmuehl focusses on the idea that all human beings have a God given
vocation consisting of worshipping the Creator while seeking each other's best interest
and looing after creation. Human vocation extends to all humanity. Christian vocation is
the peculiar mission of the church for the sake of the Kingdom (qtd in D. M. Lewis 97).
This project took Bockmuehl’s pyramid idea as a process of building blocks or
stages along a pathway. This means the project design reflected the fundamental concept
of each person understanding their place within the vocation of the whole of humanity
(human vocation). The second principle relates to each encounter with faith leading to a
Kingdom focused, church expressed vocation to ministry (in its broadest sense). Lastly
that, as attention is paid to the persons Christian vocation, there is an invitation for a
personal response to be made within an individual’s vocation, the ‘top layer’ of
Bockmuehl’s pyramid (Stevens 73).
Understanding the relationship between these descriptions of vocation helps
clarify the way the Christian vocation builds upon the human vocation, working together
both in and for God. Further consideration should be given to competing ideas of
vocation leading to a loss of effectiveness when a discreet Kingdom mentality is not
present.
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The relationship between the vocations, as Bockmuehl illustrates, shows how the
baseline principle of the human vocation is of central importance to any learning pathway
that this ministry project seeks to put into practice. The human vocation recognises
something of the theological imperative connected to what it means to be created in the
image of God, which in turn leads to a grounded, centered theological understanding and
spirituality which then directly brings a sense of clarity to mission.
This grounding in human vocation provides needed stability to any training or
equipping that starts and ends with the Christian vocation, which would otherwise be
made poorer without the wider spirituality of humanity’s vocation. According to Main:
Spirituality is about all of life and all of who we are. It has to do with moments of
retreat and rush-hour traffic, with periods of silence and the noise of little
children, with hushed Sunday worship and frantic family dinners. The promise of
'God with us' is not confined to the mountaintop. (27)
Who we are, who we relate to, and how we grow in relationship with God is reflected in
how our kingdom values will help us discern our individual call to ministry and
contribute to the fulfilment of the missional imperatives of the Kingdom of God.
The ‘who we are’ included above is related to character. Part of that character is a
person’s virtues. This section will use that one trait to try and understand a disciple’s
character as a person made in the image of God. Virtue, particularly, provides a window
to those interior attributes that describe the nature of a disciple’s character. Virtues may
be representative of the kind of qualities of Christ that characterise how he acted in the
world and therefore stand as the kind of qualities leaders should look for in a disciple.
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Christian virtues are the result of faith in Christ. Although in the language of John
Wesley, ‘affections’ or ‘dispositions’ describe our human qualities.
Virtues within the Bible include descriptions such as the fruit of the Spirit: love,
joy, peace, patience, kindness, goodness, faithfulness, gentleness, and self-control. Randy
Maddox argues that not only are Christian virtues a result of faith in Christ, but that they
are themselves divine. He writes:
While it is important for us today to recognise the nature of the fruit of the Spirit
as tempers, Wesley’s own concern was that his people recognise that these are
truly fruit of the Spirit. That is, these dispositions to truly Christian action are not
inherent human possessions. They emerge in conjunction with the empowering
Presence of the Holy Spirit. (132)
The fruit of the Spirit are markers in someone’s journey of faith and the progress
made in becoming more and more Christ-like. They are part of the holiness to which we
aspire. Hauerwas asserts, “the Christian life cannot be specified by a set of virtues to be
achieved apart from their arising as a response to Jesus Christ” (Character and the
Christian Life 182). Hauerwas contends that the journey and process of sanctification has
a direct bearing on the overall character of a Christian disciple. The fruit of the Spirit
cannot be earned by one’s own endeavour. They are nurtured and encouraged in a
community whose members are working with their covenant relationship with God’s.
Any design of a pilot program that facilitates such a transformational environment
includes incorporating the task and demonstrates the value in pursuing the path of
sanctification. Sondra Higgins Matthaei provides a helpful conclusion to this section
when she roots discipleship in Christian identity. Matthaei contends that such an identity
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then yields an identifiable Christian vocation, which can be understood as the response
one makes as a result of experiencing the grace of God both in a personal way and within
community (Matthaei 22).
Distinctives of Wesleyan discipleship
The 2019 Methodist Way of Life card, copied as Appendix L, is an overt attempt
by British Methodism to reinvigorate their understanding of the centrality of the small
accountability group that they have historically held as important but ultimately set aside.
The commentary on the bottom of the card speaks of participants committing to this rule
of life and to the well-being of the community, out of gratitude to God who forgives,
heals, and makes all things new and reads “May each life be a blessing within and
beyond God’s church, for the transformation of the world”.
The earliest Christians were known as followers of the Way. According to the
Didache, the earliest non-canonical source for catechetical instruction, the Christian
message is a call to a “way of life” (Didache 6.3-25). If Christianity is understood as a
way of life, then Christian education should be thought of as education toward this way
of life. This education consists of each element that the Christian community
intentionally practices, provides, or leverages for the purpose of Christians learning this
distinct way of life (Groome 107).
John Wesley (1703-91), one of the founding fathers of what became known as
Methodism, was anointed by God to bring about spiritual revival and transformation in
England. The Wesleyan approach to a more intimate expression of Christian community
helps to create, reshape, and sustain those who can engage openly with it. Jesus’ way of
life was an example of life lived within the meaning of the intimate connection between
the individual and the whole of God’s creation. Christian education seeks to apprentice
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followers of Jesus into his way of life. To draw once more on Thomas Groome, author of
Christian Religious Education, the purpose of Christian education is to “lead people out
to the Kingdom of God in Jesus Christ” (35). Wesley saw this as sacramental in so much
as Christian education is an outward orientation which is at one with the inward
experience and characteristic of Jesus’ way of life.
In his work on Wesley’s class meeting, Michael Henderson explains how John
Wesley created the class system as a training and discipling tool which brought about
national spiritual renewal in eighteen-century England and arguably a moral reformation
to the nation as well (11). Wesley’s discontentment with the Anglican Church included a
realization that the clergy were not able to give pastoral care to the diversity of
‘everyone’ as discovered in every walk of life. John Wesley understood the need for the
individual to know and experience his/her heart cared for by receiving ongoing and
adequate spiritual nurturing. Arguably this was his genius, that he recognised the need to
begin different kinds of group meetings for spiritual growth.
From Methodism’s early beginnings at Oxford, to his exposure to Moravians on
his travels to and from Georgia, and his visiting Herrnhutt Moravian band meetings,
Wesley sought a way to help nurture and sustain people in the daily task of living out
their faith. Although clearly building on learned experience from wider Christian
experience, the Methodist Movement discovered its vitality when it engaged people in
small groups intentionally supporting each other in their shared journey as people of the
way. In Wesley’s own words:
Thus arose, without any previous design on either side, what was afterwards
called a Society—a very innocent name, and very common in London for any
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number of people associating themselves together. The thing proposed in their
associating together was obvious to everyone. They wanted to ‘flee the wrath to
come’, and to assist each other in so doing. They therefore united themselves ‘in
order to pray together, to receive the word of exhortation, and to watch over one
another in love, that they might help each other to work out their salvation.
(Wesley and Emory 177)
John Wesley quickly formed three related but different in purpose groups: the
society, the class, and the band meeting. These groups were designed to provide life
giving nurture to those committed to growing in Christian faith. Wesley use of the
term ‘disciple’ and the concept of who was a ‘Methodist’ are one and the same thing.
Wesley’s Methodism sought to align itself with the historical Christian witness found
in biblical faith, ensuring that this meant something in the life of those who professed
such a faith.
This pilot program’s ‘covenant group’ is designed to be the space which emulates
Wesley’s class meeting. It will be a place of transformation for all involved, but more
specifically for the student learners/interns. Is such transformation in the current pattern
of Methodist worship, education, or any lingering sense of group work in our churches?
An honest answer is probably no, except for a few unique situations. This suggests that
there is need for contemporary educational theory, rediscovering Wesley’s genius, “very
much like the progressive educators of the twentieth century, Wesley believed that
learning comes through experience. Methodism was an experiential system, as opposed
to those which primarily emphasised either cognitive acquisition or belief in
propositional truth” (D. Michael. Henderson 119). This will occupy the final part of this
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literature review. This part will look at current and past practice to transformational
learning theory to offer appropriate insights into the nature of transformation that can
occur through educational endeavour.
Thinking about more contemporary, distinctive Wesleyan Christian educators;
Michael Henderson engages the early Methodist movement and contemporary learning
theory. He speaks of Wesley’s threefold society, class, and band meetings as an
‘instructional system’ designed to assist people in seeking that spiritually informed
transformational moment wherever their present age is (D. Michael Henderson 127).
Wesley’s groups each had a distinctive function, but seeking to separate them, as
Henderson seems to, into learning experiences would seem contrary to the holistic and
fluid nature of the groups system that Wesley was seeking.
Beyond Henderson, Mark Maddix contends that Wesley’s approach towards
education in faith reflects his theological commitments. People can experience
transformation as they are taught and formed in faith through a variety of different media
and community situations throughout their lives in a variety of ways (Leclerc and Maddix
21). Maddix understands spiritual formation as being a vital component of Christian
education and affirms the nature and process of Christian discipleship (Christlikeness) as
a lifelong and communal process through God’s grace (Leclerc and Maddix 119).
For the purpose of this pilot program, the class meeting is of particular interest,
with the rules of the class inserted as Appendix M. Henderson states, “The class meeting
was the most influential instructional unit in Methodism and probably Wesley's greatest
contribution to the technology of group experience” (D. Michael Henderson 93).
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Wesley’s model had ten or twelve people in each class meeting, with one person selected
as class leader. This may be an intentional imitation of Christ’s model of discipleship.
The reason this model and methodology resonates with the pilot program is the
way it seeks to recover the British Methodist passion and understanding of lay led
ecclesial communities as a way of bringing renewal to the British Methodist Church.
Each Wesleyan class was led by a lay person, both leading and sharing in the nurturing of
spiritual growth by means of sharing personal experience and Bible study.
Wesley’s motivation was primarily to bring a life-giving experience of closeness
and spiritual growth to members of the class meeting. Albert Outler writes, “It was in the
bands and classes that people who were faceless and worthless outside the chapel found
respect, dignity, and a new vision of God and of human possibility” (180). One of the
outcomes of this system of regular and searching group contact was the multiplication of
lay leaders and preachers.
The focus on lay ministry is both a distinctive gift of Wesleyan Methodism to the
world and an always being worked out reality of the ministry of the whole people of God.
Wesley’s understanding of spirituality and methodology is anchored in his reading and
respect for the early church fathers and his railing against the clergy dominated structures
of the eighteenth-century Anglican Church. Lay ministry is not a new idea or way of
being church. Discreetly held within that understanding sits the need for training which
establishes, renews, develops, and equips lay leaders as critical to recreating a renewal
movement. Such themes are found in the research of Lyle Schaller, a church consultant.
Schaller writes “lay ministry will become the norm for ministry in the twenty-first
century” (qtd. in Christensen and Savage 48).
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One of the great achievements of Wesley’s approach to raising up lay leaders was
not to see them as competition or anything other than anointed for the purpose they were
raised up to serve. The strength of leadership needed in order to give away responsibility
can perhaps be encapsulated in the statement: “Empowering laypeople as priests or
ministers can be threatening to professional pastors who do not want to see their clerical
authority and privileges diminished” (Christensen and Savage 48). Wesley was not afraid
of his power being diluted or his status becoming questioned. He saw the working of
God’s Spirit through the whole people of God.
This approach is summed up by Ogden as he explains what the ordained clergy
should do in order to facilitate recognised lay leadership ministry, “they must invest
themselves in the church leadership and share the vision of equipping ministry with
them” (The New Reformation 120). Wesleyan theology maintains a distinct goal of
transformation toward Christlikeness which can be supported by educational praxis
offered by transformational learning theory which offers a more generic depiction of a
self-actualized learner.
Research Design Themes---Philosophy of personal growth
As part of considering a holistic approach to adult Christian learning this section
explores how the student connects their learning experiences to the whole of their life. It
is helpful to read articles and extracts by Darrell Whiteman who, albeit in the context of
intercultural learning, recognizes that it “is not what we learn about exotic cultures that
are different from our own, but rather, in what we discover about ourselves” (Woodberry
et al. 137). This principle, if taken in the wider sphere of personal development and
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growth, invites people to a discovery and awareness of one’s self- image, worldview,
value system, and place within the jigsaw of faith and life.
One of the core values identified in this research is the development of a holistic
educational framework. This an approach to learning that is ’connected.’ The subject of
the pilot program has the opportunity to experience an awareness of how one learns and
integrates that learning into one’s own life. Transformative learning programs reveal the
importance of creating a safe environment in which it is possible to enter a process of
transformation, both within oneself and in the world. Hence, any experiential approach to
theological equipping and sending should be attentive to the learner’s personal growth
and ability to integrate the educational experience into his or her own life (Hertig).
Research on learning outcomes suggests that learners often develop a deeper selfunderstanding and succeed in meeting personal challenges through living and learning in
a different culture. The theme of learning through personal appropriation encourages my
thinking in development of this type of program (Beaudoin 127). Groome’s work
recognizes that Christian disciples and communities of faith need a sense of identity
before they can be engaged in God’s mission. Therefore, the discovery of self-identity
through intercultural experiences should be embraced, just as several elements of
Groome’s work have been incorporated into Catholic institutional models. Drawing
heavily on Vatican ii and Western philosophy, this researcher takes note of the need for
learning underlined by Groome’s research and work.
The notion of praxis is pertinent here, for the student how does the activity of
theological education relate personally and socially to the liberating reign of God? Tom
Beaudoin observes that Groome’s deserved influence in the theory and praxis of religious
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education merits careful attention, for the sake of both a scholarly appreciation of his
claims, and as an aid to schematizing his approach for those who are new to it. The
ability of a student to connect their learning experiences to the working out of their own
life is key. It is not clear that there is a need to always have an intercultural element to it,
but that aside the concept of learning from and about something outside of oneself is a
crucial element in personal development and a helpful way of encountering God, both as
a principle and in a learning experience.
Resulting Philosophical framework for the design of the research
At this time, the theory & praxis of religious education is not assumed to be
largely a matter of organizing appropriate lectures to equip a student with some of the
information required to be able to be a proficient practitioner. Practical applications of
learning theory now routinely include an expectation that the learning would have a
proper application in an external setting. Educators (from practitioners to theorists)
increasingly accept that there is some complexity to correlating learning styles with
teaching strategies and with student ability. Qualitative approaches to assessment and
evaluation are becoming more common, usually in addition to quantitative approaches.
The transformation learning theory approach is taken by this researcher as the
closest described model for training and equipping lay leaders, with a biblical anchoring
in Deuteronomy 6.4-12. Naturally, this will include significant engagement with
experiential education through an internship. This approach to learning is best considered
to be “multi-dimensional” (Harris and Denise 10). So, there is the possibility that
language and sharing are open to misunderstanding, ‘results’ are harder to measure, and
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is more difficult to administer than traditional education methods. This researcher notes
that a completely objective environment does not exist.
Philosophy and psychology abound with theories of human development, but it is
necessary to hold some frame of reference to hand suggests developing thinking along
the following lines:
a. The reality of the starting point being significantly shaped by genes and by
experience.
b. Seeing development is a gradual, continuous process or a series of stages
provoked by experience, and whether development is supported more by stability
over time or by change.
c. Resolving to what extent a) and b) relate to the inevitability of a person’s
relationships with other people; both the positive and the negative.
This research and pilot program sought to create a framework within which
personal growth was cultivated. Quantifying a subjective assessment of personal growth
will not create a concrete and objective judgment, but it will help point towards this
internship model’s capacity to equip capable of being a non-anxious influencing presence
of an individual in community.
The adult learning literature used in this project identifies how our common
experiences of heart and mind can be brought effectively into an intentional learning
environment through which people grow and learn in relationship with others. This
happens both with the church and wider town community as well as in the focused
environment of the small group. The quality of a person’s life and relationships in these
group settings, both psychological and philosophically, partly depends upon the
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authenticity of the relationship of belonging to ‘that’ group. In community, people learn
significant patterns of behaviour; they adopt morals and come to understand
responsibility. Often, a person’s sense of identity and self-worth are anchored in their
value to the group.
This aspect of shared learning is picked up in the Johnson’s work Joining
Together. They note the total is greater than the sum of the groups parts, writing, “It is the
productivity resulting from effective groups that makes the development of group skills
one of the most essential aspects of our education” (2). A person’s psychological health is
improved by the interpersonal emotional security that they experience from being part of
a group. People can learn from the tensions of danger and great progression, of being
included and being left out, both within the context of the human community as well as
the kingdom of God.
C. S. Lewis reminds his readers that one of the most basic fears is of not being
‘inside’ “the local Ring and the terror of being left outside” (97). The interdependency of
the group is key to maintain a healthy dynamic to the individual group members,
ultimately enabling the best learning outcomes possible. Maintaining a healthy identity
and purpose within the group is important for psychological well-being.
The concept “to be known” is expressed by Henri Nouwen in his words within
Discernment. The point here is the value in and necessity of the student learner/intern to
genuinely belong to the covenant group. This belonging results in their being known and
loved. Love does not teach or persuade but inhabits and transforms, asserting two critical
insights of understanding group dynamics are identity and intimacy. These dynamics will
help enable teaching and learning.
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Adult learning
This section examines the most appropriate learning model for the project at hand,
recognizing all the time that the term ‘education’ is continually being interrogated and
adapted while noting the constancy which exists between cognition and conduct. In
traditional cognitive educational modelling, a four-step process can be identified: (l)
reception of data, (2) assimilation and organization of the data, (3) inference from the
data, and (4) application of the data. Use of an experiential learning model might lead to a
reversal of these steps: (1) application of data, (2) learning from and understanding the
data, (3) organization of the data and new understanding, and (4) application of this
newly understood data ready for the next step.
No matter which theory one aligns with—behaviourism, cognitivism,
constructivism, connectivism, or various other tags—certain elements are common to all.
Equally, regardless of personal preference, different approaches in or toward different
contexts, styles of institutional leanings, and so on, key principles remain applicable to
the whole.
Howard Hendricks, a Christian educator and author, uses the acronym of T E A C
H E R to share his understanding; T -teacher, E -education, A - activity, C communication, H -heart, E -encouragement, and R -readiness (Hendricks 14). This is no
doubt inspired by the writing and work of John Milton Gregory, who saw education this
way: (1) the law of teaching, (2) the law of the teacher, (3) the law of the learner, (4) the
law of language, (5) the law of the lesson, (6) the law of the teaching process, and (7) the
law of the learning process (Gregory 5).
Although these and other respective explorations of the leaning process vary, they
share common elements including a teacher, a student learner, a context, a form of
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communication, and some kind of end result. Transformational learning theory and
experiential learning sit together in covenant group and across the internship program for
this project, respectively. This researcher recognizes that experience alone is not the
enough; “you learn from the combination of experience and the conceptualization of your
experiences” (Johnson 37).
Methodology
Bringing the thoughts shared in the philosophy of personal growth section into
dialogue with the importance of connecting the learning of the individual to their own
experience and life there are two elements it is helpful to understand.
1. How best to facilitate growth and transformation which leads onto consideration
of appropriate and healthy levels of growth through experiential learning.
2. How to discern further development of the experiential learning referred to in the
articles and books as normally tacked on to a more traditional knowledge-based
model.
The more engaging, challenging or confronting any environment or experience is,
the more likely the whole person will be engaged in any associated process. One concern
is the apparent willingness to advocate that the very identity of the person engaging with
the situation might/should change in some wholesale way after being exposed to an
environment entirely from a different cultural sphere. This transformative experience
might lead to quite significant changes to a point of view, a way of understanding, a way
of working or a particular area of personal emotional growth. A challenging yet identity
affirming approach is healthiest and honours the people whose hospitality is being
received.
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Educators such as Mark Warren speak of the ways in which emotional
connections are made with the course material or the person delivering the teaching
element (Warren 27). A question considered as the pilot program was developed and the
first group of interns engaged with it was how to handle profound emotional and moral
encounters, whether planned or not. The balance to strike can be found in understanding
that the person affected by any encounter might experience or at least begin to make a
shift (significant or otherwise) in their thinking, acting, and inhabiting the role of a
potential future leader.
When considering methodology, part of the task is to understand how to respond
well to potentially profound emotional and moral encounters. From Dewey’s Experience
and Education, it is possible to establish and understand the place of experience within
the process of learning. This sits well in a Wesleyan Sacramental Methodists instinctive
discipleship views. This stems from Dewey’s assertion that “problems are the stimulus to
thinking” (79).
Any successful curriculum needed to relate to real life in a dynamic, open, and
truthful way, i.e., not simply be a theory. Dewey’s comment invites reflection on whether
a successful learning program needs to relate to real life problems or whether it can
healthily relate as much to aspirations, examples and hopes over things that might be
termed ‘problems’. For this project, there is greater value in Dewey’s work if one
approaches ‘real life problems’ as being more an understanding of the truthful needs of
the learner and their (or other for that matter) community. This reading holds a balance
between on the ground church community-based experience and some more formal
educational input.
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In discipleship terms, such an approach to experiential learning starts from where
the learner is by considering their previous and current personal experiences, their mental
wellbeing, and the needs of the community from which they have come and into which
they now step. A more holistic approach to learning offered by a good quality
experiential based program safeguards against too much reliance on “problems as the
stimulus to thinking” (Dewey 79). The idea of getting to the root of an issue and
analysing an issue or emotion remains the hope of the ‘problem solving’ approach to
experiential learning. This leaves the learner with the possibility of understanding the
issue they are facing. Critical analysis and investigation then lead to a possibility of
learning which may or may not lead to transformation within the learner and/or foster a
subsequent answer to the problem.
For example, a learner may see Brexit (an issue facing a divided Britain 20172021 and any period of transition which follows the deadline to leave the European
Union) as a problem that will affect them or the community at large. Potentially learning,
engaging with, and understanding the problem balances the risk of resulting from
significant time spent investigating, analysing, and understanding the issue not actually
causing any transformation or growth in the individual or resolution to the problem at
hand in the community at large.
What then is the place of the educator in the type of process explored above? A
key element of understanding the methodology of the research involved locating the
educator within the learning experience because it promotes the best chance of a positive
outcome for the provision of resources for pilot program. Dewey views the task of the
educator, in a target focused experiential learning arena, as being “to select the kind of
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present experiences that live fruitfully and creatively in subsequent experiences” (27, 28).
Furthering this idea, it is good practice to encourage the educators to have enough
flexibility and skill to also recognise that if an issue is occupying the learners time, then
engaging the learner from that start point might elicit a more meaningful learning
experience.
This model of starting from where people are is reflected in Scripture, 1 John 4.19
“We love because God first loves us” (NRSV Bible Translation Committee). There is no
examination, qualification, or problem to be solved here, but encountering this love and
being encouraged to receive the gift that will lead to personal spiritual growth and
learning from other disciples’ experience of what it has meant to them. This model starts
from where people are. There is no problem presented. Learning begins at a moment in
time. From this moment, with the right context and encouragement, the ‘learner’ can
engage reality in a holistic, life transforming way.
This framework imagines a way in which the idea of a problem-solving approach
is achieved through incorporating an understanding of the type of environment in which
the learner can experience and reflect upon the learning. Relating an experience in such a
way that the learning can explore and learn from it is the challenge for this educational
theory. If a person is problem or goal focussed, the learning experience is driven by the
encounters of the student learner with a very practical application which understands the
local community. These physical, practical, and emotional/cultural experiences enable
discovery of a way of working or solution to the problem encountered by the student
learner. But what happens if the learning experience is not about solving the problem of
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how to work in a specific place but is about equipping the learner to develop a skill set
which allows them to dynamically learn many future environments?
The work of Dewey, and others, draws attention on how to take a learning
principle of understanding and immersing yourself in the local community in which your
educational problem needs to be engaged with and then learn from it and thus work out a
transferable solution for you in a ‘other’ place. What happens if you create a safe learning
experience that is ‘home’ to the student learner, providing the space for peer and mutual
learning where this environment is your diverse local community?
Into this space the student learner can bring the experience from which learning
can be triggered so that there is a mutual learning and shaping, support and challenge. In
time, this creates not only a skill set for ministry but a lifelong learner in any member of
the group but particularly in our target student learner who is “taken seriously,
acknowledged, attended to and treated as a responsible adult…being asked to make
decisions, design your own program, formulate, act and resolve….master a discipline,
contend with competing values, theories, and advice” (Kegan 294).
In particularly Wesleyan terms, how might this group function as a covenant
group? Bringing the historic language to play one might use the term ‘a class meeting’.
The writings of people like Kevin Watson come to mind (The Class Meeting). Watson’s
approach is aimed at reinvigorating a discipleship tool, but it has something to contribute
here. This approach of rediscovering a group mechanism to achieve learning outcomes
for a target student learner will be looked at in more detail in our section on training
methodology and practice.
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In identifying theological approaches to adult learning, context specific research
suggests the more distinctive the discipline the simpler it is to capture the point. Looking
to the work of Jesuit theologian Juan Luis Segundo in the arena of liberation theology, it
is possible to identify how experience in a particular setting influences the way people
think and react to that and other cultures. This leads to the need to hold that setting in
tension with the methodology surrounding learning, reflection and study which leads to
transformation and growth. Segundo writes, “each new reality obliges us to interpret the
Word of God afresh, to change reality accordingly, and then to go back and reinterpret
the Word of God again, and so on” (8).
This is doing theology through using a transformational model or understanding,
reflecting on the Word of God amidst the ongoing process of action and reflection in
dialogue with many disciplines and voices. In designing this pilot program, the line
between methodology and practice often seems blurred. From Friere’s work, The
Pedagogy of the Oppressed, one can see the reduction of learning from all different
theologies and cultural/social experiences as being crucial to the formation of the
individual learner (43). The principle of understanding oneself and others through the
lens of scripture, reason, and experience benefits from doing so in relationship rather than
isolation. Through the stretching of their understanding, the student/learner can be
formed through interaction with the world beyond them in such a way that both it and
they are transformed.
The blurring of the line between methodology and practice occurs because the
whole person engaged in ways of learning that classroom led teaching would often
struggle to emulate. Being in relationship with one another and with God while engaged
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in a learning experience, framed in internships and the covenant group within this project,
brings the crucial spiritual element into dialogue with the knowledge base and thereby
create the environment in which transformational learning might take place.
Student/learners not only benefit from the educational process but also contribute to it
and help to create it for those they learn alongside.
The word ‘dialogue’ leads back into Freire who, in his 1970 work Pedagogy of
the Oppressed, talks about the need for encounter between people and the world in order
to interact with the world, learn from it and be part of it, and possibly go on to have a
positive impact upon it (33). The idea of learning together is not new. It is an approach to
transformational learning that understands that collaboration and dialogue better forms
the student learner to then not only understand and grow, but also to use their new
perspective or knowledge to positively impact others as a result (Dewey, Freire and
Ramos, Hull).
Practice
At one point in their analysis, the researchers of Common Fire borrow a saying
from Quaker philosopher-mystic, Douglas Steere “God is always revising our boundaries
outward” (Daloz 142). Here the question is how to bring adult learning practice into
dialogue with the intern’s experiences so that the program achieves a positive outcome
for the participants in the pilot program. The book, Common Fire (Daloz), does highlight
the ways in which a particular event or factor may spark a process of growth and
transformation. It may prove sensible to be cautious of the assumption Daloz seems to be
making that this transformation will automatically emerge as commitment, but there is
little doubt that growth and transformation, inspired by God’s active presence in the
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world and the life of an individual, leads to an altered understanding, state of being or
even way of working for that person.
There is a question of semantics, misconception or deliberate movement between
the phrase’s ‘faith’ and ‘religion’. Surrounding this question, C.P Henderson reflects on
Daloz’s use of language, demonstrates that participants in Common Fire show moral and
ethical ideas which are expressed as positive changes in a person’s future choices but
there is relatively limited use of ‘faith’ as the frame of reference. Writing for CrossCurrents Henderson then draws this through into a reflection on how Daloz substitutes
the word ‘faith’ for the word ‘religion’ (132).
In looking to a community of faith as a frame of reference as a non-traditional
model of education, an adult experiential learning program looks for outcomes from
experience and challenge which connect the learner to the environment encountered. One
can see the implications for spiritual growth that are held in comments such as that found
in John Wallace’s essay “Educational Values of Experiential Education.” Wallace
suggests that the outcomes of such challenges include “an increased self-confidence, a
deeper awareness of one’s own strengths and weaknesses, and a heightened knowledge of
effective approaches to other human beings” (qtd. in Gochenour 13).
The mechanism needed for such learning may include separation from the
subject’s normal frames of reference, perhaps by physical removal to a different
environment or maybe through a deeply centering experience which promotes a more
intimate encounter within themselves or concentration on one aspect of life. Either way,
the subject reaches the possibility of achieving greater understanding as well as growing
in a relational, holistic way by encounter with something that is deeply personal. This is
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an area of work in which John Hull is a leading voice, albeit speaking of more radical
learning environments where the subject effectively loses all known frameworks of
reference. Hull identifies a process of transformation called a “Faith-Centered Liminal
Interaction” which serves to deepen faith and encourage growth (22).
This idea of a central experience in the faith context as leading to significant
growth is going to be influenced by the many different starting points and backgrounds of
the project participants. The authors of Common Fire record the narrative journeys of
their subjects, recognizing that it becomes harder to use words drawn from religious
tradition to describe what is going on in the lives of the people they are following. One
observes in this book, and more broadly across other contemporary writing, a tendency to
substitute the words “spiritual” or “spirituality” where the word “religious” or “religion”
would have formerly served quite well. While Henderson and many contemporary writers
take a view as to whether it is too soon to ask if the church is witnessing the emergence
of an eclectic spirituality that is post religious or pre-Christian: expressing this as more
significant than just the “religionless Christianity” that Bonhoeffer envisioned.
Revd Dr Stephen Plant addresses Bonhoeffer’s treatment of this thought in a
chapter entitled “Ethics and the World to Come” He considers Bonhoeffer’s prison
theology as set forth in the letter to Bethge dated 30th April 1944 (Plant 129). Using
language which speaks of God without the assumed trappings of religion underpins
Bonhoeffer’s thinking of how the apparently religionless Christian might engage in
experiential learning. Such learning helping them grow and become more capable of
leading a church community, doing so more positively and actively engaged in building
ecclesia?
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Theologically this coheres with a Wesleyan approach to church development
including the expectation of it involving lay leadership and resulting training patterns in
which Wesley. St Paul is a working example of the challenge, encounter, and growth that
comes from asking profound yet simple questions, like does a non-Jewish convert to
Christianity need to be circumcised a Jew first?
Daloz’s writing is based around encounters, conversations, and experiences. This
is a helpful framework: seeing theological education as a dialogue, possibly within a
group setting, certainly within a community setting between God—the subject—and
other people. Although this view does not negate the need for imparting knowledge
through a program or course, it does underline that learning and experience should be
formational disciplines that talk to each other.
The already noted phrase from Quaker, Douglas Steere: “God is always revising
our boundaries outward” helps identify that there are several factors weighing upon
someone’s views depending upon their natural frames of reference (qtd. in Daloz 142).
These frames of reference include the natural world, literature, music, film, theatre, visual
art, and other media such as newspapers, magazines, and radio. But without some form of
engagement with these varied fields of view or experience, the transformational element
of this learned knowledge holds a lesser value.
Engaging with others in an environment of experiential learning holds a key to
achieving an important encounter with people different from themselves and thus open
the opportunity for transformation as well as formation. Bonhoeffer’s frame of reference
is often a realistic religionless point of view, arguing that the stripping back of the world
might well revise one’s boundaries, but only if God is put back at the center of their life.
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This idea of putting God back at the center of one’s life is critical to this project’s
internship/apprenticeship model. This recognition sits in the junction of a focus on God, a
learning program designed to equip lay leaders to fulfil their God given calling, and the
transformation that may or may not be possible to achieve through an experiential
learning program that is not just about cognitive understanding. As John Hull articulates
it is also holistic, “It is a dynamic that reaches into every aspect of our lives” (70). The
junction referred to above may be judged as ‘reached’ when the learners move beyond
their current experience or their comfort zones. At this moment the learners attain what
Daloz and others are seeking, namely an openness to a process of discovery and
absorbing new knowledge and experiences that will be the basis for their deeper/greater
self-identity and their role in life as responsible leaders of God’s people.
Reaching such a moment in the learning experience not only empowers the
learner to fully participate in their own educational process but assists them in integrating
learning into their own lives and, thereby, more effectively opens them up to the process
of transformation leading to personal growth.
Training Methodology and practice
When the learners move beyond their current experience or their comfort zones
referred to above, the question then becomes how best to use this newly discovered
openness to a process of discovery and learning? That people do not learn from
experience alone but from engaging in some active reflection and holding conversation
with the experience has been understood for years (Banks, Groome, Hull). As Dewey
writes, “To reflect is to look back over what’s been done so as to extract the net meanings
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which are the capital stock for intelligent dealing with further experiences” (87). Dewey
goes on to talk about how this is part of what makes a disciplined, learning mind.
John Losey provides a biblical context for the words above. Thinking about
people who are young in faith and/or young in years, Losey writes with simplicity about
how Jesus exampled theory, action, and reflection. While each element can stand alone as
important parts of programming, in praxis these three connect, interact, and impact upon
each other (Losey 22). The focus of the action element referenced by John Losey
translates the theory and invites reflection, a model which parallels Jesus' sequence of
teaching, experience, information, and reflection.
In, The Class Meeting Kevin Watson sees small groups through three lenses.
First, “the affinity group” is organized along interest lines. Second, the “information
driven” group is something like a Bible study program. Third are “transformation
groups” (6-7). The format is well known to Christians of all denominations these days,
though rarely practiced in British Methodism at the time of writing.
It is the idea of relatively clear separation between the formats that intrigues the
researcher. The critique that follows comes out of the pilot program, whose purpose is to
rework a Wesleyan approach to training, equipping, and sending of new lay leaders. This
project includes the small group setting exactly because the ‘class meeting’ style is
overtly transformational which is an outcome relied upon in Watson’s work, “a place
where people learn how to interpret their entire lives through the lens of the gospel” (The
Class Meeting 7). In the pilot program church setting, the reference is that of ‘covenant
group’, believing this idea of covenant bridges a border between Watson’s description of
the class meeting and the informational program approach.
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Watson’s eight week offering promotes information/teaching based. While
recognizing the purpose of the book as giving life to a small group that can evolve when
the course ends, the nature of most questions seem to seek understanding from the
material read or referred to. The one ‘transformational’ question highlights this programs
challenge in designing the covenant groups environment. This environment should
balance the transformational, with the engagement of experience and the balance of
shared experience working alongside problems, issues, or opportunities the
student/learner has come up against.
Affirming that people are shaped in community and that learning comes from, is
part of, and is informed by belonging to such a group is the starting point for Chilcote in
his book Recapturing the Wesley’s Vision. His introduction helpfully uses a set of Charles
Wesley couplets:
Let us join (‘tis God commands),
Let us join our hearts and hands;
Still forget the things behind,
Follow Christ in heart and mind;
Plead we thus for faith alone,
Faith which by our works is shown (Hymns 1780, 507) (Chilcote 19)
To use the language of learning theory and religious educators, this project takes
the approach that engagement in learning using relationships as a key element is the way
forward. Thomas Groome explores how the “dialectic dynamic” should involve diverse
members of the community in a collaborative learning experience (447). It is a
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conversation between the student learner, the other voices in the dialogue, and the
connections this dynamic makes to the world beyond it.
Parker Palmer sees the theological idea of “being known as we are known” as
foundational in approaching transformational learning. Palmer contends that a shared
learning experience opens the individual to a deeper, faith based, learning experience
which through the work of the Spirit becomes transformational at a core level rather than
at an intellectual level. Palmer sees the tension and link between people as individuals
‘known’ and the world of people beyond them. When managed well, this leads to a
transformational relationship which uses the creative dynamic and tension as the catalyst
for a positive learning moment/experience (Palmer 55, 56).
Chilcote draws out connections in adult faith learning terms which lend
themselves to taking the above approach to a diverse group. He links hearts and hands,
heart and mind, and faith and works. It is about the encounter of the disciple with the
living word of God in such a way that believers attempt to be faithful disciples of Christ,
received in a faith setting, shaped by a God given ability to think, reflect and continue to
grow on ways to serve through the energy and wisdom of the Holy Spirit.
The pilot program reaches for the above goal. Groome’s thinking reveals how
more fully understanding the dimensions of God’s character helps the Christian student
learner become more fully part of the community of Christ and participate effectively in
the work of the Kingdom of God. So, dialogue within community is an important part of
this project’s approach to learning. It provides diverse perspectives, interests, insights,
concerns, questions, and ideas. As process and experience, this way of being in a learning
community affords the lens needed for critical reflection. This way of learning also
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provides the link between the community framework in which growth happens and the
spiritual, emotional, and intellectual support needed to journey through the process of
self-discovery, transformation, and mutual participation in God’s mission. Christianity is
life together. In a very real sense, believers “become Christian together” (Groome 126).
Watson’s work on class meetings for Christian disciples poses the question
whether the healthy learning environment, covenant group, would always contain a mix
of church and not, of faith and not, and of life experience? Watson’s reason for the class
meetings reinstatement is clear and beyond question by this researcher, but it is surely not
the whole picture when seeking to achieve Wesley’s idea of releasing lay leaders through
and from within the class meeting. The genius of Wesley’s approach to discipleship and
raising up new lay leadership fits into an experiential learning model. Chilcote comes to
this conclusion particularly in relation to the use of more intimate bands of five or six
people (50).
The balance to be sought looks historically like Wesley’s approach to allowing
gifted people to take on positions of leadership. While always growing the group as a
whole and never leaving the craft of learning as just insight or theory, there was always a
practical application or impact. The imperative for the internship style approach to lay
leader training, equipping, and sending, has the idea of community at the fore. These
adult learning theories resonate with the thoughts of Bonhoeffer and Groome in
particular. In his book, Life Together, Bonhoeffer draws through the idea that Christianity
comes down to community through and within Jesus Christ (13).
Taking Bonhoeffer to be right, there is a formative power in Christian community,
which through its very nature is both formational and foundational (see also Groome 126;
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Conde-Frazier et al. 80). Spiritual formation and academic learning need to be rooted in
and alongside practical experience and small group setting as the discreet setting in which
time and attention is paid to the prompting of the Spirit. This in turn leads to quality
relationships capable of enabling people to live, learn, work together and love in pursuit
of their own perfection and their deliberate place in the Kingdom of God where their
individual unique gifts bring life to the world.
Research Design
The researcher recognises that “all research strategies of data collection and
analysis have inherent limitations” (Creswell, Research Design 148). In this pilot
program, the researcher also carries a significant role, not just as the data collector, but
also as having a significant relationship with those involved in the pilot program as well
as a high level of responsibility for the delivery of program content. In this regard, the
Alan Peshkin writes of how researchers take on and hold different identities dependent
upon the research setting, participants involved, and the researcher’s own experience and
feelings present in the moment (Peshkin).
The awareness noted above served not just to safeguard the wellbeing of all
involved in the pilot program but assisted in the collection of the most impartial data
possible. The project used a mixed methods approach. The specific resources used in this
intervention were, a pre-test and post-test evaluation survey, field researcher notes, and
two focus group conversations. There was a focus on the qualitative data gathered. The
Spiritual Maturity Index survey provided quantitative data. The mixed methods research
provides strengths that offset the weaknesses of both the quantitative and qualitative
research (Creswell and Plano Clark 7).
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Recent researchers have viewed such integration as a form of methodological
triangulation and have recognized its potent benefit in research (Creswell, Educational
Research 558). Combining both quantitative and qualitative data provides a broader
knowledge base to provide a better and deeper understanding of the research problem
than either quantitative or qualitative data by itself. In addition, multiple means of data
collection “provides a complex view of the intervention enabling a thicker interpretation”
and more confidence in the validity of the conclusions drawn (Sensing 72).
Summary of Literature
This research explored theological education and experience, the theory & praxis
of religious education, the transformational learning experience and human development.
Each area has been researched thoroughly. Yet, it is recognised that within this work
there is only brief reporting. For example, across the breadth of theological education and
experience there are multiple definitions of a disciple as well as the many aspects related
to making disciples. A Google internet search of the terms “Christian disciple making”
initially returned 6,580,000 results. When narrowed to only disciple making strategy, the
results dropped down to 34,600. The Wesleyan principle of sanctification recognises that
discipleship has both an element of the here and now along with something of what is not
yet.
This chapter has described a Wesleyan view of how the small group engages the
ministry of the whole people of God, a learning environment of learning and growth
within the context of all belonging to the body of Christ, that not only involves others in
the transformational learning process but looks for God’s revelation in the global setting.
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To bring a helpful summary of all the Wesleyan and adult learning theory
together from the many contexts and contributors to the research in this chapter, it is the
influential writing of Jack Mezirow which most helpfully describes an adult’s process of
learning. Mezirow and Taylor write:
We make meaning of our experience through acquired frames of reference – sets
of orienting assumptions and expectations with cognitive, affective, and conative
dimensions – that shape, delimit, and sometimes distort our understanding. We
transform our frames of reference by becoming critically reflective of our
assumptions to make them more dependable when the beliefs and understandings
they generate make them problematic. (30)
In the context of this ministry transformation project, this chapter has brought the
theological research, and experiential, adult learning research into dialogue with the
researcher’s Wesleyan roots and consideration of how best to design and deliver an adult
training pathway with enough clarity to: (1) accurately measure the effectiveness of
relationships between teacher and student learner/intern; (2) measure the maturity of each
disciple at the beginning of the pilot program as well as at the midpoint and end; (3)
measure the effectiveness of a specific training/equipping element such as the covenant
group versus what would have been the outcomes anyway.
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CHAPTER 3
RESEARCH METHODOLOGY FOR THE PROJECT
Overview of the Chapter
This chapter covers the methodology of this ministry transformation project
which seeks to evaluate the effectiveness of a Wesleyan approach to discipling and
training new lay leaders using an internship, rather than theological college based,
program. Topics covered in this chapter include how the answers to the research
questions were achieved using the instruments described, how to construct the pilot
program and select the various participants, set the context of the pilot program so that
any appropriate adjustments can be made in a different ministry context, and consider the
data collection and analysis methodology to be able to draw conclusions from having run
the pilot program. The researcher equips the reader with all the tools necessary to repeat
the pilot program in a setting other than the researcher’s own and achieve a good
outcome from having run the internship model.
Nature and Purpose of the Project
The purpose of this project was to evaluate the effectiveness of a redesigned
Wesleyan internship model of discipleship, renewal, and leadership training for the laity
from identified Methodist churches across the Yorkshire Plus Methodist region.
Expanding on the above purpose statement, this project created and evaluated a resource
that develops a training pathway or pattern capable of equipping lay leaders with the
skills and understanding necessary to form a key part of church plant teams. To achieve
the stated goal, the study explored and implemented Wesleyan models of discipleship and
leadership training, which compliment a newly created model of resourcing church with
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the goal of sustaining a program creating new ecclesial communities by training
identified laity for leadership roles in the Methodist setting.
The chosen direction for the program was concentrated on an internship model
which allowed for a small but formative sample of the means needed to recruit and assess
prospective interns, provide a safe yet stretching method of equipping them for future
leadership focused ministry. The pilot program focused on a Wesleyan understanding and
method of transformational leadership training. The strategic aim has been to develop a
training pathway that can be tailored to each intern’s experience, needs, and capacity
which was the key to this study succeeding as a piece of work on the ground.
The training of the interns was complemented using a covenant (small) group as a
safe space for sharing, growing, and experiencing a model of discipleship and leadership
training that much of the Christian world would recognize as the Wesleyan class meeting.
Research Questions
In order to evaluate the effectiveness of a redesigned Wesleyan internship model
of discipleship, renewal, and leadership training, the following questions were designed
to guide the research in discerning the effectiveness of the project.
Research Question #1
What do other Christian organizations, interns, and program leaders identify as
best practices for an internship program?
Research Question #2
What aspects of Wesleyan renewal, discipleship, and leadership training do
interns and program leaders identify as relevant to and instructive for this internship
program?
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Research Question #3
What do the interns and program leaders identify as the strengths and weaknesses
of the program, both at its mid and endpoints?
Ministry Context
The pilot program required direct oversight from the researcher. Consequently, it
was focused on the researcher’s ministerial appointment in a British Methodist Circuit in
West Yorkshire. This circuit had closed eleven churches in nine years and reduced
serving Presbyter numbers from ten to five while increasing lay staffing by 1.5 full time
equivalent people. This carried a complimentary assumption that it was possible to
successfully manage decline while also ‘hoping’, with some measure of financial
freedom, for a different outcome moving forward whilst developing no discernible
strategy to achieve growth.
Brighouse Central Methodist Church is the largest Methodist Church in the
Yorkshire West District, which itself is the second largest District in the country. In the
Connexional Evangelism and Growth strategy the church is described thus:
Brighouse Central Methodist Church in Yorkshire is involved in a range
of community engagement initiatives, including running a Music
Academy. There is a strong focus in the church on identifying and
developing young leaders with a view to church planting. The church has
seen growth over the past five years, with around eighty new people
joining, half of whom are under forty, and twenty-eight fresh faith
commitments expressed in adult baptism or confirmation. Presbyter
Mark Cheetham identifies two pathways to people’s faith development.
Some have been drawn by engagement in quality Sunday worship.
Others have been impressed by the church’s engagement with poor and
marginalised people in the community, such as through its food bank and
its delivery of food packages during school holidays for children who
receive free school meals. The Yorkshire West District has received an
Our Calling grant to potentially release some of Mark’s time for
enabling church planting elsewhere in the district – sharing the learning
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at Brighouse around so that others in the Connexion might benefit.
(Evangelism and Growth strategy 14)
Elements of the historic British Methodist Church are often and rightly seen as a
gift to the wider church, including small groups, collegiality, ministry of the whole
people of God, and holding Episcopal oversight in the annual conference. At the time of
writing, previous or current attempts to create new places for new people have been
expressed through:
a) The Fresh Expressions Movement, which quickly proved good at creating small
groups that resembled early Wesleyan class meetings but has struggled, in the
view of this researcher, to deliver any significant advance in the formation of
ecclesial communities.
b) Relentlessly reorganising church structures for mission through some planning,
talking, and consulting on new ways forward, while seeking the new energy of the
Spirit as its guide.
c) The creation of the Discipleship, Ministries and Learning Network (now ‘learning
network’). This is a team of dedicated regional officers whose role is to train,
equip and lead initiatives. Illustrating b) above, the dropping of ‘discipleship and
ministry’ from the title raises a question of who now holds oversight of these
areas of church life and how the relative quality or strength of discipleship and
ministry practice is nurtured?
d) The development of the Pioneer Pathways to deliver the resources to be used by
the officers referred to in c) above was a resource that this pilot program accessed
where it matched the interns training needs.
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e) The development of Pioneer Ministry. However, it is difficult to see how this will
significantly change the future direction of the British Methodist Church or bring
significantly increased numbers of people to faith.
By the nature of the pilot program’s reliance on this researcher to run the test
program, its participants were lay members of the Methodist Church of Great Britain and
able to work within the geographical Yorkshire Plus Methodist Region.
Participants
Criteria for Selection
The educational, transformational learning research necessary for the completion of
the literature review focused the researcher’s mind on the need to take care when recruiting
the members of the covenant group. This covenant group formed an important part of the
program. This recruitment held a two-fold discipline. One discipline of recruitment was the
use of the ‘Methodist Pioneer Pathways sample format for a community of practice’, which
is expressed in the context of the resourcing church covenant group below as being:
•

An accountability group where people share a concern or a passion for how they
live and what they do, seeking mutual growth through their meeting together.

•

A group whose members engage in activities and discussions, help each other,
and share information.

•

People committed to developing a shared repertoire of resources: experiences,
stories, tools, ways of addressing recurring problems—in short, a shared practice.
This takes time and sustained interaction.
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•

A group committed to the participation of all in the group, seeking mutual
learning and engaging in an environment where discipleship and transformational
learning is nurtured.

•

Fellow pilgrims who learn from each other, care for each other, and who care
about their standing with each other.
The second recruitment discipline was the way the researcher selected covenant

group participants. Selection happened after much prayer, several conversations with
each person, and a sharpening of the role each would play in being part of a
transformational learning environment. Those selected were capable of mutual learning
and watching over one another in love. They were people capable of supporting and
encouraging one another in their lives with God. Using John Wesley’s template as
identified in A Plain Account of the People called Methodists in the context of this
research, these qualities were expressed as having a depth of discipleship experience and
an ability to speak truth to love, show and share compassion, and lead by example.
The invitation to join the program as an intern was undertaken in two ways. The
first was through advertisement for the internships. The adverts were circulated through
Brighouse Central church magazine, handed to the worshipping congregation at
Brighouse Central Methodist Church (approximately 160 people), and placed on the
church website. Posters were sent to all churches in the local area, Methodist District
circulation and website, and distributed nationally through the British Methodist Church
website. An internship sample advert and briefing paper are attached as Appendices I & J
respectively.
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The second part of the interns’ recruitment involved the applicants completing an
application form. Then, the researcher and three of the Brighouse Central Church
leadership team undertook an interview process. They appointed an intern to each post.
Suitability was assessed against the checklist of intern’s characteristics (Appendix K) and
clear anointing for the ministries experience for which they were selected.
Description of Participants
There were two groups of participants: three interns on the training pathway in the
identified resourcing church and nine members of the covenant group. The three interns
were all of white British nationality. One was degree educated. Two were women. At the
start of the pilot program, they were aged twenty-two, thirty, and fifty-one years. Two
were from within the Brighouse Central Church community and one from the other
identified potential resourcing church in the area.
Twenty-two people were identified and approached for selection as members of
the covenant group. All were white British nationals aged between twenty-six and sixtyeight years old. They were of mixed gender comprising roughly equal numbers of men
and women. The above ethnographic detail is reflective of the community in which
Brighouse Central Methodist Church is set. One deliberately sought member of the
covenant group participants was a retired member of the clergy. All were connected to
the resourcing church in some way, and either church/faith committed members and nonchurch/faith committed members engaged in our missions’ programs. Educational
background varied with five of those approached being degree educated. Vocations
within the covenant group included a student, business professionals, housewives and
homemakers, a pastor, a teacher, a youth worker, and industry professionals.
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Ethical Considerations
Potential participants were informed of the aims of the pilot program in respect of
the Connexional priority initiative it represented. Within the nature of the study with the
internship, each participant received and signed appropriate consent forms which made clear
the instruments for data collection which were to be used within the project the informed
consent forms (Appendices G, & H). These consent forms included an abstract of the project
and a statement in respect of procedure, risks and benefits, and confidentiality. To protect
confidentiality, no names, individually identifying information, or any other distinguishing
characteristics of individual participants are reported in the study. When referencing a
participant is appropriate, he/she has been referred to using a numerical reference known
only to the researcher.
Confidential information about an intern’s and other participant’s progress or any
issues raised was held confidentially by the researcher unless statutory authority
disclosure became necessary or appropriate anonymous information was required as part
of the evaluation of the pilot program/research project.
The researcher shared significant findings from his research in a colloquium with
Doctor of Ministry cohort colleagues and ATS faculty on Asbury Theological Seminary’s
Wilmore, Kentucky campus. The researcher also recognized the need to share pertinent
results with British Methodist Church ‘new places for new people’ connexional guiding
team or other appropriate forums.
Electronic data is stored on the researcher’s password protected computer. No
audio files were recorded. Any hardcopy data was kept in a locked fireproof safe in the
researcher’s office with the key in the sole possession of the researcher.
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Instrumentation
The instrumentation used was a mixed methods approach, for which the rationale
reflects the researcher’s view that this avoids possible bias that may be associated with
any single method. The specific resources used were the pre-test and post-test evaluation
survey/form (Appendix A & B), the Spiritual Maturity Index (Appendix D), field
researcher notes (template found in Appendix E), and two focus group conversations
(template found in Appendix F). The mixed methods research provides strengths that
offset the weaknesses of both the quantitative and qualitative research (Creswell and
Plano Clark 7).
The quantitative approach provided a system of inquiry based on assessing a start
and endpoint for those engaged in the pilot program. This way the program was able to
demonstrate any change or significant change in the participants experience, maturity, or
capacity as a result of experiencing this internship-learning pathway.
The qualitative approach was employed by the researcher to ensure the capture of
data relating to essential, internal, experiential, and learning characteristics, or other
noticeable factors that might determine the success of the program. In the context of
running a pilot program of potential connexional significance this information would
form part of any assessment as to the suitability for deployment to a leadership ministry
role. Qualitative research methods were needed to properly capture the complexity of
developing leadership qualities in relation to character and capability in the service of
God. It was appropriate to understand any participant intern’s personal transformation in
relation to God and the subsequent changes that occurred in their thoughts, attitudes, and
behaviour resulting from participation in this learning pathway.
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Five instruments were used in this research:
1. A pre-test evaluation survey collected data on internship participants’
understanding of, commitment to, and personal journey in relation to leadership
within an ecclesial community, understanding their calling by God, and their
relationships with other people prior to the program (Appendix A).
2. A researcher adapted post-test evaluation survey collected data on internship
participants’ understanding of, commitment to, and personal journey in relation to
leadership within an ecclesial community, understanding their calling by God, and
their relationships with other people at the end of the program (Appendix B).
3. The Spiritual Maturity Index (Ellison, 1983) was the pre-test and post-test
spiritual growth assessment survey used to collect the participant’s own view of
growth both individually and in comparison, (by the researcher) with other
participants (Appendix D).
4. The researcher collected ‘field researcher notes’ in relation to the interns derived
both from the oversight required of the pilot program and fortnightly one to one
supervision/mentoring ninety-minute sessions. Sample template found in
Appendix E.
5. The two-stage collection of data from the fortnightly covenant group was
achieved at program midpoint and endpoint acting here as a focus group. This
allowed the researcher to discover themes and patterns from participants’
experience of the program. Template found in Appendix F.
Alignment:
The pre-test evaluation survey:

Cheetham 120
o Questions 2, 3 and 4 RQ2
The post-test evaluation survey:
o Question 1---RQ1. Questions 2, 3 and 4—RQ2. Question 6—RQ3
The Spiritual Maturity Index (Ellison, 1983):
o Questions 6, 7, 8, 9, 18, 22, 25, and 26—RQ1
o Questions 1, 5, 10, 11, 12, 14, 15, 19, 20, 21, 23, and 28—RQ2
o Questions 2, 3, 4, 13, 16, 17, 24, 27, and 30—RQ3
The researcher collected ‘field researcher notes’: RQ1, RQ2 and RQ3
The covenant group, acting as a focus group:
o Section 1—RQ1
o Section 2—RQ2
o Section 3—RQ3
Expert Review
A pilot program was used which focused its work on the internships and covenant
group based at Brighouse Central Methodist Church in West Yorkshire. The internship
tracks drew in teaching resources from St Hild’s College near Mirfield and Cliff College
near Sheffield, Britain. The worship internship was part facilitated by the Anglican
worship pastor training center known as Worship Central. Neither source of contribution
required expert review.
The covenant group included mutual learning and watching over of one another in
love, which is defined in the above section ‘participants-criteria for selection,’ and
holding a safe space for the transformational learning experience to be nurtured. The
midpoint and endpoint focus group conversations were facilitated by the researcher
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designed ‘semi structured interview protocol with covenant group’ which received expert
review.
The second element of the pilot program involved the appointment of three
interns. The interns were pre- and post-tested using the evaluation survey with only minor
modification of the evaluation survey for post-test against pre-test (Appendix A & B).
The pre-test and researcher adapted post-test evaluation survey and the semi structured
field researcher notes interview protocol (Appendix E) both received expert review.
The interns and the covenant group all completed the Ellison Spiritual Maturity
Index at both the start point for the covenant group and the internships and then at the
conclusion of the pilot program (Appendix D). This is a ‘standardised survey,’ its validity
is discussed in the next section of writing.
Dr Ellen Marmon, Dr Milton Lowe, and Dr Brian Russell at Asbury Theological
Seminary, Kentucky, each provided expert review.
Reliability & Validity of Project Design
Consistency of design and the administration procedures for the instruments used
sought to ensure the reliability of the data collected and resulting measurement. Proper
assessment of the survey results and the participants supported the validity of the
findings.
The Ellison Spiritual Maturity Index survey is only referenced in a non-published
paper entitled “A study of reliability and validity” written by W. Buhrow, P. Calkin et al
and found in Measures of Religiosity, it is noted that a portion of the initial Seminarian
sample participated in a retest six months later, but no results were recorded (Hill and
Hood 201). Those researchers did report an internal consistency, and it is noted by this
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researcher that their survey results did correlate well with Ellison’s more widely used
Spiritual Well-being Scale.
The above comments assist reliability. Both the pre-test and post-test were
administered as separate tasks from any other expectation of the program. Each
participant completed the survey and revaluation survey at a similar time of day and day
of the week. All participants were encouraged to answer questions on Dr Ellison’s
Spiritual Maturity Index survey and the pre- and post-test evaluation survey, unless a nil
response was appropriate for pastoral reasons. The format of both the evaluation survey
and Spiritual Maturity Index survey was consistent at the point of pre-test and post-test
for all participants. The Spiritual Maturity Index survey was completed in the room the
covenant group normally met in, providing a familiar yet confidential space,
accompanied by light refreshments and allowing thirty minutes to complete the survey.
The interns completed their pre- and post-test evaluation surveys in a private
location of their choosing and without a time limit. The format of each supervision (field
researcher notes format) was administered in a standard pattern. This pattern facilitated
both the appropriate opportunity for consistency in the way information was sought,
shared, and recorded. For reliability of the field researcher notes in relation to both the
study and for the purpose of the pilot program, the researcher acted as program
supervisor. Whenever possible following the same pattern of meeting in a confidential
room (researcher’s office), with simple refreshment available on each occasion of
meeting for no longer than ninety minutes. For reliability and confidentiality reasons, the
covenant group met in the researcher’s/minister’s vestry, a confidential discreet space
with its own toilet facility.
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This researcher recognised several potential variables that may relate to both the
running of the pilot test and any subsequent ‘repeat’ running of the program. The pilot
program consisted of a ten-month relationship-focused, discipleship led, leadershiptraining program, with several components of the program as factors that may influence
the measured outcomes.
This is particularly understood in the context of the covenant group more so than
anywhere else in the pilot program. The leading of the group was deliberately loose and
enabling, so outcomes learned, and experiences discerned will naturally vary depending
on the way in which a group session develops and the content that is explored.
In situ realities and practice in this relational, God centered forum sought to offer
ways for participants to engage with and apply learning and insights in future ministry
situations. According to Ogden, “positive peer pressure leads us to follow through” on
commitments (Transforming Discipleship 169). The covenant group element of learning,
accountability, and watching over one another in love sought to provide participants with
an opportunity to assess practice around what they were learning or encountering.
There were dependent variables in this study, such as any measurable changes in
the participants’ relationships with God and with others in their communities. Taken from
the Asbury Theological Seminary classroom example of a dissertation written by Esther
Law, the researcher notes her ‘operational definition’ on growth in relationship with God
as being participants knowledge about God’s purpose and God’s way throughout human
history and as well as their capacity to experience God’s loving presence in their daily
lives (93).
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Such changes may be a combination of teaching, practice, personal or shared
engagement with their journey as a kind of lived out discipleship. A lack of engagement
by any one or more participants over time would lead to significantly different outcomes
to the pilot program. Each participant is likely to learn differently. This pilot program saw
different learning patterns and pace throughout the pilot test.
Data Collection
Each person directly involved in running or participating in the pilot test
understood that they were taking part in a pilot test related to this Doctor of Ministry
project and that this pilot program was for the discernment of a new way of training
future lay leaders in the British Methodist Church.
The pilot program was formed over a fifteen-month period during which the
covenant group was initially formed and met under the guidance of the researcher for
three months before the interns joined the pilot program. When the interns joined the
pilot program, research began. The interns were recruited during this initial three-month
period and formed the focus of the project for ten months. It operated in the following
ways.
The covenant group membership was constituted as explained earlier in this
chapter. The purpose of this group was to provide the safe, confidential, and
transformational learning forum for the interns to wrestle with, explore, grow in
understanding, and challenge the whole group in its understanding of discipleship and
ministry. It met fortnightly for ninety minutes with the expectation that each person’s
commitment to the group, the interns, and the program, was solid. It did not require each
member to attend every group meeting. It was expected that the group members met
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often enough to provide continuity and to understand and enable growth opportunities for
all present.
The group was ‘led’ informally by an identified mentor/leader, with a retired
Presbyter fully part of the group but acting also as the researcher’s eyes and ears so that
appropriate assessment could be made at the end of the program as to the interns next
steps. This retired Presbyter also provided input on any need to reshape or reconstitute
the covenant group for the next track of interns. The researcher designed the approach so
that the researcher was not present at most of these meetings to ensure conversation and
honesty flourished, but also to avoid any member of the group feeling that the interns
were constantly being evaluated.
The format of the covenant group (which might begin with prayer, but not
necessarily every time), sought to ensure all listen well and speak as clearly and openly as
possible with a time limit of ninety minutes per meeting. The most appropriate space for
the covenant group to meet was the researcher’s/minister’s vestry, a confidential discreet
space with its own toilet facility. There were also light refreshments available. This group
jelled more quickly than expected, and the group decided to begin meetings with the
making of drinks and a time of catching up.
Early evidence suggested that sometimes a group member, most often an intern as
they joined the group, might raise a question or topic based on something that engaged,
encouraged, challenged, or confronted them since the last meeting. The expectation was
that often the interns would instigate these types of conversation. For the occasions this
did not naturally occur, the researcher selected some five- or six-week potential resources
to provide an element of curriculum and continuity including:
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•

Evoke Cards

•

Limited use of the Kevin Watson The Class Meeting resource, particularly some
DVD segments of Kevin talking; using the ‘what next’ or ‘transformation
question’.

•

The Methodist Way of Life commitments and questions. (Appendix L)

•

Rob Bell Nooma videos, specifically Rhythm, Shells, Flame, Open, & Breathe.

•

Inductive Bible Study.
The internship tracks operated for ten to twelve hours each week (varied at the

start point for the different internships offered) and was overseen by the researcher as the
Methodist Presbyter responsible for the pilot program. The program contained a mixture
of experiential learning, practical ministry, theory, and theology. This was alongside
short theology, worship, and pastorally focused courses run by theological colleges or
other recognised training institutions. It was to be expected that, over time, these
elements would break down roughly equally in terms of percentage of time spent in each
area of learning.
However, this should not be adhered to as a formula because of the opportunity
and challenge of running the program for people of vastly different backgrounds,
educational and life experiences. The exact nature of the work undertaken by each intern
was varied based upon their experience, capability, and internship track. The pilot test
consistently sought to create a holistic approach to the participants’ discipleship, using
the researcher’s abilities as a transformational/mentoring leader.
Next, the researcher considered the means of data collection, recognizing from the
outset that “all research strategies of data collection and analysis have inherent
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limitations” (Creswell, Research Design 148). This was coupled with understanding that
in this pilot program the researcher carried a significant role, not just as primary reference
point for data collection, but also as having a significant relationship with the majority of
those involved in the pilot program as well as a high level of responsibility for the
delivery of discipleship and educational leadership in relation to program content. Alan
Peshkin writes of how researchers take on and hold different identities dependent upon
the research setting, participants involved, and researcher’s own experience and feelings
present in the moment (Peshkin). This served as a helpful check and balance not just for
the wellbeing of all involved in the pilot program, but also as an aid to assist in the
collection of the most impartial data possible.
The researcher-adapted pre-test and post-test evaluation survey collected data on
internship participants’ understanding of, commitment to, and personal journey in
relation to leadership within an ecclesial community, understanding their calling by God,
and their relationships with other people prior to the program (Appendix A & B). In both
pre-test and post-test form, the survey was collected as completed. The interns completed
their pre- and post-test evaluation surveys in a private location of their choosing and
without a time limit. The above post-test survey was completed one week after the
conclusion of the pilot program (Appendix B).
Members of the covenant group and the interns all completed the same pre-test
Spiritual Maturity Index survey (Ellison-SMI) when the interns entered the pilot program
and they first met together as a group. In completing the SMI survey in this way, each
person heard the same commentary and instructions as given by the researcher about
respecting each other’s privacy, taking no longer than thirty minutes to complete the
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survey, and affirmation that the data would be gathered as both input to the research
program as well as providing material to be used by the researcher to reflect upon the
program from the viewpoint of being a lay leadership training tool for the British
Methodist Church. Completion of the survey was preceded by a five-minute period of
prayer and silence. All involved in the pilot program were asked to retake the Ellison
‘Spiritual Maturity Index’ survey at the conclusion of the pilot program, in the covenant
group setting.
The supervisor’s ‘field researcher notes’ were taken at each ninety-minute
fortnightly meeting with the interns, whenever possible following the same pattern of
meeting in a confidential room (researcher’s office) with simple refreshment available.
The timing of the fortnightly intern/researcher (program leader) meetings took place on
non-covenant group weeks wherever possible, and the conversation followed the pattern
as illustrated in Appendix E.
At the midpoint and endpoint of the pilot program, the covenant group acted as a
focus group for one of their meetings to discern evidence of best past practice to date,
identify specific training needs relating to the interns remaining time in the program, and
help assess any adjustments required for the second half of the test in terms of format or
content. In this focus group setting, the researcher used the semi structured interview
protocol with the covenant group as illustrated in Appendix F. The researcher also
recognises that within the covenant group setting the retired Presbyter and lay covenant
group leader occasionally kept an informal note if they felt future training needs, issues,
concerns, and joys were raised that the researcher needed to be aware of.
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Periodically through the covenant group meeting and the intern’s fortnightly
supervision with the researcher procedures and issues around safeguarding,
confidentiality and recording were revisited and explained, as necessary.
Data Analysis
This section recognises that “data analysis is the process of bringing order,
structure and meaning to the complicated mass of qualitative data that the researcher
generates during the research process” (Swinton and Mowat 57).
The Ellison Spiritual Maturity Index survey provided quantitative data for this
study. The data from the pre- and post-test SMI survey was held as original paper copy
and turned into a data analysis sheet using Microsoft 365 Excel. It was analysed by
comparative analysis using both descriptive and inferential statistics. A t-test was used to
compare individual variance between their pre- and post-test SMI survey.
The pre- and post-test evaluation surveys were held in original paper form as
completed by the intern participants in this pilot program. The researcher performed a
preliminary exploratory analysis by reading through the data from the pre-test evaluation
survey and wrote notes in the comments template (Appendix C). For the slightly altered
post-test evaluation survey, the preliminary exploration was conducted in the form of a
final supervision interview to explore any demonstrated growth, develop further training
needs or next steps in the interns training and ministry journey, and to facilitate some
initial analysis of the experience of the intern participants. The above-mentioned
comments template (Appendix C) was used for this record.
The two further elements of collected data were the mid and endpoint focus group
(the covenant group performed this function on these two occasions). Together with the
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fortnightly one on one meeting with the interns referenced above as ‘field researcher’s
notes’, they provided further qualitative data. These were held in paper copy and then
read to identify significant themes. Once the themes were broadly identified, the analysis
continued by colour coding thematic references across all the data.
Given the potentially widely varying contexts in which the pilot program may
be run, the researcher invites reflection on what Michael Patton reflects the need for
any other researcher or practitioner running the program to follow the methodology
carefully. In the book, How to Use Qualitative Methods in Evaluation he writes of
“how important it is to know the extent to which a program is effective after it is fully
implemented, but to answer that question it is necessary to know how and to what
extent to which the program was actually implemented” (27).
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CHAPTER 4
EVIDENCE FOR THE PROJECT
Overview of the Chapter
Problem and Purpose
In the face of significant denominational decline for the Methodist Church in
Britain, this research seeks to address and explore an option for identifying, equipping,
and sending a new generation of lay leaders in the service of the Kingdom of God. The
work of this pilot program is designed to offer a parallel training pathway to the
established quest for more Presbyters by training the laity to take on the roles of
leadership. The approach this researcher took was to test and demonstrate that not only is
raising up lay leaders in keeping with historic Methodist models of leadership, but that
future growth of the Kingdom of God can be fuelled by and through the local church.
The purpose of this project was to evaluate the effectiveness of a redesigned
Wesleyan internship model of discipleship, renewal, and leadership training for the laity
from identified Methodist churches across the Yorkshire Plus Methodist region. This
chapter describes the participants in the study. It shares the quantitative data collected
from the Ellison Spiritual Maturity Index pre- and post-test surveys and the qualitative
data collected from the covenant group acting as a focus group on two occasions, the preand post-test evaluation surveys, and field researcher notes. Finally, this chapter
identifies five major findings gathered from the data.
Participants
The number of interns participating in this study was limited to three by the
capacity of the church, both financially, and in terms of ministry and time. The diversity
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of the intern’s backgrounds suggested a variety of life and ministry experience, and
therefore different starting points at the beginning of the pilot program and a measure of
growth across a spectrum of experience can be expected. The other participants were
members of the covenant group. Twenty-two people were approached by the researcher.
A variety of backgrounds, approaches to working with people, work, and Christian
experience were all considered along with a willingness to commit to the program. The
result of the conversations with the potential covenant group participants was that nine
people committed to the group. All nine completed the full length of the program.
The bar chart below provides an overview of all twelve participants in the pilot
program. Each was white, British and of various professional backgrounds. The
participants were representative of both the church and the town.
Participant Information
Gender:
Male
Female

6
6

Marital Status:
Married
Other

Age:
20-30
30-40
40-50
Over 50
Faith Description:
Christian
None/Other
Theological Training:
Yes
No

8
4

3
2
2
5

10
2

4
8

Participants

Figure 4.1 Demographics of Participants (N=12)
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It was a deliberate aspiration that not all the covenant group where Christian, but
the two who were not Christian had a significant link to the church through involvement
in activities that directly serve the community. One third of participants had received
some form of theological training, and of these, two held undergraduate degrees and the
other two certificates in theology based on cumulative short course work. Two thirds of
participants were married. The covenant group had two married couples in it, though
each came at the program with vastly different experience, e.g., one was an atheist.
Research Questions
To evaluate the effectiveness of a redesigned Wesleyan internship model of
discipleship, renewal and leadership training, the following questions were designed to
guide the research in discerning the effectiveness of the project.
Research Question #1
What do other Christian organizations, interns, and program leaders identify as
best practices for an internship program?
It is possible to provide some background data from the research contained within
Chapter Two of this dissertation. The success of the Methodist movement is widely
attributed to John Wesley’s creation and oversight of the various small groups, most
notable the bands and classes. The evidence for this has not historically been presented as
statistical data in the format looked for in this study. The evidence of Wesley’s success
was provided by the change in people’s lives and their ability to go on to serve the
Kingdom in some specific way.
Summary of Focus Group Findings
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The first element of data presented is from the two focus groups that were made
up a mid and endpoint by the covenant group. If a finding was distinct to one focus group
only, they are identified as such in the text as they occur. This research question draws on
responses to each focus group question and is therefore organised around the major
themes that developed as the data was examined. They are presented in the order they
emerged from the data collected. For each research question only, the themes present in
relation to that research question are presented.
Learning shaped in community. Answering the first focus group question,
“what do you think about the small group experience you’ve had during the program,”
the importance of learning within community was identified. Covenant group member
CG#7 articulated this as the relational nature of the small group, ‘I feel closer to God’s
presence when I am part of a group like this and feel God is moving amongst the work,
we’re part of.’ While covenant group member CG#8 immediately referenced the historic
Wesleyan idea of the small group as an integral part of the pilot program:
I think that as the weeks have progressed, I have become aware that we are
replicating the teaching and equipping mechanism used by John Wesley. It has
been held up for years as a stroke of genius and although I don’t see much of the
other work of the program it seems clear to me that this covenant group affords
good practice even if there was nothing else to the internships.
Discipleship. This is expressed in general comments by those in the covenant
group and more specifically in terms of noticeable ‘growth’ when responding to question
two, which considered changes in relationships at home, work, or church.
To understand from the outset that the purpose of the covenant group has been
about the discipleship of everyone in the group has been good. Being able to start
connecting dots, listen and ask questions focused on growth has been fruitful for
all of us I think’. (Covenant group member CG#8)
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I enjoy helping young people grow as disciples. Knowing that there is something
about them (call/vocation—answer to researcher’s asking for clarification) and
having the chance to help them grow is terrific. Some of the language used now
has certainly developed or changed from when we started’. (Covenant group
member CG#1)
Emphasising the idea of discipleship evidenced through growth in depth of
understanding and faith, covenant group member CG#3 commenting in the midpoint
focus group said, ‘I really love keeping in touch with folk between meetings particularly
using our WhatsApp group’. In the endpoint focus group this had become a much deeper
comment: ‘I think that our listening, questioning and feedback has been helpful to all in
the group but most particularly the interns’. Further endpoint focus group comments
were:
I really feel as if I am participating in something that has depth and real meaning
for the interns as well as my own journey and searching. (Covenant group
member CG#7)
I understand that the purpose of the covenant group has been about the
discipleship of everyone in the group and that is good and I’m sure it’s worked. I
do think that the interns do seem to have blossomed. (Covenant group member
CG#8)
As if to support the above comment, intern I#1 offered the following reflection
that there had been ‘changes in her character, confidence and purpose that she, her family
and friends rejoice in, looking forward to discovering more about the person she is
becoming’. Intern I#2 followed on with their own brief reflection on how they could see
their own journey ‘where the program is looking for consistent growth, areas of concern,
what can reasonably be expected of me as opposed to someone else and how this is
allowing me the chance to ask difficult questions and explore my own understanding of
my relationship with God and with others’.
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Apprenticeship. The use of this terminology here rather than ‘internship’ is
simply a result of language used in the focus groups as they considered what had been
most meaningful or least satisfying about the program, question five. In the midpoint
focus group conversation, two comments referenced the idea of apprenticeship
commenting, ‘What comes across to me is that the program doesn’t rely on just one
element or already established training pathway—an apprenticeship almost’ (Covenant
group member CG#4). While intern I#2 shared of how good practice has been ‘to
recognise that not all training needs can be met in house and that there is expertise to be
found from across the different Christian’. In the endpoint focus group, the following
comments were noted:
This feels like an apprenticeship at work and I like it. (Covenant group member
CG#7)
Best practice has been to learn what industry does well and then apply this to the
Christian Church setting. I have really learned a lot in the sessions with Rev Mark
(and that consistency of meeting has been great) and the external course work has
prompted me to read books I’d never normally think of reading. (Intern I#2)
I think the flexibility shown in the program is perhaps a strength learned from
best practice elsewhere. The right level of input is clearly there to see for each
inter as they move through the year, allowing several different approaches to be
taken towards training which will achieve the best outcome in terms of future
possibility for the interns. (Covenant group member CG#4)
I agree with I#2, I think the investment of time echoes secular good experiences
of training environments that really work. (Intern I#3)
Methodist or Wesleyan. It is only briefed noted in relation to the first research
question that in midpoint focus group the covenant group member CG#8 said, ‘I am
enjoying a rediscovery of what it means to be Methodist, small groups making a
difference somewhere’. In the endpoint focus group, the same contributor shared their
view of how ‘the interns would benefit from an explicitly Methodist or Wesleyan course
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if one could be found’. The only other explicit reference here came from covenant group
member CG#1 who reflected on how they had been in the church all their life ‘but now
actually understand what Wesleyan meant’.
Character/Capacity/Calling. The only two responses that fall into this category
of best practices for an internship program reflected firstly an attention to the ‘whole
person’ (CG#6) and from intern participant I#1 who shared:
the frequency and purpose of the supervision sessions with Rev Mark has been a
really good thing, a safe space, with a pattern to meeting which has allowed me to
prepare before each meeting. I feel that attention is being paid to my well-being
and future and I’m beginning to see how I could have a ministry.
Summary of Relevant Field Researcher Notes
The themes that emerged from focus group notes, identified above, were then
applied to examine the evidence found in the field researcher’s notes taken over the
course of the pilot program. In response to this research question the theme that is
recorded here is that of:
Learning shaped in community. Although it may at first appear that this is as
obvious as reading ‘small groups’ into the responses below, after several readings it
becomes clear that the themes of learning in community perhaps echo the teaching
method of John Wesley to the class meeting of the Eighteenth Century.
As an almost initial element of the pilot program I had the opportunity to spend
time in a United Methodist Church in North Carolina. This was really the first
time I had appreciated both the history and the benefit of small group work in the
Methodist Church. The experience at Wesley Raleigh in North Carolina
demonstrated that small groups foster good relationships where strength is in the
structure and enables trust. (Intern I#1)
I approached the concept of learning and the covenant group with an open mind,
being happy to explore the space where questions can be asked, let off some
steam and chat, but if I’m honest I’m not sure how it will help. As I approach the

Cheetham 138
end of the internship, I can see that the internship and the small covenant group in
particular has given me the space and depth to explore my future. (Intern I#2)
I have explored the history behind the covenant group specifically at this church
and locate it in my understanding of the place of small groups in the life of the
wider church. Comparing the practice of other Christian organisations was
helpful in the context of the church plant course I attended. I learned a lot about
church planting and particularly how much input is received on this internship
compared to the support offered to other church teams on the course. I also now
see the Wesleyan way, both now and historically, as a lay led movement whereas
all the other teams were ordained, college trained staff. (Intern I#3)
Insights drawn from the Ellison Spiritual Maturity Index
Developed in 1983 by Craig Ellison, the SMI brings aspects of psychological
maturity to his much better know and more widely used Spiritual Well Being Scale.
There were helpful observations and results from the Ellison SMI to report. To obtain
detailed and constructive data it was assumed that the usual parametric tests do not hold
true for two reasons. First, they assume a level of measurement of interval/ratio scales.
Second, they assume that the samples were drawn from a population with a known
distribution such as the normal distribution. Given that each question was given to twelve
respondents, our sample size is limited; with such a low frequency of responses, that
assumption may be invalid. Therefore, a hypothesis testing procedure that dealt with
ordinal scales was used. These fall under a set of elegant nonparametric methods.
Translating the attribute terms into numerical values: ‘strongly disagree’ to ‘1’,
‘disagree’ to ‘2’, and so on, gives discrete values of ‘1’ to ‘6’, and it is noted that the
difference between each of these attributes is presumed equal. Given the discrete sample
of data for each response of the survey the distribution can be examined both visually
(looking for bimodal distributions) and with numerical exploration of the normality of
the distribution. This can be done using the Shapiro-Wilks Normality Test.
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If normality of the data may be presumed then further analysis may be undertaken
using the mean value and the spread of the data, with the standard deviation. A t-test to
provides an understanding of the confidence interval. It was considered prudent that such
analysis may provide illumination of the probability of obtaining a result such as at least
‘agreement’ or ‘disagreement’. If normality of the data may not be presumed, then
analysis is continued by calculating the median values. When comparing the datasets,
either the individual or aggregated responses from the survey (between interns and
covenant group members, or pre- and post-training), a similar approach was undertaken.
It was considered prudent, to aid aggregation of the data, to pool specific
questions. This was done in six groups, two for each research question. In respect of best
practice these were:
• Group A: Questions 6, 22, 25, and 26; best practice seen as positive behaviour.
• Group B: Questions 7, 8, 9, and 18; evident attitudes.
In pre-test conditions each group showed no significant difference between
interns and covenant group members. Group B data shown below for illustration:
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The density plots showing the distributions are presented below. There were signs
of bimodal nature with the intern data. Although both median and mean values are
broadly identical, normality could be suggested with both Shapiro-Wilks p-values much
less than 0.05.

No significant difference between the responses of the interns and other covenant
group members was discerned.
Next, a one-way t-test was used looking at paired values, evaluating whether there
was a difference between the means, presuming that the distribution could be considered
near to normal. The outcomes are shown below in Table 4.1:
Comparison

Interns

Covenant Group

Overall

Question 18
Y from 2.3 to 1.8
I feel like God has let me down in some of the things that have happened to me.
Question 25
Y from 3.7 to 4.3
More than anything else in life I want to know God intimately and to serve Him.
Group B
Y from 2.8 to 2.4
Evidence of attitudes and behaviours.
This table highlights that only with specific questions is there a statistically
significant change between pre-test and post-test data. The differences between pre- and
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post-test responses for all participants were not seen as significant until taken overall.
The overall difference rose from 2.8 to 3.9, from ‘mild disagreement’ to ‘mild
agreement’. Interpreting these results, it is possible to conclude several things in Table
4.2 below:
Question 18

I feel like God has let me down in some of the things that
have happened to me.
The moderation of response post-test from pre-test result indicates a more mature
relationship with God at the end of the program.
Question 25
More than anything else in life I want to know God intimately
and to serve Him.
The result for this question shows a positive change in attitude and understanding
towards a God centered life and subsequent service, a deepening of discipleship.
Group B
Evidence of attitudes and behaviours.
Q. 9: When considering whether a Christian needs to focus upon themselves so to
help others, the responses from the interns was significantly above the covenant
group’s responses, the increased result shows growing maturity of answer. The
interns responded with ‘agree’ whereas the covenant group felt that, overall, they
could only ‘mildly disagree’.
Q. 18: In the pre-test the interns felt that they strongly disagreed with the statement
that God had let them down, whereas covenant group members were only of the
opinion that they disagreed with this statement, this moderated during the program
and this provides evidence of a maturing relationship with God, a deepening of
discipleship.

Research Question #2
What aspects of Wesleyan renewal, discipleship and leadership training do
interns, and program leaders identify as relevant to and instructive for this internship
program?
Summary of Focus Group Findings
This research question draws on responses to each focus group question and is
therefore organised around the major themes as previously outlined that developed as the
data was examined.
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Learning shaped in community. The comments below were interpreted as
referencing what has been instructive or relevant, question five:
I recognise the need to actually put what I am learning together in the worship
environment of Brighouse and receive criticism and encouragement that will help
me learn both what I’m called to and also what I am/have been doing. (Intern I#2)
The interns have talked about having a supervisor (Rev Mark) who has the time
to give them quality experiences and engagement, who has the training skills and
depth of knowledge to facilitate their learning and as an experienced coach is able
to gently push at some points and enable interns learning by allowing time for
exploration and discovery. (Covenant group member CG#8)
I feel that we (the interns) have built an understanding of some of the history but
also something deeper about our current context, so that we can learn where the
approach to church comes from and works out in reality on the ground. I am not
sure I really understand the wider church, but I do get our church, why it works as
it does and how that relates to the community around us. Wherever I end up I
think the learning and process stuff I’ve done will stand me in good stead. (Intern
I#1)
Discipleship. Each of five members of the covenant group offered reflections that
can be summed up as addressing ‘the level of commitment needed from all involved in
the program to train and equip someone to fulfil his or her calling’, question four. Each
of the comments below were taken from the endpoint focus group:
I have found my confidence rising month by month. Setting up new groups,
finding leaders, leading myself and then handing over, identifying resources
(knowing that Rev Mark is there when needed) has been really good. I am
growing as a Christian all the time. (Intern I#1)
Discipleship: we have all grown I think but we can definitely see more growth
amongst the interns and in a variety of areas. We’ve had some conversations
around what a personal relationship with God looks like and feels like; I have
learnt so much and I’m really here for them (the interns). (Covenant group
member CG#9)
We’ve noticed that in our conversations with other people we seem to be talking
about God a bit more than we were. I think we all have a more vibrant and living
faith; at least I do. (Covenant group member CG#1)
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Apprenticeship. Seven of the covenant group members referred, during the
endpoint focus group, to the benefits and opportunities that were becoming clearer and
clearer in the work of the interns as being summed up by simply ‘having the internships
is really good for the interns. The other elements recorded here represent commentary on
the wider concept of internship/apprenticeship but specifically sit under the theme
expressed as Learning while leading, being able to practice this on the ground and these
were expressed below from both Focus Group conversations, relating to questions three
and four.
Each intern has spoken about their experiences being given particular task to be
responsible in the local church and although this internship isn’t a formal college
course it clearly helps to put theory and learning into practice in a way that
actually has impact on the local church as well as the interns. (Covenant group
member CG#1)
The interns have talked about the discipline of meeting together as an interns’
group with Rev Mark and his staff team, being fully part of the work going on
and the shared learning of everyone on the team. They have spoken of really
valuing this interaction, seeing a church leadership approach which is adaptive
and through which every member of the team learns, shares and fails/succeeds
together. (Covenant group member CG#6)
It has also been good to hear the interns speak of how leaders need the technical
ability to do the job but also be capable of seeing the barriers to some of the work,
knowing how to take people beyond those barriers, recognising that leadership is
built on trust and that team can be built through experience—it’s not a case of
everyone needing to understand everything or have a multi layered skill set, just
the ability to use their skills appropriately. (Covenant group member CG#9)
I have begun to own ‘who I am’ and recognise my strengths and weaknesses with
enough honesty to see where I am really going to have to work things out as I
move forward. (Intern I#2)
Character/Capacity/Calling. While gathering the data from across the
conversation, this emerging theme became clear especially when some of what was
articulated also points towards that which is seen as historically Methodist or Wesleyan.
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Seven covenant group members, while commenting on small groups during the endpoint
focus group, shared: ‘this is a very Wesleyan idea that it is essential to the growth of the
Kingdom or any sort of Methodist involved revival that this is lay led’. The comments
that point towards character, capacity and calling can be read below.
A common reference or touching point between all the experiences and training
courses has been being able to apply these in leadership situations in this church.
Then being able to bring those experiences into what I think Rev Mark sees as a
transformational learning environment (the covenant group) has been
formational. (Intern I#2)
Each of us has done some kind of leadership training and theory with Rev Mark,
and in the case of church planting I (I#3) have re-evaluated my team and the roles
within it and am now seeking some external expertise and let a member of the
team go. (Each intern spoke a version of this statement)
I think we touched on this last time, but I do think the interns have found the
continuity and attention of Rev Mark & the BCMC Leadership Team has been
important as a link with the covenant group and external training courses.
(Covenant group member CG#2)
Two of the interns have spoken a number of times about the advantage of Rev Mark
being an experienced coach, offering the safety of being able to encourage
exploration & discovery and how amazing it is that anyone called to leadership can
be an intern here at Brighouse Central Methodist Church. (Covenant group member
CG#3)
It has been noted on several occasions that Rev Mark’s training, passion for the
Methodist Church and knowledge of its roots and history in the name of Wesley
and others has really added value to the training. The risks in leadership that the
interns have been able to take is good, this directly mirrors John Wesley’s
thinking behind the Class Meeting and they (the Interns) have learned much while
contributing to the life of the church. The understanding the interns have of ‘who
we are as a church’ and ‘why we do some of the things we do’ has been positive.
(Covenant group member CG#9)
Learning theologically. This theme only emerges in the endpoint focus group,
answering question three’s enquiry of devotional life and connection to God. Although it
is short of descriptive detail, it does show how the external elements of theological
training began to show as the pilot program moved through the internship.
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I have done a basic introduction to theology course at a local theological training
college over the last term. I have been challenged by complete opposite styles of
church understanding, formal words, regulated worship to our church
environment, but have really grown through wrestling with these differences. I
think I know have a reasonable basic introduction to theology, something I’ve
never thought about before. (Intern I#2)
The intro to theology course has made me want to learn more and I’ve applied to
do a Cliff College B.A in theology and ministry. I both want to learn and see that
I may need some particular qualification I am to have integrity in the ministry I
am called to. I have attended a women in leadership training course and found
this to be very helpful. The sense of finding a better personal identity has been
really helpful, I can see what I might offer the church in ministry. (Intern I#1)
Summary of Relevant Field Researcher Notes
The very fact that there is more content here than in the corresponding section of
research question one indicates a level of engagement with the internship program that is
healthy and that the overall content of the program has itself been instructive. The
content of this section follows the pattern outlined in research question one.
Learning shaped in community. One pertinent observation is shown below
from each intern. Intern I#1 speaks of the benefit of being able to pursue guided
conversations with a number of people within the Wesley Raleigh community and of
how their understanding shifted from being a practice environment for them to being an
expression of ministry for and amongst the students they worked with.
In the past I have struggled to develop my interpersonal skills because as I reflect
on it, I have tended to avoid these situations. Driven by a lack of confidence,
especially conversation/engagement with ‘strangers.’ Through continuing ‘one on
one’ conversations with the students I have gradually seen in myself, and others
have seen in me I think, a natural ability tendency towards leadership and I have
the respect of my peers which has surprised me. I don’t see how I would have had
that opportunity to experience and practice those things in an appropriate setting
for my personality and calling anywhere other than this internship. (Intern I#1)
Intern I#2 reflected on their experience of sharing the Worship Central internship
track with worship pastors and leaders from around the country.
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I have really learned so much from exploring with Worship Central and Rev
Mark what makes for good worship. I have been able to think through and talk
about my personal hopes for the future and my calling to this worship song
writing ministry. I think I have reached this point quicker than Rev Mark
expected. We have discussed whether Methodism would benefit from an
equivalent to ‘worship central’ style training for worship pastors and I wonder
how we could create community and inspire a new generation of Methodist
worship pastors and song writers? (Intern I#2)
Intern I#3 centered much more on the learning possible and experienced in the
covenant group format.
I have done a lot of reading and learning around the benefits of the Wesleyan
approach to lay leadership and begin to understand the need for a small
accountability group to be the place where one can bear their soul, share their
greatest joys and concerns. We have discussed the approaches of shared learning
possible in the internship model, as well as topics like original sin, salvation, the
ministry of the whole people of God. I am increasingly clear about my ministry
and how shared responsibility and learning is good for me, for the church in
general, and how as an intern I gain more here than I imagine possible on a
college based course. (Intern I#3)
Discipleship. It is noted in the literature review that a conceptual framework for
discipleship often uses the concept of discipleship and Christian education
interchangeably. “Discipleship is the older concept of a particular way of living as
learners and teachers in rhythm with the Holy Spirit” (Blevins and Maddix 17). Each
intern articulated this in different ways throughout the pilot program, below is a sample
from each intern.
I have been to a few classes over the last three or four years and find the covenant
group approach refreshing, it demonstrates the relational nature of the Christian
faith in a way in which all voices are heard and certainly I (and I think others) are
really deepening our faith in Christ. I have found having a couple of non church
people in the covenant group helpful in finding where to pitch conversation when
talking to people who are not Christian in some of our church groups. I just feel
like I am becoming the person God wants me to be, yeah, it’s a bit scary, bit out
of my comfort zone, but with the help of my prayer journal I can do this. And I
am starting to work on how we can create small discipleship groups in other areas
of church life. It is all about small groups…small groups and small groups. (I#1)
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I now understand that the depth of our conversations highlights the Wesleyan
approach to examination of the soul and watching over one another in love. I
have always found the concept of original sin very confusing, or an eternal
cosmic battle between God and Satan really hard to imagine. But I am beginning
to get my head round these and find my feet in faith terms. I have learned that
‘enduring’ is a healthy spiritual discipline, how we hold the church family
together is partly up to me as well as others. I now know that I am the recipient of
prevenient grace! (I#2)
Reading about John Wesley and the different Methodist group structures and
purposes has actually deepened my perception of God at work in my life. We’ve
explored the nature of Methodist societies, classes and bands, and how the need to
train lay leaders originated and where/how it exists today. I now know enough to
ask and partially answer questions like ‘am I called to lay, ordained, or pioneer
ministry?’ The most instructive thing has been the time spent reflecting on. (I#3)
Learning while leading. There were two areas expressed below by two of the
interns both of which were rooted in very real practical examples.
Through the ‘one on one’ conversations task I have gradually learned about
different leadership skills and approaches, and how small wins might bring some
confidence to grow into ministry. I have learned through guided experience that
small groups work well when led well. Small groups demonstrating an
interconnectedness and community. Running a small group at the Wesley Raleigh
weekend away having been given only a title proved incredibly challenging and
yet very rewarding. Through leading in such circumstances, I was forced to
experiment with how to begin a group ‘meeting’, how prayer might work;
learning that I learn as much in the prep and from leading a group as any in the
group might learn from the session. How to set up the space, what ground rules
need apply, and nervousness around leading. I have, through trial and error,
worked out how I will deal with things like handling the space, confidentiality,
spoken/silent prayer. (I#1)
I have wrestled with tensions in the team around styles of leadership,
accountability and authority—the primary issue rests with the Presbyter in the
church plant team. We have been able to use the church plant course as a safe
space in which to express views and different opinions. It remains my team, but
of course it needs to work in practice. The end result of this process has been to
disband the team and think through building a new team with more in common
and less tension. Talking with the former team about dynamics and how she felt
she was following the Wesleyan model of leadership and planting when the
Presbyter in the team wanted to work the Anglican model. With appropriate
support and supervision, perhaps a coach, Rev Mark affirms that he feels this
direction of travel is right for the work I am called to. (I#3)
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Character/Capacity/Calling. One aim of the internships and a principle that
guides the pilot program and the covenant groups is the development of character and
leadership capacity. In this arena, character is both a God-centered and God given inner
life and understanding. As Barna writes, “A Christian leader is someone who is called by
God to lead; leads with and through Christ-like character; and demonstrates the
functional competencies that permit effective leadership to take place” (25). This
integrity of closeness to God is what will significantly shape the individual intern’s
leadership capabilities and capacity, and can be articulated by each intern as follows:
I am surprised to already feel that this type of work is a natural fit and a possible
future direction of travel, I think people see me increasingly as relatable, a good
leader and participant, and potentially have an exciting ministry ahead. Several
books have been suggested for reading and possible use, largely around the
Lord’s prayer with a focus on small group sessions and developing the character
and Christlikeness of each in the groups. The fact that I know carry a respected
ministry position within BCMC affirms that I am called to this type of ministry
and have much to offer other people. Rev Mark has looked at some characteristics
of a leader with me, particularly servant and transformational leadership. With
help from others, I now understand who I am called to be. (I#1)
The highlight so far has been ‘finishing’ the song ‘Heaven Sent’, producing it and
publishing on Facebook. I have learned that actually good is good enough and
have found the bar at which that marker sits rather than strive for perfection, not
finish things, or never leave room enough for the Spirit. I have discovered that if I
am to have the capacity to follow this calling, I will have to give up the routine of
doing gigs because they pay and concentrate on the song writing, worship leading
at BCMC and more generally composition. I guess this is only possible because I
have been supported in discovering my call to ministry. (I#2)
I have found a new sense of understanding the Methodist Church and where a lay
pioneer minister might sit. I have a clearer identity as the leader of the new church
community, despite being the least qualified member of any team I’ve explored
this with. I am still working through why and how God has gifted me this vision.
And the internship has helped me to see the need to discern what’s missing from
my skill set; perhaps leadership awareness, a vision rather than a set of values,
how I work well with others. (I#3)
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Learning theologically. The data below supports the idea that the correct
approach, in this kind of training pathway, has been a learning experience-based
approach to education which is undertaken with a view of where the Holy Spirit is
graciously at work. The two interns whose words are provided below were talking about
learning opportunities that have been discerned as the pilot program moves forward.
We recognised the need early on to put some theological resource in to support
the practical experiences offered. These included a theology course run by the
local Anglican training institution which I found helpful. I am looking to do a
Bible in Engagement short course while also doing a Women in Leadership
course. This really sets the scene for feeling inspired to start a part time B.A in
Mission and Ministry while I finish off the internship pathway and start to plan
for the next steps in my ministry. It is not simply that I need credibility, but I am
actually learning so much about God and me, our relationship, and my faith in
him. This learning has lit a spark in my personal life that others have noticed, and
I am currently caught up on prayer being represented by ‘pause, rejoice, ask,
yield’. Learning more about the importance of personal prayer. (I#1)
What next for song writing progress? I have struggled to enjoy but have certainly
learned lots about words, meanings, and theology in songs. The Mirfield theology
course engaged me with things like the creeds of the church---interesting stuff
although I needed Rev Mark to translate. It has been a revelation to look at the
role of scripture at a time such as this and its inspiration to write songs around the
Psalms. I have much to learn but also am not attracted by full time study so
something to work out moving forward. (I#2)
Insights drawn from the Ellison Spiritual Maturity Index
Comparing the pre-test data and the post-test data from the Ellison SMI, has there
been a discernible difference either by question or by group? The two groups of
questions used to help determine this, were:
• Group C: Questions 1, 10, 11, 15, 19, 21, and 23; what was instructive in the
program.

• Group D: Questions 5, 12, 14, 19, 20, and 28; relevance of the program.
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As a separately identified group of questions, group C helped determine what has
been instructive about the program and as such it is considered in this section.
Comparing the distribution of response for group C one can determine that there is either
partial skewing or the result is bimodal. There is some indication that the intern data
mean value is significantly higher than the covenant group, suggesting that the pattern of
training and its content have been effective. Representation of the data is found below.

Confirmation of this assessment of the intern’s growth over the course of the
program compared to the covenant group is seen below in the box plot for this group.
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The questions from this group include numbers 5 and 23, and these are treated
separately in Tables 4.3 and 4.4 below. Using a one-way t-test on the paired values, it is
possible to evaluate whether there was a difference between the means, presuming that
the distribution could be considered near to normal. The outcomes are shown below in
Table 4.3 below:
Comparison

Interns

Question 5

Covenant
Group
Y from 4.3 to 3.7

Overall

The encouragement and example of other Christians is essential for me to keep on
living for Jesus.
Question 23
Y from 2.8 to 3.9
My relationships with others are guided by my desire to express the love of Christ.
Table 4.3 highlights that only with specific questions do we see a statistically
significant change between pre- and post-test data. The largest change, pre- and post-test
is with question 23, showing a 39% increase. Interpreting these results, it is possible to
comment in Table 4.4 below.
Table 4.4
Question 5

The encouragement and example of other Christians is essential
for me to keep on living for Jesus.
The moderation of answer post-test from pre-test result indicates a more personal
attitude to a relationship with God.
Question 23
My relationships with others are guided by my desire to express
the love of Christ.
The result for this question is a positive change during the program to agreement that
relationships with others are now more guided by an expression of God’s love, where
broadly the pre-test outcome was of moderate disagreement to this statement.
Although use of the SMI has been limited and the scale never formally published
it uses a 6-point Likert continuum to score one through six corresponding to written
answers ranging from strongly agree through to strongly disagree. Reverse scoring is
used for the twelve negatively worded questions and a score achieved on a scale from 30
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to 180. No norms were established but internal consistency was reported as .92 in a
review study for the Journal of Psychology and Theology (Bassett et al. 84–93), while a
“study of reliability and validity” (Buhrow et al.) reported a mean of 140.73 in a study of
117 students.
Table 4.5 (below) uses the Lickert 6-point scale score and shows three things:
1. That greater maturity was evidenced at the end of the program for the whole
group.
2. The interns all showed evidence of growth in spiritual maturity beyond the group
median of 5%.
3. CG#5, the covenant group member for whom church doesn’t work but faith is
exhibited in terms of community service showed a maturing of over 25% during the
program.

Two other points to reference, covenant group members CG#4 and CG#5 scored
the lowest in both pre- and post-testing and were the two declared non-faith, non-church
attending members of the covenant group. CG#7, CG#8, and CG#9 were the most
consistent pre- to post-test scores and were the three group members with theology
degrees.
To extract more detail than above, the data was examined using the methodology
referenced on page 138, the possible conclusions are presented in two parts: by
examining separately pre-test and post-test and then analysing the differences between
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the pre- and post-test responses. This is visually represented below using an illustrative
boxplot diagram which offers comparisons of the central value, median, and the spread
of the data.
Pre-test Analysis: Thirty questions were provided to three interns and nine
covenant members. They were asked to provide a response in accordance with the six
given attributes. Some respondents were not able to answer each question. The responses

are seen here, by question in Figure 4.2 below.

The box plot shows the dispersion of the data across all the potential attributes,
numerically scaled. The central line within the box highlights the value of the median of

that data sample. The dots highlight single data points which were considered as
‘outliers’, extremes falling outside of the expected distribution were evident for questions
3, 5, 8, 10, 11, 27, 28, 29 and 30—equivalent to 30%. For certain questions, t-tests were
employed, using unequal variances, highlighting significant (at the 5% level) differences
between the responses from the interns and the covenant group members. The specific
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questions affected were 9 and 18 from group B, and 17 and 30 from group E. They are
looked at in the data presentation for research questions one and three respectively.
If the limited sample size with discrete ordinal data tends towards a normal
distribution with homogenous variance, it is possible to explore the lower limits of that
distribution. If that point, at the 5% significance level, exceeds a value of 3, equivalent to
‘Mildly Disagree’. or is less than a value of 4, equivalent to ‘Mildly Agree’, then it is a

statistically significant result. With the frequency of the interns equal to 3 it is only
possible to consider the covenant group members at this point. For question 4, the
distribution predominantly, for covenant group members, lies between ‘Mildly Agree’ to
‘Strongly Agree’. For question 8, the distribution lies mainly between ‘Mildly Disagree’
and ‘Strongly Disagree’.
Post-Test Analysis: The same thirty questions were provided to three interns and
nine covenant group members as in the pre-test survey. The responses are seen by
question in figure 4.3 below:
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The post-test box plot above presents data in the same representation as the pretest box plot. The dots highlight single data points which are considered as ‘outliers’,
extremes falling outside of the expected distribution: evident for questions 2, 3, 5, 8, 10,
11, 14, 16, 18, 24, 28, and 30. This time totalling 40% of the datasets for the covenant
group. This indicates development of views or beliefs over the period of the program
and, given the nature of the specific questions referenced, is considered a sign of integrity

within the program. For certain questions, the researcher used t-tests, using unequal
variances, highlighting significant (at the 5% level) differences between the responses
from the interns and the covenant group members. The specific questions were 9, 17 and
30. Here, interns scored significantly higher values than other covenant group colleagues.
While these questions are explored discreetly, the point here is that the intern’s growth
suggests that the combination of training and reflection in the covenant group are both
relevant and essential to achieve their development.
Taking an overall view of the Ellison Spiritual Maturity survey, only limited
statistical evidence can be shown to support growth. From the box plot pattern, it is
reasonable to suggest that for most questions there is an increasing maturity to most
answers post-test compared to pre-test, but the percentage variance is not sufficient to
offer certainty.
The three points shown on page 152 relating to ‘evidence of greater maturity
across the whole group’, ‘higher growth in maturity evidenced by the interns’, and ‘the
impact of the program on a non-faith group participant’ were affirmed from the above
results. The overall review of the Ellison SMI survey would appear to support the
historic view that Christian maturity can be deepened through the intentional use of a
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covenant/accountability group. As the Ellison data shows, the interns demonstrate
‘greater’ progress than other the covenant group members, which emphasises the value
of targeted input or training.
Summary of Pre and Post-Test Evaluation Survey Questions two, three and
four
Seeking to evaluate progress or growth so that it is possible to understand what
has been instructive and relevant to the program three questions were asked of the interns
at the mid and endpoint of the program.
Question two of the evaluation questionnaire: ‘Name two strengths and two
“growing edges” that you would bring to your internship’.
I#1 shared her self-understanding of strengths and weaknesses:
A strength that I would bring to the internship is passion for developing other
ways of showing Christ’s love. I have never felt that my path lays in preaching
God’s word in front of a congregation, rather that my strengths at this time lie in
showing God’s love through other forms of church and ministry and I would like
to continue to build on this. I have strong interpersonal skills, I enjoy and am able
to engage in conversation about faith with people of all ages and walks of life,
especially on a one-to-one basis.
A ‘growing edge’ that I hope to continue working on is my fear of public
speaking. This has always been a challenge for me. However, I have recently
started trying to move past it. I have been accepting opportunities to fight this fear
head on, such as standing up and speaking at a ‘Spirit in Mind’ mental health
conference last month and at the upcoming District Synod.
I am currently in a transitional period of life where I am developing from
someone who needs to be told what to do, to someone who can confidentially
give instruction and direction to others when taking on a leadership role.
When compared with the post-test response below we can see that I#1 has drawn
on her ability to build relationships and learnt how to use leadership skills to draw people
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into groups and provide leadership to those groups in organising and facilitating the work
they do.
During my internship I’ve had the opportunity to organise and run some small
groups, this is something I never thought I would be able to but have managed it
and had really good feedback. I put the groups together by building relationships
with people and inviting them along. I feel that building relationships is a strength
that I have.
A growing edge would have to be that I still feel I don’t have enough knowledge
sometimes when running these groups, especially when working with older
generations who have been part of the church for a lot longer than me. Also I feel
that even though I have grown in confidence in the last year, I could still continue
to grow in confidence.
The same comparison of this question is made here with I#2:
My first strength lies in my musicality. I am a professional musician having
graduated from Music College, who has great experience in various areas of
music. I have composed numerous musical scores and written songs, including
pieces that have featured on documentaries, one of which is on Amazon Prime. I
have also co-written music that has charted on iTunes. This music experience is
something I would relish in applying to worship as the connection between music
and worship is something I would love to explore.
My second strength is my leadership skills. I began leading bands on stage aged
fourteen, which I further developed during my degree, as the course was based
around musical performance. At Music College I learnt good practice in terms of
how to rehearse effectively and efficiently and ensuring the bands time together is
maximised. I believe good leadership skills are a vital requirement for this
internship, and having successfully led the community choir, I know I am capable
for this role.
I hope to develop a deeper understanding of the Bible during my internship. This
would allow me to focus on areas of the Bible that I haven't previously explored
in detail. By researching further in to Bible studies, this deeper understanding will
allow me to share the vision of the church and further spread the word.
I am interested in understanding what it is that makes worship work. I hope to
gain a greater insight in choosing appropriate worship songs, and the different
aspects of music and worship. I have always wanted to apply my musical talents,
to worship and this is a great opportunity for me to explore this.
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The post-test response below for I#2 is much sharper and shorter. This suggests
clarity of thought and a deeper sense of awareness of self. Growth is shown in the simple
honest reference to leading a band becoming a strength, the pre-test assurance of
technical knowledge has been replaced with a simple statement of truth:
I still think my musicality, and musical abilities are a key strength, and although I
haven't had much chance to do so recently I think leading a band is something
that has become a strength. Lyric writing, saying what I mean and making sure
the song conveys a specific message is a growing edge, as is the production side
of creating a track.
The same comparison of this question is made here with I#3:
Strengths: Loving people and engaging with the community. It doesn’t matter
who they are, what they are, or what they have done. Taking time to engage with
people who sometimes find it hard to connect and belong. It can feel
uncomfortable, but it’s important we reach through that discomfort, to see the
world that needs us.
My gift to the people around me is my commitment to my relationship with God
and being in his presence. God spoke to me through the story of Moses, and
“Moses radiant face” in Exodus 43. When Moses spent time with God his face
was radiant. I believe when we spend time with God, people can’t help but see
God in us. That is my heart and my goal.
Growing Edge: I can build team, but I don’t just want to build a team to work
alongside me, I want to grow leaders, empower people, see people grow into their
calling, and release them into their calling. Pioneers can sometimes been seen as a
bit of a maverick, focused, driven, they see what they are going for, and they go
for it. I want to keep in mind the bigger picture and take the church with me. I
want to be more effective. On my own I can move faster, but together we can
move with strength and build something sustainable and build something that the
leaders don’t carry an unhealthy amount of pressure.
A comparison with the post-test response below demonstrates the growing
strength that I#3 has engaged in a positive and reflective way with questions around
relationship, evangelism, and discipleship.
I still see loving people and engaging with the community around me as a
strength, and to do that without discrimination. I have had a positive response to
the sessions I have run for church related groups on the topic of mindfulness but
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have also become more attentive to the spiritual growth found in the non-church
people who attend the massage therapy and how I can help move them forward.
Growing Edge: I have been challenged this year as to whether I can build team
rather than identify and inspire likeminded people to share a common goal. The
fact that the team has dissolved after asking hard questions in the church plant
training course suggests that there is more work to do in this regard. I think I need
a coach.
Question three of the evaluation questionnaire: Please tell us about a recent
experience that has significantly affected your sense of identity or purpose.
I#1 shared the following segment of their story:
For me, my faith and my mental health have been two things which have played a
major role in my life, however they have always been very separate. When
training to be a Mental Health Chaplain I was challenged to put the two things
together, although we were learning about general Mental Health and how faith
can play a part in it, we were also encouraged to discuss how our own Mental
Health had been affected by our faith.
This was the first time that I had talked about my own Mental health within a
faith setting and found that I was very passionate about it and had a lot to say,
from discussing how I personally feel the Church fails people with Mental Health
conditions to admitting that faith has played little part in my own mental health
recovery.
I feel a huge passion and sense of purpose in helping work towards a place where
all churches and faith leaders are equipped to help support everyone’s Mental
Health. I took all of this on board as I started my role as a Chaplain and as I
continue to work with ‘Spirit in Mind.’ I can now see how my own experiences
however negative can help me bring something very individual to the faith work
that I am doing and the people I am supporting.
When compared with the post-test response below, I#1 shows a much broader
view of recent experience which is as much church orientated as it is of their personal
life. This response illustrates a sense of purpose, identity and achievement while
continuing to use core interpersonal relationship skills.
2020 hasn’t gone exactly as planned, COVID-19 has meant that the internship
had to take a change of direction. However, with the Church buildings being
closed down and everyone having to rethink how we worship I have had the
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opportunity to help with this work, engage with people in new ways, have more
conversations about faith with people from the edge of our church community.
We’ve had to ‘rethink’ how we do ministry and I’ve had the opportunity to be a
part of that rethink and come up with ideas that have worked to keep people
engaged and try and reach everyone. Having conversations with people about
what they miss about being able to worship in the church building and also
having conversations with non-congregation members about what they have felt
like whilst engaging with online worship has given me a real sense of purpose and
cemented in my mind that I am heading on the right path.
The same comparison of this question is made here with I#2:
The recent loss of both my grandparents within six weeks of each other gave me a
renewed perspective on my sense of identity. Their passing was my first true
experience of loss and it made me think about life and question what I wanted to
achieve in a much more profound way. My Grandparents were my biggest
believers and were the first to congratulate me on any of my achievements. Their
loss hit me hard, but opened my mind about who I am, what I want to achieve in
my life, and what I need to do to achieve it. It opened my mind to time, and how
precious it is.
I always knew what I wanted to do, and the person I want to be, and I am more
determined than ever to achieve what I have set out to. I have always known that I
wanted to be a musician, and through growing up in church, with my
grandparents supporting me, I have always felt my musical skills are something I
could offer to the church in order for it to grow and to spread the word for me and
future generations. The loss I have felt, in time, has allowed me to truly focus on,
and confirm my realisation, of what I want to do. This realisation, for me, is to be
even more involved with the church, and to ensure I am making my grandparents
proud, as I know they shared in my vision.
When compared with the post-test response below, there is another brief response
to the question related to receiving affirmation from others. This is presented as a
positive, affirming moment that is really encouraging in terms of spiritual formation and
understanding of call.
Positive feedback on a recent song lyric was a great experience for me, feeling
like I've made progress and perhaps this is something I could be good at. I’m
beginning to learn how to look for Biblical themes and become more aware of
making assumptions with themes, theology, ideas.
The same comparison of this question is made here with I#3:
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For twenty-twenty-five years I have felt called to the Methodist Ministry. It felt
strange because I was brought up in the Methodist church but married a
Pentecostal man, and ended up in a Pentecostal church, which felt right for us, so
I gave it to God. But that feeling always lingered and never left me.
Three years ago, I was training to be a Mindfulness teacher, and the course was in
a hall next to a Buddhist temple, in the middle of nowhere in Scotland. So at
lunch I wandered across to the temple refectory. When I got there, there were
about 200 seats, and the place was jammed full with a queue at the door. My heart
cried out to God “what is going on here?” And I heard an immediate reply “They
have come to find a peace they can only find in me, when there’s a church or a
chapel in the heart of nearly every town and village in this country”. In that
moment God called me back to the Methodist Church. I am aware my calling
doesn’t fit into the normal Methodist system, but we are here (together, me and
my husband) and we are saying to God “OK what now?”
When compared with the post-test response below, taken as a whole, the
internship experience has developed identity and brought affirmation for I#3’s presence
within the Methodist Church system.
I have found the internship experience to be affirmative of my call and support
my decision to return to the Methodist Church to serve, it has been humbly to
realise that through this program and it’s supportive leadership focused very
much on bringing renewal to the Methodist Church. Seeing that there is a way for
me to plant a church within the Methodist structure but using my gifts and skills
has, over the course of the internship, added up to an experience of really
understanding how to live out my calling. And while I thought I have been
discipling other people I think upon reflection that I have learnt lots and grown
this year.
Question four of the evaluation questionnaire: What is one question that you
wrestle with as you consider your potential for leadership in a faith community?
I#1 simply asked one question:
Am I able to do this? I know that five years ago or even two years ago I would
not have ever considered my potential for leadership in a faith community, and I
certainly wouldn’t have had many of the skills needed to progress successfully.
However, since then I have developed and grown in maturity, in faith and in
confidence. I still have doubts that I have enough knowledge, experience and
confidence to successfully lead a group of people. I feel I still have more to
continue to learn and build on but I am now in a better position to start being able
to make steps on this path and better understand where I am being led.
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When compared with the post-test response below, questions around calling,
confidence and leadership have eased away. There is also evidence of the developing
leadership skills and discipling that I#1 has experienced as the program moved forward.
One question that I still wrestle with is - do I have the knowledge to lead groups
and do the work that I’m doing? However this September I start a Mission and
Ministry degree, I have also over the course of the last year undertaken a theology
course which was run locally.
I#2 responded very differently to I#1 in exploring the question of morality:
Morality: is it a constant or is it subjective? I wonder if there is absolute right and
wrong, or whether we deem right and wrong based on social perceptions and
biases. I question if the truth is somewhere in between, where some things are
absolutely right, and others depend on your point of view. I regularly consider if
the bible adds clarity to this question, or is that too, open to interpretation. I’ve
wrestled with this question for a while without feeling I have got anywhere. I
have debated this with friends and family and not come to any clear conclusion. It
feels to me, like there should be absolute right and absolute wrong. I question that
maybe this is true, but that we interpret it wrong, or we ignore it and construct a
right based on social conditions in order to justify our actions. This is something I
would like to explore in greater detail, and specifically what the bible tells us on
this subject. Through the support of the church and my mentor, I believe I can
investigate this further and question morality within the scope of this internship. I
might never find the answer to my question, but I feel I must continue to question,
and discuss the topic, for my understanding to grow and that of others.
When compared with the post-test response below, there is a continued searching
and enquiry. The post-test response is a much more relational statement.
To what extent does someone's intent matter versus their declarations. For
example, someone who does good deeds but says they're an atheist, vs someone
who goes to church on Sunday but leaves faith at the door when they leave. I'm
also exploring how different faiths and religions coexist.
The same comparison of this question is made here with I#3:
I’ve done some things in my life, I’ve lived some adventures, and there have been
a fair number of times I have lived on the edge of life, even life and death. But I
believe the calling on my life is way bigger than me, and I can talk the talk, I can
even lead the charge, but there are moments when I find Gods “ask” of me
overwhelming. It can be just at that point when I realise this really could happen,
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or there is a significant step forward, or I’m admitting my calling to people,
because there is something in my head that thinks if I don’t tell anyone, and I
don’t try, I can’t fail!! I get a sharp shock of emotional pain that makes me want
to pull back and question there must be an easier life!! I suppose I ask God, “How
can you ask this of me?” It’s that strength to step out, when everything in me
wants to hide.
When compared with the post-test response below, there is a much greater level
of self-awareness in relation to ‘team’ and the dynamics discovered and the training
received. I#3 in a much stronger position in terms of fulfilling this calling.
Related to the answer I gave to this question earlier in the internship, I think it’s
how the experiences of my life and the need to be prepared to follow through
sharpen my ability to plant a church. I wrestle with the question of leadership as a
result of the team falling apart, but the fact that the vision hasn’t changed and that
I feel I can actually do this and pay attention to the leadership that is necessary to
make my vision happen is a good thing. A secondary point is whether people are
encouraged or put off by my colourful experiences and stories?

Research Question #3
What do the interns and program leaders identify as the strengths and weaknesses
of the program, both at its mid and endpoints?
Summary of Focus Group Findings
The first element of data presented is from the two focus groups at the mid and
endpoint of the program. This research question draws on various responses to the
guiding focus group questions and is therefore organised around the major themes that
emerged and are identified earlier in this chapter.
Learning shaped in community. The responses below are drawn from notes
relating to questions one, four, and five of the focus group interview protocol.
The ability to learn on the job so to speak, it has proved to be invaluable as a
learning tool for us (the interns). Having studied at University I can say that I
have much preferred this local training approach, that the internship is grounded
in the local church has not only benefitted the local church I also now understand
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that my calling is set in the reality of a local setting and is relevant for ‘those’
people. (Intern I#1)
I think that providing a community, both the covenant group and the wider
church, has taken an enormous leap of faith by the church. Without such
surroundings the interns learning would certainly have been less rich and
fulfilling than it has been, but I also feel that the interns have taken a risk in
putting themselves in public view while training. Learning in community is
always going to be a risk but I think the results speak for themselves and the it
seems clear to me that the young people are likely to go on to serve the church in
the kind of roles envisaged at the outset of the program. (Covenant Group
member CG#2)
For the sake of the program I might try and see the covenant group as only a
transformational learning environment rather than also see it as discipling each
other. The group is certainly a strength of the program but I am just noting the
workload required to run the program and whether there is benefit to focussing
almost solely on the learning experience of the interns and any accidental
discipleship of the covenant group may be good enough? (Covenant Group
CG#1)
Simply stated the strength of the program is the covenant group. (Intern I#3)
Picking up on another aspect of learning in community the theme of
apprenticeship:
Personally a strength of the program has got to be the program, how it’s given me
space to explore, enough structure to feel safe and have confidence in the
different steps, course, and conversations that make up the back bone of the
internship. I couldn’t have imagined a year ago that I would ever get the chance to
study/serve in the U.S even for just a few weeks. It’s not too much to say that was
the making of me, and subsequently my ministry. (Intern I#1)
I have seen some apprenticeships in my professional life and this one rank up
there with the most effective of them, the variety and personalisation is a real
strength, the parallel weakness is of course the leadership required to deliver such
a program. I think this could be multiplied so long as the right people were
serving in the right church setting. (Covenant Group member CG#5)
The people who are called to ministry but perhaps not to ordination are being
given the chance for training—especially if it is a young person who may or may
not immediately go on to serve the church in the kind of roles envisaged at the
outset of the program. Such a good thing. More interns next year? (Covenant
Group member CG#7)
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Covenant. The comments below point towards the nature of the internship as
being centered around relationships and are responses to questions two and four.
Commenting on what all participants saw as the three key relationships, the interns with
God, with Rev Mark, and with the covenant group; covenant group member CG#1 said
‘that it is relational and practical’. The covenant group saw this as a leadership example
that models service to those involved in the program: ‘that success for the program
probably relies fairly heavily on the strength and ability of Rev Mark’ (Covenant group
member CG#8).
The final strength is the commitment of the members of the covenant group to
prepare and meet fortnightly with the interns and be available in between scheduled
meetings if required; ‘not a weakness per se, but the commitment from the covenant
group members would take some prep and sourcing in another church if it was to be
replicated in every resourcing church setting.’ (Covenant group CG#4)
Character/Capacity/Calling. The elements of capacity and calling are most
obvious from the comments below, although each comment points to a deepening of their
character as well. Because three of the narratives were taken from the three interns
affirms a positive outcome within the internship program when considering question
five’s wording of ‘most meaningful and least satisfying’.
The way in which I have been gradually exposed to more and more challenging
and practical/useful encounters or opportunities has been just right for me.
Although I have much to learn I can see that the skills and experiences gained this
year are invaluable, along with a sense of now knowing what I am called to offer
the work of the Kingdom. (Intern I#3)
Weakness or perhaps sadness, that the interns by the nature of their different
starting points often ‘do’ different courses in different places and different times.
(Though you could argue this as a strength) They are clear that they have formed
a strong bond and sense of identity, the covenant group and Rev Mark have been
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the anchor, I just wonder whether a larger interns group could lead to more shared
learning? (Covenant group member CG#9)
I do feel that I have had the space and time to explore my calling helpfully. I have
done some things I really wanted to do and also been stretched to do things that
are riskier for me. I now understand how to look after myself well as the demands
of ministry crowd in and I am beginning to build a support network of people I
know I can reach out to for help or time if I need it. (Intern I#1)
Because of the time invested in me I now understand that my calling is clearer,
and I can see how it is relevant for the people I work with, serve and worship
alongside. I am excited about the future and have already spoken a little about the
things I will give up to have the time to get on with learning the craft of song
writing and collaborating with other songwriters. Worship song umbers four and
five are about to come off the press! (Intern I#2)
Learning theologically. The only comment received in the focus group
conversations about learning, that is not referenced by the interns in other data reported,
came from three covenant group members. When asked to share ‘anything else’, an
opportunity offered by question six, they shared this helpful observation, ‘perhaps
prepare a more detailed program at the start of the internships? Or does that stifle
responses to needs/opportunities?’ Other findings from the post-test focus group,
expressed by multiple participants, are shown respectively below.
Have more interns!
I still hold the view that success for the program probably relies heavily on the
strength and ability of the program supervisor (Rev Mark) and just wonder how
sustainable that is.
All the interns agreed that they didn’t really know of anything they’d change at
this point although two of the three did agree to involvement in the next program
at which point they might be able to make suggestions.
Summary of Field Researcher Notes
The notes below are the most instructive narrative taken from the field
researcher’s notes and were reflective of the type and tone of conversation shared. There
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were no expressions of weaknesses within the structure of the program, and this is itself
taken as a relative strength of the program.
Learning shaped in community. A highlight has again been the covenant group
conversation. Learning about the different approaches to ministry within the
group is proving instructional and call affirming. The model employed in the
internship teaches all involved in the group, enables their discipleship, develops
the work of the church. (I#3)
Discipleship. The idea of a counterbalance to God, love, life as being ‘the devil,
hatred/abuse, nothingness/death’ has shown me the depth of learning and
encounter possible in the program and I take that as a good thing. To be able to
have continuity with the same supervisor has allowed such conversation to
continue exploring the reality, impact and effects of original sin and how these
might be expressed in song. (I#2)
Apprenticeship. Another highlight for me has been beginning on a journey of
supported training in a loving local church environment, where I can be myself
but also work with others willing to give me a go even if they don’t really
understand much of what we’re doing sometimes. Looking for ways to access
training to achieve the goal of planting a church, I look forward to continuing to
explore this in our local context and read around the topic. I have agreed with Rev
Mark that we’d untangle the leadership dynamic I find myself in and possibly
look to Rev Mark to provide continuity through coaching me. (I#3)
Learning while leading. It is informative that the intern (I#3) who struggled
most with leadership through the program did not overtly commented on this in a way
that might point to any strengths or weaknesses in the internship itself. The narrative
below speaks positively of the experience of being given some responsibility and
opportunity tempered by an expectation that learning will result.
For me, the major highlight of the early stages of the program was the preparation
for America. Being able to integrate such a trip, prepare well before hand and
maintain links and relationships after it has been hugely positive for me. I have
continued to talk with the Wesley Raleigh leader for example who continues to
affirm my calling and skills in relation to working with students and in small
groups. Planning for a weekend leading on the topic of ‘sabbath’ has really given
me something to think about in terms of my own life practices. We have talked
through aspects of finding, discerning and using particular resources, how to
begin a group ‘meeting’, how prayer might work in that context (both culture and
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dynamic); I simply couldn’t have done it on my own. I have found who I am.
(I#1)
Character/Capacity/Calling. Although the theme here is clear, included in this
section are only the elements of this theme that are not already covered elsewhere in this
chapter. In terms of character, intern I#2 reflected that they see ‘learning that even
though he is not a natural extrovert he can ‘perform’ with integrity, it is the set up and
character of those involved in the program that has made this possible’.
Capacity, ‘that there is capacity within the program and associated courses and
covenant group to discuss things like brokenness is hugely beneficial for me and I find
this quite humbling, that someone is willing to invest in me’. I#2 also expressed humility
at being seen ‘as a leader amongst the worship central group and church worship band,
reflecting on whether this is age or gifting I think I have decided it doesn’t really matter
what the reason, what counts is what I do with it’.
Insights drawn from the Ellison Spiritual Maturity Index
The evidence from the results of the pre-test and post-test Ellison Spiritual
Maturity Index leads to two identifiable patterns or conclusions from this analysis that
indicate change in a way which supports conclusions about the strengths and weaknesses
of the program. Questions 9, 17, and 30 are in the context of the interns scoring
significantly higher values than the covenant group colleagues. Question 29 is in the
context of spiritual growth evidenced. Questions 1, 4, 6 and 8 are concerned healthy
practice during the program.
The data can be seen below in Table 4.6.
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Question 9

Question 17

Question 30

Group E
Questions
Combined

Question 29

Questions 1, 4,
6 and 8

Pre-Test Observation

Post-Test Observation

When considering whether a
Christian needs to focus upon
themselves to help others, the
interns responses are
marginally above that of the
covenant group.

Now the responses from the
interns are significantly above
those of the covenant group. The
interns still responded with
‘agree’ whereas the covenant
group felt they could only
‘mildly disagree’.
In some contrast to pre-test data,
the intern’s response was still in
agreement but now more like
‘strongly agreed’, compared to
the covenant group response
remaining that of ‘mildly
agreed’.

The interns felt that God has
used the most ‘negative’ times
in their life to draw them closer
to Him more strongly,
‘agreeing' to this statement
compared to ‘mildly agree’
which their covenant group
colleagues concluded.
Whether their relationship with
The interns were now of the
God was alive and growing, the opinion that they could ‘strongly
interns felt that they agreed
agree’ with this statement, whereas
with this statement, albeit the
the covenant group response was
covenant group members could ‘mildly agree’. The intern’s opinion
only conclude that they mildly had changed whereas the covenant
agreed.
group’s was seemingly unchanged.
Nine questions made up this group which included 17 and 30
above. The overall conclusion here is that the growth evidenced
was demonstration that interns, and covenant group members
shared a deepening relationship with God and in the case of the
interns we might use the language of ‘calling’.
The covenant group shows
At this point the interns moved
almost uniform moderate
strongly to agreeing with this
agreement with the concept of
statement and the covenant
less consistent victories over
group moved more toward
God.
disagreement.
Across these questions when confronted with views opposed to
theirs, the covenant group’s responses were always beyond ‘mildly
agree’; hence, unanimous overall response for at least agreement.
When considering their views about others the covenant group
responses were demonstratively at least ‘mildly disagreeing’ with
this statement. These remain consistent in both the pre- and posttesting, leading to the conclusion that growth and changes of views
related to other questions can be trusted within the context of this
pilot program.
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The specific questions, relevant to this research question, grouped together to aid
the aggregation of the data, were:
• Group E: Questions 2, 3, 4, 13, 17, 27, and 30—evidence of program strengths.
• Group F: Questions 16 and 24—evidence of program weaknesses.
Summary of Pre- and Post-Test Evaluation Survey Responses
Question one of the evaluation questionnaire was asked in this form pre-test:
How do you hope serving as an intern at BCMC will help you discover and develop
your gifts for ministry? And in this form post-test: How has serving as an intern at
BCMC helped you discover and develop your gifts for ministry?
I#1 answered the pre-test question as follows:
My hope is that in serving as an intern I will be able to continue exploring
whether I am being led down a path towards a form of recognised ministry. The
new opportunities to gain practical skills and experience will allow me to further
develop my skills and gather a better understanding of what goes into the ministry
provided by a growing town center church. This internship would hopefully help
me to discern my calling and what steps I need to take in the future to progress
down whichever path I am being led. This is a unique opportunity to take chances
and experience what a role within Ministry would entail.
When compared with the post-test response below, a clarity of thought as a
response to the internship program emerges. I#1 articulates clear outcomes including the
value of the experience in both overall and detailed ways, has flourished in a supervised
environment, and affirms a call to church ministry and an element of the next step
required.
During my time as a Ministry Intern at Brighouse Central I was given the
opportunity to travel to America to serve at a church over there and also work
with the Raleigh Wesley foundation which is based at the local university
working with students. During this time I was challenged to speak in front of a
large group of people and also to run some small groups with a small number of
people. Both of these were things that I had never done before, they helped me
gain confidence and when I returned back to Brighouse I had built a foundation
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that I could continue building on. and I got great feedback from members of the
congregation about how much I had grown in confidence.
The feedback that I’ve received from members of the church and from Rev Mark
has helped me to see that my future lays in some form of ministry, most likely
Student Ministry, because of this I have applied for and started a Mission and
Ministry degree at Cliff College.
The same comparison of this question is made here with I#2:
As an intern, this position would enable me to apply my current musical skills to
aid worship in a practical way. I hope to develop my skill set to include lyric and
song writing appropriate for worship and gain a greater understanding of what is
needed to make worship accessible in this way. The internship would allow me to
further develop my leadership skills, that I can then take away and apply more
broadly to other aspects of worship. I have attended worship from a young age,
and worship music allows me to understand aspects of the bible in a more
accessible way. This internship would open up a whole new musical world for
me, that I have always wanted to explore. It would enable me the time, support
and guidance I require in order to further research and understand areas of
worship that I could then share with others. I want to share in what I know
already about Ministry with others, and by developing these leadership skills, this
would allow me to spread the word further. By gaining a better understanding of
worship, this will widen my scope for sharing worship music to a wider audience,
something that I have always wanted to do.
When compared with the post-test response below, there is an absence of any
specific reference to leadership opportunity or learning in the post-test answer, where in
this pre-test question it was a prominent theme. There is an expression of mentoring
which has leadership elements to it. I#2 clearly identifies good progression in all other
areas, particularly learning theologically, and articulates his engaging with the work
necessary to develop his calling and not just do the things he wanted to do.
I have had space to work the things I've wanted or needed to work on, on my song
writing, reading and studying, and specifically my lyric writing. I have been
personally challenged, looked to the team for guidance and found my purpose,
understanding Methodism much better and deepening my sense of perhaps
mentoring younger generations.
The same comparison of this question is made here with I#3:
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I hope to discover and develop these areas
• I feel called to the Methodist ministry, but I clearly don’t fit into the
present system, I am looking for where God says I fit.
• Reading the application pack, there will be support and people mentoring
me to grow my personal faith deeper and stronger. That would be an
amazing opportunity.
• I would like to start testing how we could build a ‘new place for new
people’, a ‘church’ that reaches people in the community, being relevant,
real, and building something they would want to belong to. A place that
doesn’t see growth as pulling the life and people out of other churches but
sees growth as new people with new faith. My skills and training is in
Mindfulness and Massage.
• I would love to be around leaders that stretch and challenge me, my
abilities, and my calling. People that can help me find and learn the skills I
need to live out what God has put on my heart.
• If we are going to build, I want to learn about building a healthy ministry
that doesn’t drain its leaders dry.
• May be the opportunity to study.
When compared with the post-test response below, I#3 has found her place within
the Methodist Church. They clearly identify good progress in most of the areas that were
identified in the pre-test as needing attention or work.
I have discovered and developed these areas:
• I have found the way in which I can fit into the Methodist system even if
it has meant changing to different church location in order to find my
place.
• The peer learning with other church plant teams has been really helpful.
• I now see more clearly how a new place for new people can be achieved,
that I may need people on my team with different skills to me, maybe not
mindfulness practitioners but people with other leadership skills to
provide the framework for ministry.
• I have now come to understand that pioneer ministers need to be coached,
held to account, asked the right questions of.
Question six of the evaluation questionnaire was only asked in the post-test
evaluation: Share what you think is good about the internship program and what
you think needs changing.
I#1 responded: The opportunity to gain more theological knowledge. The
flexibility of the Internship, it can be moulded around playing to your strengths
and working on your weaknesses. It pushes you just as far as you need to be
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pushed in order to reach your potential. It offers great opportunities outside of
Brighouse to build on the work you’re doing. I have found the regular supervision
meetings, which are almost mentoring sessions, to be really useful.
I#2 answered: The space and freedom to explore what I wanted to explore was
great. The fact it wasn't prescriptive in saying you must do this regardless of
where you're starting from. I enjoyed the Worship Central experience, though that
felt far more prescriptive and perhaps wasn't what I was expecting. Something to
change would be access to established and successful songwriters to get wider
feedback on songs, and perhaps offer insight into their writing process to help me
with my own.
I#3 responded: Access to opportunities like the church plant training have been
really good and probably only possible because of the intentionality of the
program. I have found the conversations with Rev Mark (the program supervisor)
to be challenging in helpful ways and have a depth to them that has enabled
growth. The commitment needed from all in the covenant group has felt like
something special, they have enabled a space for questioning, listening and
transformation to take place. Something to think about would perhaps be whether,
beyond this program, the Methodist District could be more open to helping me
learn rather than just assess opportunities for my work to be delivered in different
places.
The above comments present a view that the program model works. The pattern
of covenant group, individual supervision, external and church-based opportunities were
life affirming and call shaping. They show value in the model yet with elements that
could be strengthened. Ultimately, they affirm the themes that came from the focus
groups and field researcher’s notes and support the data extracted from the Ellison SMI
survey: Learning shaped in community, Discipleship, Apprenticeship,
Methodist/Wesleyan, Learning while Leading, Covenant, Character/Capacity/Calling,
and Learning theologically. A significant measure of success is not the number of interns,
rather their calling, equipping, and future direction becoming clear to them and others.
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Summary of Major Findings
Several major findings emerged based on the data analysis. They are listed here
only in summary form and will be further discussed in the next chapter. Together they
suggest that the pilot program has been successful.
1. ‘Learning Shaped in Community’: the Wesleyan idea of a class meeting as a lay
discipleship tool can be successfully developed into a transformational learning
environment (covenant group) by applying experiential learning theories. This is
integral to training lay leaders.
2. ‘Internship’: growth is achieved as study becomes learning that can be applied
and practiced in a supervised program and subsequently future growth of the
Kingdom of God can be fuelled by and through the local church.
3. ‘Discipleship’: each participant, not only the interns, grew in their personal walk
with God as a result of sharing in the internship experience. The concept of
covenant provided the relational depth and intentionality demonstrated and
needed.
4. The character and capacity of the program leader is just as critical as the exact
content that is included in the internship.
5. That Christian leadership formation and development are rooted in and go hand in
hand with spiritual/theological learning and growth.

Cheetham 175
CHAPTER 5
LEARNING REPORT FOR THE PROJECT
Overview of the Chapter
The chosen direction for this intervention project was to develop, trial, and
evaluate an internship model which allowed for a small but formative group of
participants who engaged with and experienced this internship pathway. The pilot
program redesigned and tested a Wesleyan understanding of discipleship, renewal, and
small group work, focusing on bringing adult learning theory alongside transformational
leadership training. The strategic aim was to develop a training pathway that can be
tailored to each intern’s experience, need and capacity, which was the key to this study
succeeding as a piece of work on the ground.
The purpose of this project was to evaluate the effectiveness of a redesigned
Wesleyan internship model of discipleship, renewal, and leadership training for the laity
from identified Methodist churches across the Yorkshire Plus Methodist region. This
chapter integrates personal observations, elements of the literature review, and biblical
and theological foundations as they relate to the five major findings of the project. This
chapter invites consideration that raising up lay leaders is not only in keeping with the
historic Methodist view of lay leadership but also that it is essential to any significant
future growth of the Kingdom of God.
This can be achieved by using this training pathway.
Major Findings
‘Learning Shaped in Community’: the Wesleyan idea of a class meeting as a
lay discipleship tool can be successfully developed into a transformational learning

Cheetham 176
environment (covenant group) by applying experiential learning theories. This is
integral to training lay leaders
Potentially the most significant finding relates to the introduction of experiential
learning theory and practice into the historic Wesleyan class meeting. The melding
together of effective discipleship with the social sciences creates an exciting leadership
training forum. On its own this is important, but if this is set within the wider learning
experience base of a local church internship, the effectiveness of this approach shows that
significant transformation can be achieved.
The Christian faith each person possesses and practices has been profoundly
shaped by his or her sociocultural situation. So, the context of formation sits within the
entire Christian community (Groome 126). This is evidenced in this project. Under this
umbrella sits an experience-based approach to Christian leadership training and
education. This approach is enabled by the Holy Spirit’s gracious work within the
vocation of the whole community of the church.
This finding is a pedagogical approach that flows from a mode or posture of
action, instead of the predominant (formal) pedagogies that move from a
passive/receptive mode. In other words, this more missional pedagogy finds its roots in a
life-oriented faith focused on concrete actions and relationships, nurtured, challenged,
encouraged, and informed through an example of Wesley’s small group experience, the
covenant group in this case. Community is part of the mechanism for and the context
within which the student learners/interns not only learn but deepen there spiritual
understanding of the purpose of loving God, self and neighbour in the context of
covenant and love. God called and sent people actively participating in God’s mission.
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This methodology was adopted after considering the thinking outlined in the
literature review and summarized by educationalists like Robert Banks who write of the
historic approach as being primarily the “missiological contribution to theological
education has been formal teaching, rather than in-service instruction” (132). While
educational thought has been moving from this historic view for several years, it is
apparent to me that most British context church training still focuses on the content-driven
approach (course topics, academic disciplines, etc.). This project finding invites a
rediscovery of a more Wesleyan understanding of local missional, leadership training in
line with the example and work of Jesus, his disciples and the experience of the early
church as found predominantly but not exclusively in the Book of Acts.
The literature review points strongly to the importance of the covenant group,
specifically around the biblical foundation of the encounter between Jesus and his
disciples in the Upper Room on the first night of the week (John 20.19-23). The
disciples’ more intimate gathering met for mutual counsel, shared experiences, and
sought wisdom and comfort. While meeting, Jesus came amongst them in a very
particular way, shared his peace, graced the moment with love, and sent them out into the
world.
The covenant group or class meeting, to use the Wesleyan language, sees this
mutual accountability, counsel and faithfully being in community as important to this
type of learning environment. Equipping new generations of lay leaders of ecclesial
communities has been achieved in this project using the vehicle of the covenant group for
the participants to ‘live’ in the process, learning through shared experience, growing
throughout the journey to move from called to equipped. Kenneth Boa emphasizes this
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‘living in the process’. Boa writes, “Process spirituality is concerned with faithfulness
during the ongoing journey rather than living from one product to the next” (255).
In this program the ‘classroom’ is no longer a human construct, built for learning
or the sharing of information, but is a Spirit created covenant group experience. The
interns learned in community, becoming rooted in the hospitality of God. Relationship
leads to transformation and progresses to deeper understanding of God and of self. While
a student-teacher group setting remains effective in some settings, I suggest that the
framework of encounter and the level at which something is learned is significantly
different in this model.
In his book Life Together, Bonhoeffer said, “we belong to one another only
through and in Jesus Christ” (21). This project has been successful because we have not
only shared in a Christian community, but also paid attention to being in community with
God, which then in turn creates the community of learning, using mutual accountability
as a lens to enable the interns to discover and express their vocation as lay leaders of
ecclesial communities.
This learning in community encourages commitment in a personal covenant made
with God and in the company of others. The kind of transformational learning that is
encountered through the internship experience and sharpened in the holy conversation of
the covenant group holds enduring change, understanding and commitment in which
growth and understanding became part of the intern’s DNA. It is a transformation that
becomes part of a way of life, an ongoing process which strengthens and/or shifts values
and perspective, changes priorities and motives, and thinking and actions (Hull 72). In
accordance with the adult learning theory in the literature review, this project used more
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practical learning techniques as opposed to the behavioural theories of learning which
implicitly sit beneath many traditional educational models.
This project demonstrates how an overtly Wesleyan approach to experiential
education, within a particular context, has potential pedagogy outcomes which center on
God’s mission in the world, with specific attention to the call of lay leaders who in
fulfilling their ministry can drive a renewal and church planting movement. Writing
about the possible impact of an approach which connects transformative learning theory
with Christian adult education, Ellen Marmon describes how “If adults bring their
experience and dilemmas into a social context of authenticity and mutual respect, then
critical reflection, corporate discourse, and holistic change often unfold” (Marmon 2).
The interns have each committed to ongoing training, and two are now involved
in church planting. The pilot program church has a long history of developing lay leaders
to fill internal offices. What leads to this significant ability to now identify, equip, and
send lay leaders of new ecclesial communities? The answer is bringing experiential
learning into the sphere of the covenant group and a supportive learning environment for
the purposeful training of future leaders of ecclesial communities.
‘Internship’: growth is achieved as study becomes learning that can be
applied and practiced in a supervised program and subsequently that future growth
of the Kingdom of God can be fuelled by and through the local church
The development and delivery of a well-planned internship, which focuses on
identifying, equipping, and sending lay leaders capable of leading an ecclesial
community cannot be overestimated. The pilot program’s internship model proved
successful as it used the diversity and depth of local church mission and leadership
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experience, in a guided format. Locating the internship in a safe and supportive
environment also worked well. This was a place where “the local congregation hold such
a commitment to equip the future shepherds of God’s flock…where in mentoring
competences nothing is more encouraging that a local congregation who understands
their role in this process but also is committed to it” (Hillman 43).
The above comments are supported by the literature reviewed in Chapter Two.
There it is noted that the theory & praxis of religious education is no longer assumed to
be largely a matter of organizing appropriate lectures to equip a student with some of the
information required to be able to be a proficient practitioner. Practical applications of
learning theory now routinely include an expectation that the learning would have a
proper application in an external setting. Educators (from practitioners to theorists)
increasingly accept that there is some complexity to correlating learning styles with
teaching strategies and with student ability.
The findings drawn from this project support the idea that equipping young,
promising lay leaders happens most effectively when, under the guidance of a skilled
practitioner, the intern is trained in the context of the local church, and thereby also
brings learning and skills to the current and emerging work of the local church.
Providing a fruitful and successful internship has shown how whole person
formation is best viewed as a set of relationships between, God, intern, church leader, and
congregation, providing the necessary lens and environment for ongoing assessment,
training, resourcing, encouragement, accountability, and discernment of calling, leading
to enhanced personal and professional growth. The important underlying Wesleyan
approach to training lay leaders threads its way through the literature review, which
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“occurs through mentored relationships rather than through formalized and centralized
educational institutions” (Wood 152).
The development and growth of each intern underlines that it is important that the
interns benefited from engagement with and participation in particular expressions of
community and relationship which carry the marks of God’s transforming grace and love.
The central role of the covenant group in the overall learning experience meant
that it proved instructional to maintain the energy of the covenant group, combined with
patterns of sustainable reflection and analysis within the life of a Christian community.
Not only the interns, but all the covenant group participants worked together in shared
discipleship. Over time the covenant group or learning community was transformed and
becomes transformational in its way of being.
It has proved critical to the internship’s success to have regularity to the covenant
group’s meeting. This meeting serves as the primary transformational learning forum. The
coaching/mentoring environment of the fortnightly supervision with the program/church
leader allowed for leadership development and for guiding the practical elements of the
internship. Achieving the growth, formation, and quality of leader that emerges from the
completed internships strongly suggests that the selection process and criteria for
identifying the interns worked well and should be adhered to as the program multiplies.
The growth for each intern in both pre- and post-test showed that there is no
substitute for practice or real-life applications. The ability to replicate the dynamics and
receive and give peer criticism would be difficult to achieve in a classroom. Whereas the
internship pathway worked well as a leadership training tool with the relevance of its
application to the interns. It allowed for consistent theological reflection and succeeded in
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identifying strengths related to discernment, calling, learning and leadership. It is also
important to plan well for the steps that follow the conclusion of the internship.
This internship model has highlighted two key components: the centrality of the
covenant group set within the local resourcing church and the key relationships through
the internship most obviously focused through an experienced program leader, actively
nurturing the interns through this on-the-job-training. Exposure to an intentional
internship assists emerging Christian leaders in discovering their strengths and
weaknesses, maximizing the opportunities for a fruitful and effective ministry.
Establishing internships at appropriate resourcing churches potentially creates the lay
leaders capable of fuelling growth.
‘Discipleship’: each participant, not only the interns, grew in their personal
walk with God as a result of sharing in the internship experience; the concept of
covenant provided the relational depth and intentionality demonstrated and needed.
The primary biblical foundation for this project was centered around the idea and
expression of presence, commissioning, and sending in relation to John 20.19b-20. In this
text “Jesus came and stood among them and said, ‘Peace be with you’. After he said this,
he showed them his hands and his side” (NRSV Bible Translation Committee). The
formation and function of the covenant group mirrors this experience of community as
the place where discipleship is experienced; “Jesus came” to where they were, “stood
among them” and formed community with them, and then spoke into that safe space. In
the pilot program, that space was named the covenant group.
Looking at discipleship, the growth and formation of all the participants, rather
than focusing on the interns, the commitment and environment of the covenant group
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really stands out as key. In choosing twelve disciples, Jesus formed his own covenant
group which sets the scene of his work and teaching with a demonstration of community
as a core element in developing Christian disciples. This internship track looked to a
similar model as a vehicle for learning—a place where experience is interrogated, and
room is created for focused discipleship. That community is an essential discipleship tool
is one reason for forming the covenant group setting to help facilitate and encourage a
life giving, shared learning and growth.
This focus on an intimate community is both reflective of Jesus approach to
discipling his closest Apostles and his being with them after they have lived through the
Cross and Empty Tomb. The covenant group element of the pilot program enabled
authentic relationships between the folks who agreed to share frequent, intentional, and
meaningful experiences with one another and with the student learners/interns.
The focus group interviews in Chapter Four revealed that the program participants
valued the discipleship and learning elements of the covenant group experience in a way
that is recognisably Wesleyan, identifying change and growth in their relationships with
God and each other. The covenant group fulfilled the role of being a safe yet exploratory
learning community which can prayerfully reflect upon and explore the experiences of all
its members but most helpfully focus on the growth and discipleship of the student
leaner/intern.
The depth of spiritual growth experienced by the whole covenant group recognises
that many different moments of journey and destinations were achieved. This took trust
and vulnerability to discover new things. A standard approach to this model, where all the
participants share in the internship, may be an adaption of Nouwen noting that the teacher
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and students willing to be influenced by each other, means that “learning can become a
creative process…. It is only through a relationship of this sort that learning can take
place” (14).
This project draws the conclusion that the covenant group is a primary means of
discipleship and leadership development which should involve an experiential pedagogy
that endeavours to engage the ‘whole’ person, be in a particular ministry/church setting
which would also include some ‘external’ experiences, and be nurtured in a small group
learning community, ‘covenant group’ setting.
For the purpose of leadership development, this project reworked John Wesley’s
original purpose for the class meeting. The pilot program’s ‘covenant group’ is the space
which emulates Wesley’s class meeting and bridges any gaps between education for
knowledge of the faith, catechism as formation in faith, and that this enables leadership
development.
The character and capacity of the program leader is just as critical as the
exact content that is included in the internship
The importance of the character and capacity of the program leader was derived
from the reflection of covenant group members who made several observations about the
covenant commitment made by Rev Mark (program leader) with all of those in the
program and how this has taken time, effort, and strength on his part. Because this project
cannot be treated as a formal or rigid, mass-produced program; the character and capacity
of the program leader is an important consideration. This finding strongly suggests that
the right program leaders are likely to be those who identify as fellow minister makers,
“for churches driven by clergy care, the prospect of more people means more work. But
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for a minister-maker kind of church, more people are an opportunity” (George and Bird
50).
If talking of learning within a particular community or group setting, then some
consideration needs to be given to the role of the ‘teacher’ or ‘group leader’ so that the
transformational process is an open and life-giving experience for all members of the
group. It is not being claimed here that the church rises or falls on one person’s ability (or
not) to train and equip talented and Spirit filled future leaders. However, the data
presented in Chapter Four points to how educationalist Thomas Groome frames the
nature of the program leader as supporting a grace filled opportunity for mutual learning.
Groome notes, in a mirror of Christ’s approach to being in relationship with his disciples
and friends that “being incarnational means that the teacher’s attitude significantly shapes
the teacher’s way of being with students, and ultimately education is a way of being with
people, learning is a relationship” (137).
The ability to forge meaningful relationships with all the participants is of the
utmost importance and is a model based on Jesus’s incarnational approach of working
through being part of someone’s life or being part of a particular group. Jesus challenged
people in conversation but did so while listening to them and always valuing their view
even if he then subverted that view and led them to consider a Kingdom value. When he
was not asking questions, he often found ways to encourage people to reflect on their
position, point of view, or situation.
An aware and connected leader with oversight of the internship has a tremendous
opportunity to embody an approach that Joel Comiskey articulates about cell group
replication. Comiskey identifies successful church leaders as those who can reach into the
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pool of talent in their church and draw future leaders into a ‘model group’ as an act of
intentionality. Once the group is drawn together, the model of training and oversight
employed in this project takes a risk in that that covenant group has no clearly defined
small group leader. Any program leader needs to be comfortable taking such risks since
the ‘shared’ nature of the covenant group is found to add value in the context of this
internship pilot.
An outward sign of a program leaders’ character and capacity in line with
Comiskey’s helpful description that “A great coach ... comes alongside the leader in order
to fulfil the leader's agenda, knowing that ministry is a process rather than a one-time
event. The coach equips the leader with tools, knowledge, and opportunities to become
more effective” (How to be a Great Coach).
This finding confirms the adult learning elements of the research training
methodology and design in the literature review. It affirms that training and equipping lay
leaders of ecclesial communities is an organic and contextually relevant process. This is a
highly relational piece of work and ministry in that the program leader’s life and deeds
are important component in the development and formation of future leaders.
That Christian leadership formation and development are rooted in and go
hand in hand with spiritual/theological learning and growth
As the pilot program progressed, the data reporting referenced transformation in
each area of the interns’ lives. The learning of the skills necessary to become a leader has
primarily grown out of practice as well as from and within the context of Christian
community which involves and deepens one’s understanding of God’s activity within
them and in the world. This project created an environment where not only have God-
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given skills emerged, but also in which the interns developed a reflective, nurturing
approach to growth in community.
Part of the transformation in the lives of all program participants, but most
especially within the interns, reflects the scriptural examples of the effectiveness of the
transforming power of shared ministry and responsibility. The program was designed
around the biblical foundation of the encounter between Jesus and his disciples in the
Upper Room on the first night of the week (John 20.19-23).
Confirmation of the interns achieving leadership formation and development in
tandem with spiritual/theological learning and growth is found in the capacity of the
interns to now move on to work understanding their roots in leadership about being in
relationship and the fruits of their being evidenced through the work they do. To test the
validity of this finding the researcher turned to a wider breadth of scripture than that
focused on in the literature review, and these qualities can be cross referenced to scripture
as appropriate:
•

2 Tim. 3.14-4.4: biblical and theological formation leads to fruitful and faithful
leaders who have and understand their core beliefs, values for life and calling to
leadership.

•

2 Tim. 3.10: that the interns are not merely followers of Jesus but that they hold a
passionate commitment to their faith and calling. This emerged in this project
through the mentoring/coaching element of the fortnightly supervision with the
program leader. In the sphere of spiritual leadership, this commitment provides a
depth of focus and passion freeing the leader to give all they have to the cause of
ministry.
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•

1 Tim. 3.1-7: this finding reflects the intern’s maturity, authenticity, and integrity
that comes from significant personal formation and gaining a deeper Christlike
character. In the context of training and equipping through this internship
program, the movement and work of the Holy Spirit is key to the authentic
transformation witnessed and reported on in Chapter Four. The redesigned class
meeting, becoming a covenant group and transformational learning forum
recognises that such ‘guidance’ has come through fellow travellers along the
journey of faith enabled by the Spirit.
Much of the literature review’s consideration of personal formation and spiritual

learning together is summed up thusly, “For the emerging leader, authentic spiritual
formation is one of the primary credentials for ministry, and the ability to live out spiritual
disciplines is essential to ministry effectiveness” (Ogne et al. 31). The internships have
impacted the interns as demonstrated by their receiving of God’s grace as disciples of
Jesus and then allowing Spirit to form and shape the whole person in such a way that they
could experience and sift through encounters and learning against the quality or character
of Christ.
In numerous ways, the research for this project drew heavily on the work of John
Wesley, his small group ethos, the emphasis on discipleship, and attention to quality,
deep relationships. Drawing on the teaching and knowledge of the Early Church Fathers,
Wesley demonstrated foundational principles from thinkers like Origen. As Eastwood
writes, “According to Origen ... Christians reveal their true priesthood in holiness of
character, in sacrifices which they offer in worship, and in their readiness to hold fast the
confession even in the face of martyrdom” (81).
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Origen emphasized the elements he saw as critical to spiritual growth and service.
The findings of this pilot program uphold this teaching. Nothing was lost in redesigning
the class meeting to be a covenant group focused on transformational learning and the
overt development of leaders. In fact, this project demonstrated that this pilot programs
internship approach has the potential to be an important pathway to develop lay leaders
and thereby reaffirm the priesthood of all believers as being critical to future church
growth.
Through the discipling and training mechanism of the internship generally and the
covenant group more specifically, this project developed a leadership formation stream
which has been enabled, by the Spirit, to be built upon the learning and growth that comes
with a maturing faith. Spiritual formation has taken place. This has led to leadership
formation and therefore demonstrates a positive internship outcome.
Ministry Implications of the Findings
Each intern left the program capable of leading church plant teams and has
identified next steps. If replicated in similar format in other churches, there is no reason
why renewal of the church through lay led church planting movement would not have a
positive and significant impact. The ministry implications that come from the experience
and outcomes of this pilot program are explored below.
1. That the introduction of social science theory, in particular experiential learning
into a local church-based internship program yields significant, whole person growth
enabling their call to leadership roles in ecclesial communities.
The evidence from the interns reported in Chapter Four leads to the conclusion
that the pilot program has been a transformative, even ‘life-changing’ educational
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program for those involved. The related ministry implication is that leaders continue to
develop learning techniques that are likely to be different from the behavioural theories
of learning which implicitly sit beneath many traditional educational models. This
implies a rediscovery of the central role ‘experiential learning’ has in the learning
process. An overtly Wesleyan approach has potential pedagogical outcomes actively
centered on God’s mission in the world—enabling renewal of the church through
empowering a new generation of lay leaders.
The greater the depth, breadth, and length of the program the more church leaders
can successfully equip each unique, called future leader. The implication for a local
church-based internship scheme such as the one described in this dissertation is to take
seriously the potential for appropriate adult learning theory to support a holistic approach
to teaching that engages students’ whole person thinking, feeling, and doing (Tolliver and
Tisdell 39). The level of educational understanding and relational input involved requires
attention be paid to a leadership development and training model as described in this
dissertation. This would require purposeful integration of broader life and ministry
experience that is relevant to the interns and is supported and enabled within a covenant
group setting.
The program leader effectively becomes a Christian educator in this model. This is
critical to the creation of an internship pathway that is contextually appropriate and
relevant to the needs, experience, and potential of the intern. This requires the program
leader to have the ability to accompany interns through practical actions. Such a program
leader will need to be able to help make sense of the abstract, encourage, support the
moving of spiritual formation and experience from concept to lived reality, deepen
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understanding, question, and reflect back to the intern the shared thoughts, feelings, and
behaviours that will shape future leadership behaviours. A good outworking of this
ministry implication will lead to purposeful action which facilitates a holistic learning
experience and creates a church leader who is capable of continued growth and
transformation.
2. That there is a demonstrated need for local resourcing churches, capable of
offering on-the-job internship tracks to develop those leaders who are not called to
ordination.
The implication here is that to successfully launch the resourcing church concept
in British Methodism the church’s regional leaders need to identify senior church leaders
who are open to rediscovering ways of training future leaders that do not rely on a
theological college only model. It will also require some courage and conviction on the
ground in the local context to be prepared to step out into this work.
This program has demonstrated that in some of Methodism’s larger, well
positioned churches, there are potentially any number of younger people who are called
to lead but do not understand that call in terms of ordination, at least not immediately.
Travelling this path would mean identifying some key church leaders, both nationally and
on the ground, who can pilot such ways of transforming the church to become equippers
and leaders of future leaders. This sharing of ministry and developing leadership is
exampled by Wesley as a way of life and an understanding of what church should be.
This is summed up by Ogden as he explains what the ordained clergy should do to
facilitate recognised lay leadership ministry. Ogden writes, “They must invest themselves
in the church leadership and share the vision of equipping ministry with them” (The New
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Reformation 120). This was part of the genius of Wesley’s approach and the outcomes of
this project suggest returning to that mindset and approach.
3. That locating the right Presbyters in the resourcing churches becomes essential to
the success of the program; this implies that a creative approach to the existing stationing
process is required.
Character and capacity are crucial to the identifying, equipping, and sending of
future leaders. It takes a particular skill set to accompany and equip future lay leaders
outside a traditional classroom setting. It is a life-to-life learning environment and
opportunity that the Presbyter/program leader must be able to flourish in as this research
suggests that that lay leadership training may well be one of the most effective tools
available to a growing movement or church.
This research concludes that success for this style of internship program relies
heavily upon the character and capacity of the program leader. Selection of any
resourcing church to facilitate the internship program should include an assessment of the
local church leaders’ gifts, skills, and available time, allowing for a program leader to be
brought in should it be appropriate. This implication carries some agreement from
conversations with the Yorkshire Plus Learning Network team. There is a need to develop
a preparedness to accept that church A might be a good resourcing church but that the
current incumbent is not the right person for this work. For church A to become a
successful resourcing church the current incumbent might need to be moved out and a
Presbyter/Program Leader be brought in from church B.
4. That the Methodist Church rediscovers the blessing of the ‘ministry of the whole
people of God’, recognising as a result of this pilot and other experiences, that God is
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still calling people to lead ecclesial communities even if ordination as currently
understood doesn’t fit.
Within British Methodism there is a rich and cherished history of encouraging and
valuing the ministry of the whole people of God. The roots for such belief are established
both through Scripture and church experience. Both Martin Luther and John Wesley
carried this belief into wider church consciousness. Martin Luther was well known for his
doctrine of justification and shared its development with the separation of the Protestant
and Catholic churches. Beyond this, “Luther's greatest contribution to Protestant
ecclesiology was his doctrine of the priesthood of all believers” (George 96). This
doctrine is based on 1 Peter 2.9.
The implication of this study is that church growth can be resourced and fuelled
through the local church, that this affirms an historic Wesleyan understanding of ministry
belonging to every believer and that it is the work of the ordained leaders to fully
participate in equipping lay leaders to do the work of leading ecclesial communities.
The remaining ministry implications are listed below and are responded to within
the recommendations section of this chapter.
5. There is a need to adopt principles for internship training that are flexible enough
for multiple locations and yet consistent enough to produce good outcomes.
6. There is a funding implication to the continued running of internships at
Brighouse and clearly more so if rolled out to other locations.
7. There is a question of program leader/Presbyters’ capacity, and whether
oversight of the program on a regional basis is the answer.
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8. That a flexible approach to training partners both Methodist and other are
important companions to the intern’s local church-based learning and journey.
9. That a strategy is developed to deploy the church leaders at the end of their
internship.
Limitations of the Study
This intervention project was designed for a specific church context, the one
resourcing church on the Methodist Pioneer Pathway within the British Methodist
Church. The study was limited to three intern participants, an appropriate choice based on
the capacity in the local church as well as available finance. The covenant group
participants were chosen to make a good size group for the intern’s full participation to be
possible. I would not foresee any reason the model could not be multiplied to other
locations or potential resourcing churches.
Some practical ministry experience was affected because of the national Covid-19
lockdown. Potentially this could be viewed as a limitation to the study and perhaps
reasonably so. Although overall the adaptability of all participants, and particularly the
interns, may well prove beneficial in their continuing ministries as each will certainly face
adaptive challenges.
The instrumentation the researcher used to collect and assess the quantitative data
could be changed for any other similar spiritual growth or spiritual maturity survey. This
may provide a program leader or future researcher with opportunity to obtain more clearly
identifiable patterns of data than were available from the Ellison Spiritual Maturity Index.
For those who want to generalize this study, it is worth noting that this project did
not use a standardised curriculum. It was largely researcher designed in terms of overall
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content and themes as the needs of the interns became clearer and was specifically context
relevant. The principle beneath this way of working is worth affirming, but this does not
mean that another way of working would necessarily wrong. Different program leaders,
with naturally different experiences and diverse styles may lead to differing results to
those included in this study.
Unexpected Observations
Use of the Ellison Spiritual Maturity Index highlighted one unexpected outcome.
This outcome is the extent to which the fortnightly covenant group meeting had clearly
acted as an effective discipleship tool for all but one of the group’s members. The
emphasis of the covenant group’s purpose was to be the safe, transformational learning
environment where the interns were the focus of these quality relationships. I had not
fully anticipated the level of growth and transformation shown by the non-intern
participants of the covenant group.
I expected to see one element of the program present itself as more important than
the other elements, perhaps the ministry experience more than the covenant group or
fortnightly supervision meetings (from which the field researcher’s notes are taken) and
certainly more so than the external course’ input. for example. The data collected points
to a much more rounded experience and the importance of the integrated yet mixed
methods, content, and relationships approach, not merely learning information but also
learning practices and the processes necessary for church leadership.
Another surprise came because of the relatively incidental activity of the covenant
group being able to provide refreshments. The group decided that covenant group
meetings would begin with the making of drinks and a time of catching up. The result
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was that they jelled more quickly than expected. Each member of the group contributed
something to the refreshments. The participants seemed to share openly and freely taking
the lead, listening, and talking. This extended to their setting up a WhatsApp group on
which they provided mutual support and increased sharing between the regularity of the
set covenant group meetings. The final surprise was that there was more consistent and
dedicated attendance for the members of the covenant group than originally was
expected.
Recommendations
This project developed and evaluated the effectiveness of a redesigned Wesleyan
internship model of discipleship, renewal, and leadership training. The results of this
project are overwhelmingly positive and indicate the value and potential of this program
moving forward.
The primary recommendation is that the Methodist Church should adopt a
cautious, yet positive approach to rolling out the resourcing church internship
program covered by this research project with the aim of training, equipping, and
sending lay leaders capable of being key contributors to or leaders of church plant
teams. I suggest this is best carried forward as an extension of the resourcing church
program within the learning network region we are located in.
This can initially be developed by using the results of this study with
consideration being given to the further recommendations shared in this section. The
effectiveness of a particular measure of the internship approach taken is clearly limited
by the small sample, but the principles and potential for pilot program development exist
in any subsequent roll out of the program.

Cheetham 197
Below are a clearly identified patchwork of categories as follows ‘recommendations
for implementation’, ‘further research-dialogue-action to determine implementation’, and
‘research’.
Recommendations for Implementation.
1.

That the resourcing church concept be integrated into the Methodist Pioneer

Pathway with specific consideration given to how the internship program offers a platform for
raising up, equipping, and sending lay leaders. It should be recognised that the key to success
in this study has been the application of adult learning theory, expressed as experiential
learning, and that this should be held in dialogue with theological college course-based
training patterns, recognising the resourcing church internship program best viewed as another
training hub.
2.

That an understanding of Christian education continues to be developed as the

program continues so that there is an experiential approach to theological equipping and
sending education which pays attention to the intern/student learner’s personal growth and
ability to integrate the educational experience into his or her own life.
3.

That there is a return to an overtly Wesleyan approach to experiential

education, in the context of the resourcing church model, which has potential pedagogy
outcomes actively centered on God’s mission in the world.
4.

That the internship training design model for equipping future leaders delivered

in this project reflects a ‘program leader/coach’ led but ‘intern/student learner’ active, nonformal approach to learning that is based upon adult educational research and the biblical
foundation of John 20.19-23. I recommend that the following pedagogical principles, patterns,
and processes are followed, researched, and refined:
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a. Leadership and spiritual development and formation are most effective amid
ministry.
b. That the local resourcing church is the ideal environment for developing
essential leadership skills with full participation in the atmosphere of a dynamic
congregation.
c. That the program is flexible enough to be ‘of the moment’, noting that interns
assimilate best when it is what they need, when they need it.
d. Contextual, relevant, individualised, and progress enabling.
e. Content-Experience-Reflection Oriented and Spirit Guided.
f. Principal, pattern, and process oriented—not prescriptive or closed in approach
g. Holistic: transforming the whole person.
h. A ‘tailored to the intern’ approach to the length of the program, expecting one
year to be a sensible starting point for conversation.
i. The internship should be paid at the rate appropriate for the context.
5.

The ongoing training and resourcing of the program leader/Presbyter is

recommended.
Recommendations for further research, dialogue, and action.
1.

I believe that any potential roll out of this internship program would benefit

from further study of the importance of the program leader/Presbyters influence in the
development of potential leaders under their care. This would be to safeguard and understand
the type of program leader needed to make the program successful.
2.

Given that this research concludes that success for this style of internship

program relies heavily upon the character and capacity of the program leader, selection of any
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resourcing church to facilitate the internship program should include further work on assessing
the local church leaders’ gifts, skills, and available time, allowing a program leader to be
brought in should it be appropriate.
3.

That, in the event the program is multiplied across different sites, it is

recommended that there is a mechanism allowing for regular evaluation of potential future
resourcing churches. Consideration should be given to the Connexional Officer responsible for
oversight of the Methodist Pioneer Pathway (MPP) being involved in such discernment and
keep appropriate paperwork. Initially, I suggest that the following criteria are used for
dialogue and formation of action:
a. The resourcing church must have a Presbyter/program leader who has
sufficient experience and learning to qualify as an MPP coach/mentor.
b. That a regional officer holds operational oversight of the program leader, with
an expertise in discipleship and leadership development.
c. That the resourcing church, as a whole community of faith, be willing and able
to commit to the internship seeking to identify, equip and be willing to send young
leaders.
d. That the potential resourcing church be able to identify the necessary members
of the covenant group needed.
e. And finally, the resourcing church should have a track record of either outreach
and growth or church multiplication.
4.

This research and the program outcomes invite more research, dialogue, and

action to identify those larger, well positioned churches, who have any number of people who
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are called to lead but do not understand that call in terms of ordination, at least not
immediately.
5.

The covenant group (small group) component should be understood as critical

to success and particular consideration should be given to the following:
a. Putting together the right people to serve in the covenant group is something
that should be a priority and reviewed from internship track to internship track even
where the church runs back-to-back internships. The demands on the covenant group
members who are not interns is significant, and rotation of membership is strongly
recommended.
b. Recommendations pertaining to the size of the group are merely guided by
experience. For the pilot resourcing church, this would be a group of between seven
and twelve people. It should be imagined that around two thirds of the group would
meet on any one occasion. There should be a mixture of educational backgrounds,
involvement in the local church, with one or two community minded but non-churchbased group members, and wherever possible a mixture of young to old and new
Christians.
c. The Methodist Way of Life. The covenant group should use any number of
different resources to guide its conversation when appropriate, but the newly published
Methodist Way of Life introductory resource is recommended as foundational to
rediscovering John Wesley’s varied purposes for the groups that were so influential to
the early Methodist movement.
d. I recommend that a biblical foundation is identified as appropriate to the
context of the resourcing church. Underpinning many Wesleyan principles is the
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theological foundation to this research. The small group model of John 20.19-23, of a
small group meeting together for mutual counsel, wisdom, comfort, storytelling and so
on, encountering the Risen Christ in their midst and then being empowered by the
Spirit to go, should be an important piece of the pattern of this work.
e. I recommend regular evaluation of the covenant groups dynamics and
relationship with each other so that it should remain a place where all, but especially
the interns, genuinely belong, are known, and loved. I recommend evaluating the
group in terms of understanding that love does not teach or persuade but inhabits and
transforms.
6.

That the development of a District or regional church planting, lay leadership

training program and strategy is essential to progress the work of church planting beyond this
program, and that this strategy includes some District or regional assessment of the suitability
of the interns to go on and church plant.
Recommendations for further research.
1.

Replication of this study in areas with different demographic and ethnographic

emphasis to those of the pilot programs church context would provide further insights.
2.

I would encourage the study of what impact, if any, assumptions of

concentrating on ‘these’ future leaders being bi-vocational ministers or full-time ministers
would have on the program or training needs.
3.

This researcher has deliberately used the language of ‘young leaders’. Research

that informs selection criteria for the internships could helpfully look overtly at second/third
career ‘Boomers’ who may carry a depth of experience that could significantly enhance and
compliment a lay led renewal.
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Finally, I would suggest that anyone wishing to replicate this study or take it further
across a greater number of resourcing church internships might consider finding an easier to
use tool than the Ellison Spiritual Maturity Index, it is simple to administer but quite difficult
to gain deep and clear results from.
Postscript
I feel profoundly moved by and grateful for this journey at this season of my life
and ministry. The completion of this research project has been nothing short of an
amazing journey with God as guide and companion. God has established and formed all
the relationships important to this piece of work, from the first conversations with the
Doctor of Ministry team at Asbury Theological Seminary to help form a clear aim for the
work laid upon my heart and encouraged by the Yorkshire West Methodist Church Chair
of District.
It has been so exciting to see the possibilities of this work translate from my mind
and notes into an actual piece of work. And then for the project to exceed all my
expectations about the outcomes is very humbling. I encourage those who engage with this
research and work to imagine how it can be applied in their context for the purpose of
raising up young lay leaders of Christian communities, either existing or to be planted. If the
resourcing church concept is taken forward it is difficult to imagine anything other than a
positive impact on the work of the Kingdom.
It is with good and wise counsel that I have decided, with full support of my
family, that I have outgrown either my current appointment and/or local church ministry
as British Methodism understands it. This has become a question of what is life-giving
and fully contributes to the work of the Kingdom as the Spirit has gifted me. It remains a
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challenge to understand what God is calling us to do next, exploring that with the
appropriate people is providing enough light and hope to truly be open to how I can best
serve the Kingdom. But I see the coming of a ‘Holy risk’: a renewal movement
crystalized in the Wesleyan understanding of the imperative of lay leadership for church
communities for the present and coming age.
The last word is to the courageous and called interns who participated in this
program and who will go on to do great things for the Kingdom of God. They shall
forever continue in my prayers as God blesses their gifts and skills. This project is a place
where dreams have turned into vision. Imagine hundreds of laity starting new faith
communities. Imagine the church of the future being of any size, meeting in all kinds of
places, and is inclusive of all kinds of people. Imagine laypeople partnering with the
ordained to make it happen. I am deeply thankful for the opportunity to study, experiment
and reflect on this project.
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APPENDIXES
A. .... Pre-test evaluation survey
B. .... Post-test evaluation survey
C. .... Evaluation survey question/comments template
D. .... Spiritual Maturity Index Survey (Ellison, 1983)
E. .... Semi Structured ‘Field Researcher’s Notes’ Interview Protocol
F. .... Semi Structured Interview Protocol with ‘Covenant Group’
G. .... Consent form for Interns
H. .... Consent form for Covenant Group Participants
I. ..... Internship Advert
J. ..... Internship Advert Briefing Paper
K. .... Checklist of Internship Characteristics
L. .... A Methodist Way of Life
M. ... General Rules of the Class
N. .... Other
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Appendix A
PRE-TEST EVALUATION SURVEY QUESTIONS

1. How do you hope serving as an intern at BCMC will help you discover and develop
your gifts for ministry?
2. Name two strengths and two ‘growing edges’ that you would bring to your internship.

3. Please tell us about a recent experience that has significantly affected your sense of
identity or purpose.

4. What is one question that you wrestle with as you consider your potential for
leadership in a faith community?

5. What do you do on a regular basis that sustains you spiritually as a leader in your
church, organization, or community?

6. Share about a time that you started something.
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Appendix B
POST-TEST EVALUATION SURVEY QUESTIONS

1. How has serving as an intern at BCMC helped you discover and develop your gifts
for ministry?
2. Name two strengths and two ‘growing edges’ that you would recognise at the end of
your internship.

3. Please tell us about a recent experience that has significantly affected your sense of
identity or purpose.

4. What is one question that you wrestle with as you consider your potential for
leadership in a faith community?

5. What do you do on a regular basis that sustains you spiritually as a leader in your
church, organization, or community?

6. Share what you think is good about the internship program and what you think needs
changing.
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Appendix C
Intern:

Date:
Pre-test

•
•

•

•

•

How do you hope serving as an intern at BCMC will
help you discover and develop your gifts for ministry
Name two strengths and two ‘growing edges’ that you
would bring to your internship.
Please tell us about a recent experience that has
significantly affected your sense of identity or
purpose.
What is one question that you wrestle with as you
consider your potential for leadership in a faith
community?
What do you do on a regular basis that sustains you
spiritually as a leader in your church, organisation, or
community?
Share about a time that you started something.
Post-test

•
•
•

•

•

•

How has serving as an intern at BCMC helped you
discover and develop your gifts for ministry?
Name two strengths and two ‘growing edges’ that you
would recognise at the end of your internship.
Please tell us about a recent experience that has
significantly affected your sense of identity or
purpose.
What is one question that you wrestle with as you
consider your potential for leadership in a faith
community?
What do you do on a regular basis that sustains you
spiritually as a leader in your church, organisation, or
community?
Share what you think is good about the internship
program and what you think needs changing.

Notes
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Appendix D
Dr. Craig Ellison SMI Survey
SPIRITUAL MATURITY INDEX INSTRUCTIONS:
Please circle the choice that best indicates the extent of your agreement or
disagreement with each of the following statements. Please note that there is no ‘right’
response; your response should honestly describe your personal experience. Do not choose
an answer that would make you look ‘spiritual’ if it is not true of yourself. All responses will
be confidential; please do not put your name on the questionnaire.
SA = strongly agree D = disagree MA = moderately agree
MD = moderately disagree A = agree SD = strongly disagree
1. My faith doesn't primarily depend on the formal church for its vitality.
2. The way I.do things from day to day is often affected by my relationship with God.
3. I seldom find myself thinking about God and spiritual matters during each day.
4. Even if the people around me opposed to my Christian convictions, I would still hold fast
to them.
5. The encouragement and example of other Christians is essential for me to keep on living
for Jesus.
6. I feel like I need to be open to consider new in-sights and truths about my faith.
7. I am convinced that the way I believe spiritually is the right way.
8. People that don't believe the way that I do about spiritual truths are hard-hearted.
9. I feel that a Christian needs to take care of his/her own needs first in order to help others.
10. My faith doesn't seem to give me a definite purpose in my daily life.
1

2

3

4

5

6

7

8

9

10

11. I find that following Christ's example of sacrificial love is one of my most important
goals.
12. My identity (who I am) is determined more by my personal or professional situation than
by my relationship with God.
13. Walking closely with God is the greatest joy in my life.
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14. I feel that identifying and using my spiritual gifts is not really important.
15. I don't seem to be able to live in such a way that my life is characterized by the fruits of
the Spirit.
16. When my life is done I feel like only those things that I've done as part of following Christ
will matter.
17. I believe that God has used the most ‘negative’ or difficult times in my life to draw me
closer to Him.
18. I feel like God has let me down in some of the things that have happened to me.
19. I have chosen to forego various gains when they have detracted from my spiritual witness
or violated spiritual principles.
20. Giving myself to God regardless of what happens to me is my highest calling in my life.
11

12

13

14

15

16

17

18

19

20

21. I don't regularly study the Bible in depth on my own.
22. I actively look for opportunities to share my faith with non-Christians.
23. My relationships with others are guided by my desire to express the love of Christ.
24. I don't regularly have times of deep communion with God in personal (private) prayer.
25. More than anything else in life r want to know God intimately and to serve Him.
26. Worship and fellowship with other believers is a significant part of my Christian life.
27. It seems like I am experiencing more of God's presence in my daily life than I have
previously.
28. I feel like I am becoming more Christ-like.
29. I seem to have less consistent victories over temptation than I used to.
30. On the whole, my relationship with God is alive and growing.
21

22

23

24

25

26

27

SA = strongly agree D = disagree MA = moderately agree
MD = moderately disagree A = agree SD = strongly disagree

28

29

30

Cheetham 210

Appendix E
SEMI-STRUCTURED ‘FIELD RESEARCHER’S NOTES’ INTERVIEW
PROTOCOL
1. Can you identify one highlight of the last two weeks, one thing you’ve learned, and
one surprise?

2. Is there any part of the internship that remains unclear to you?

3. Is there any particular issue that you want us to explore? For example, an unsettling or
confusing experience, a particular personal interaction or a question of procedure?

4. Tell me about (whatever is identified in three above).

5. How do we take (the above identified items) forward?

6. Is there anything to particularly pray about?

7. When do we next meet?
Researcher: Rev Mark Cheetham
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Appendix F
SEMI-STRUCTURED INTERVIEW PROTOCOL WITH COVENANT GROUP
(Focus Group)

1.
What do you think about the small group experience you’ve had during the
program?

2.
Have you noticed any changes in your relationships either at home, workplace, or
in the church communities? Please describe more.

3.
How do you connect to God in your daily life? Have you experienced any
changes in your devotional life recently? Could you give some examples?

4.
Have you noticed any changes in your understanding of God’s call upon your life,
the role of the church, or the significance of Christian community life? Could you tell me
more about it?

5.
What has been the most meaningful to you about the program? What has been
least satisfying?

6.

Is there anything else you’d like to share?

Researcher: Rev Mark Cheetham
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Appendix G
Consent Form for Interns
You are aware that the pilot program you have been part of is also a piece of research I am
conducting for my D.Min dissertation project at Asbury Theological Seminary. The purpose of
this research is to evaluate the effectiveness of a redesigned Wesleyan internship model of
discipleship, renewal, and leadership training for the laity from Methodist churches across the
Yorkshire Plus Methodist region.
I am trying to learn more about the potential use of internships as a mechanism for training lay
leaders to become key members of church planting teams.
Procedure: Your participation in this research is completely voluntary. If you agree, I am
asking you to participate in four ways:
• Two covenant group meetings will function as focus groups designed to collect data
relating to best past practices to date, to identify specific training needs relating to the interns
and to help assess any adjustments to the program in terms of format or procedure.
• At the beginning and end of the pilot program, you would complete a thirty-minute
Spiritual Maturity Index survey.
• At the beginning of the pilot program you would complete a pre-test evaluation survey
and at the end of the pilot program you would complete a post-test evaluation survey.
• Agree that the notes from our fortnightly supervision meetings be considered field
researcher notes for the purpose of collecting data to evaluate the effectiveness of the
internships
You will not be expected to answer any questions you feel unable to answer.
Risks and Benefits: There is minimal risk associated with participation. However, you can opt
out of the focus groups, pre- and post-test survey, or Spiritual Maturity Index, or withdraw
from the program at any time. If anything about the focus group or surveys makes you feel
uncomfortable, please inform me immediately.
Confidentiality: Your name will be kept confidential in all of the reporting and/or writing
related to this study. I will be the only person who reads notes specific to any conversation and
will use a random number to identify you when referencing the survey in my dissertation. The
notes will be destroyed when I complete my project. Confidentiality will be encouraged in the
focus groups but cannot be guaranteed.
By signing below you are agreeing to allow use of collected material for the purpose of the
research described above, specifically allowing me to use it as part of the data source for my
study analysis.
Participant’s signature:
Print Name:
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Date:
Researcher: Rev Mark Cheetham. Contactable on 01484 717742 or minister@brighousecmc.org
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Appendix H
Consent Form for Covenant Group Participants (who are not interns)
You are aware that the pilot program you are part of is also a piece of research I am
conducting for my D.Min dissertation project for Asbury Theological Seminary. The
purpose of this research is to evaluate the effectiveness of a redesigned Wesleyan
internship model of discipleship, renewal, and leadership training for the laity from
Methodist churches across the Yorkshire Plus Methodist region.
I am trying to learn more about the potential use of internships as a mechanism for training
lay leaders to become key members of church planting teams. By sharing your experience
of this training program with me, you will help me develop my research project, as well as
the connexional evangelism and growth team, to evaluate our leadership training model.

•
•

Procedure: Your participation in this research is completely voluntary. If you agree, I am
asking you to participate in two ways:
Two covenant group meetings will function as focus groups designed to collect data
relating to best past practices to date, to identify specific training needs relating to the
interns and to help assess any adjustments to the program in terms of format or procedure.
At the beginning and end of the pilot program, you would complete a thirty-minute
Spiritual Maturity Index survey.
Risks and Benefits: There is minimal risk associated with participation in the focus group
conversation or the completion of the SMI survey. However, you can opt out of the focus
groups and/or Spiritual Maturity Index or withdraw from the program at any time. If
anything about the focus group or the SMI makes you feel uncomfortable, please inform
me immediately.
Confidentiality: Your name will be kept confidential in all of the reporting and/or writing
related to this study. I will be the only person who reads notes specific to our conversation or
information presented in the SMI and will use a random number to identify any specific
comment when referencing the data in my dissertation. The notes will be destroyed when I
complete my project. Confidentiality will be encouraged in the focus groups but cannot be
guaranteed.
By signing below, you are agreeing to allow use of the SMI survey results and focus group
for the purpose of collecting data and information for the purpose of the research described
above, specifically allowing me to use it as part of the data source for my study analysis.
Participant’s signature:
Print Name:
Date:
Researcher: Rev Mark Cheetham. Contactable on 01484 717742 or minister@brighousecmc.org
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Appendix I
Brighouse Central Methodist Church
in the Calderdale Circuit (Yorkshire West)
is looking to appoint three interns at this large, growing church
as it seeks to equip lay leaders to be part of creating new places for new people.
There is a great deal of flexibility and space for interns to ‘stretch their legs’ and
try new things for the purpose of gaining insights and opportunities for reflection
around vocational discernment.
Three opportunities exist, one in the area of ministry exploration,
one as a church plant intern, the other as a worship intern
Between 8-12 hours per week with opportunities for further training and learning
beyond this regular commitment.
Internships will last between 12-18 months by agreement with successful
applicants and based on experience and learning to date.
Basic salary £ Real Living Wage per hour
For further information and how to apply
please contact Rev Mark Cheetham at minister@brighousecmc.org
Closing date for application is
Interviews week commencing
An occupational requirement exists for the post-holder to be a practising
Christian and in sympathy with the beliefs and doctrines of the Methodist
Church. The appointment requires an enhanced DBS Disclosure.
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Appendix J
Resourcing Church -- Ministry Exploration Internship
The aim is to raise up creative, imaginative, sound potential leaders of faith who want to
help further gospel-shaped transformation in this world. Through our internships, we seek
to pair those who share this vision with the practical skills and experience necessary for
effective outreach, worship planning, preaching, pastoral care, and community building
that are necessary to make it happen. Our goal is that by the end of the program the intern
will be able to discern whether or not they are being called into vocational ministry and
be equipped to take the appropriate next step.
We are currently receiving applications for a Ministry Exploration Intern. Please see
below for details on the internship and how to apply.
Ministry Exploration Intern
Duration: 12-18 months
Time commitment: 10-12 hours/week
Compensation: £ Real Living Wage per hour (£5616 maximum for year 1)
Number of Openings: 1
The purpose of this internship is an opportunity for individuals to explore the possibility
of ministry as a vocational path. There is a great deal of flexibility and space for interns
to ‘stretch their legs’ and try new things for the purpose of gaining insights and
opportunities for reflection around vocational discernment.
Learning Opportunities/Program:
When we invite individuals to join our team as interns, our approach to mentorship and
vocational discernment tends toward the permissive – exploratory, experimental, and
imaginative – within the bounds of our vision/mission and the needs of the
ministry/congregation.
We seek out individuals who are committed and passionate about congregational ministry
and outreach, and who desire to develop skills for entrepreneurial approaches to ministry.
As interns demonstrate these characteristics, we will increase opportunities for them to
take on leadership. We seek to offer an environment which gifts interns a level of trust
and generous space for exploring and exercising substantive ministry during their time as
interns.
As a Ministry Exploration Intern, you’ll have a great deal of flexibility on how your time
is constructed as the focus and purpose is vocational discernment. Below are examples of
how you might learn and grow with us:
• Conduct one-on-one conversations. (This is key to BCMC’s ministry style.
Training will be offered.)
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•

Be responsible for leading (or being on a team that leads our ministry) e.g.:
Leadership Team, Open to God/Open to All, Worship, Social Justice Ministries.
• Site ministry/project: a small group or specific ministry section (e.g.: fellowship,
justice, service, outreach/evangelism, local arrangements, etc.).
• Lead something related to discipleship (e.g., small group or yet to be determined
covenant group – based on individual interest of the interns and the needs of the
church at any one time.
• Participate in site specific activities: Team meetings, Sunday activities, Social
Justice work, community building/relationships.
• Participate in all-BCMC staff meetings, leadership team, selected Pioneer
Pathway (or similar) training and team-building opportunities.
Optional opportunities for further development might include:
• Church-planting training
• Community organising training
• Overseas element
• Spiritual direction
• Preach, with specific evaluation given from supervisor and select congregants.
In many ways, this is the ‘skeleton’ of a program year. Interns are encouraged to make
their time ‘their own,’ pursuing areas and forms of ministry that they are passionate about
and intersect with the needs and vision/mission of their ministry context.
Supervision Approach
Interns build their closest mentoring relationship with their specific supervisor meeting
fortnightly for theological and vocational reflection. The supervision style should be
practical and focused on working toward excellence with grace.
We seek to provide opportunities for personal growth for individuals at all levels, helping
the student grow more into the person that they were created to be, to draw them out and
help them to articulate what is happening within them as they process and reflect
theologically on their experiences.
In addition to the fortnightly supervision, the intern will be expected to meet with a yet to
be determined covenant group or class style life group for continuing education,
reflection, and peer relationship building.
We take supervision, mentoring, and theological reflection very seriously. Sometimes
articles or books could be incorporated to enhance the conversation, whereas
circumstances and ministry questions drive the conversation. That supervisor is also
available, of course, throughout the week for briefer check-ins.

TO APPLY:
Confidential applications should be sent to _________________
Applications are due by ________________ and screening will begin immediately.
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Appendix K
Checklist for Internship Characteristics
The Methodist Church wants to encourage people who are creative and visionary to
pioneer fresh ways of being church for the growing number of people in our society who
have little or no connection with church. Helping people to begin a journey of
discipleship to Jesus and creating Christian community, including church planting where
they can be nurtured and where they can in turn make disciples of others, is an exciting
and rewarding task.
Resourcing church congregations may prove to be crucial to the mission of the Methodist
Church. These faith communities make disciples and build capacity for bearing the fruit
of faithful mission and ministry. The careful selection of individuals for future lay
leadership roles is of the utmost importance. The criteria which have been used by
VentureFX have been adapted for use here:
Introduction
As well as some important characteristics which will be looked for in prospective
Resourcing Church Interns, there are some practical matters which need to be covered:
•
You need to be at least 18 years of age.
•

You will need to be a member or lay employee of the Methodist Church or open
to the possibility of making such a commitment as part of the internship.

•

You will need to satisfy the requirements of the Methodist Church’s Safeguarding
policy, which includes the requirement to obtain the appropriate Criminal Records
Check and to undertake both the Foundation and the Leadership modules of
safeguarding training.

Internships are designed to be extremely rewarding but also involve huge challenges, so
the characteristics set out below form a kind of checklist for prospective interns. In the
process of vocational discernment, evidence of past experience and behaviour as well as
current gifts, calling and passions are all to be explored during the internship period. It is
important that everyone looks realistically at where serving in some form of recognized
ministry role might lead to the appropriate way of using someone’s gifts. In all this,
though, it is important to remember the promise that God’s grace is sufficient for us, and
that it is often in our weakness and sense of unworthiness that God’s power is able to
work most effectively.
Interns may have or learn the following characteristics:
1. Visionaries
Visionaries: the interns should have the capacity to be or become people who are able to
see possibilities, which others often may not recognize. Seeking to discern what God is
doing and shape their work and aims accordingly so that they can pursue a God-given
vision, adopting an approach that involves ‘holy risk’. Naturally beginning with people
and community rather than taking church as their starting point. They are people who are
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able to think ‘outside the box,’ who can share vision effectively and who can inspire and
encourage others to be visionary.
2. Team builder and leader
Capacity to take a lead in starting up new Christian communities and activities, but are
also able to inspire and encourage others to share in that task with them. Ability to lead a
team as well as able to function as part of a team and be an asset to the teams they belong
to. We’re looking for people who are able to help others to discern their gifts and offer
them suitable encouragement and training so that those gifts can be appropriately used as
part of a team.
3. Collaborator
Interns will engage in a process of being able to share their vision and their dreams with
others and to collaborate as a natural way of working. They help others to feel a sense of
ownership of a project and to feel valued as their contribution and skills are drawn in to
its development. They routinely consult with and involve those in the local church
community and the wider community and will work ecumenically wherever possible.
They share experience with others involved with new places for new people work locally
and beyond.
4. Relationship builder
Interns will have excellent relationship skills and who are able to form open and healthy
relationships with others and encourage others to form good relationships also. They
naturally seek to get to know others personally and to build relationships of integrity and
trust, acknowledging and respecting appropriate boundaries. They will have a Godly love
and compassion towards others and will seek to respond to their expressed needs and
concerns.
5. Initiator
Interns are likely to be self-starters, intrinsically motivated, and able to initiate a project
or community of people, often building from first steps. They should be highly
motivated, have qualities of persistence and commitment.
6. Understanding of mission context
Interns will be capable of developing perception of the issues involved in understanding
and relating to the cultural context of the community where they might minister. They are
good at listening, observing, coming alongside, and loving people in different cultures.
They should have a good knowledge of the world-view of those living in a postmodern
and pre-Christian society, and have the skills to engage effectively in sharing Christian
faith with them. They should have an awareness of the challenge of reaching people who
have little understanding of the Christian story or the life of the church.
7. Evangelist
As a disciple themselves, interns should have the capacity to seek, through appropriate
and sensitive evangelism, to share the good news of God’s love in Jesus Christ in order
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that others may become disciples of Christ and grow into a mature and authentic
Christian lifestyle.
8. Flexibility and adaptability
Interns should be open to pursuing aims and priorities as identified but be able to refine
and amend these in the light of experience and circumstances. They should be able to
cope effectively with ambiguity and with constant and sometimes abrupt change.
9. Building an ecclesial community
Interns will commit to involvement in a covenant group experience to share experiences,
learning and story; thereby developing a preferred group model of discipleship, and
seeking maturity of faith both for themselves and for the church.
10. Robustness and tenacity
The nature of recognised ministry is challenging and can be tough on people. Interns
need to be confident that they (and their families) can cope with the pressures,
disappointments and setbacks of ministry, and sometimes a sense of loneliness, and to be
persistent in the face of difficulty. They will have an awareness of the limits of their own
resources and will be able to maintain a sense of balance in their lives.
11. Faith and Spirituality
Interns will believe in God’s action in the world and will recognise their work as a
venture of faith. They will sense that engaging in this form of ministry is a response to a
calling from God. They will seek a vibrant relationship with God and develop a
devotional life that is able to sustain that relationship.
12. Commitment to diversity
Methodist equality and diversity policy means that interns may be women or men, drawn
from all social and ethnic backgrounds, capable of working in a sensitive and respectful
way with all and be able to cope and be comfortable with a diverse range of people,
contexts, churches and situations.
13. Willingness to share learning
Interns will have the ability to draw upon prior learning and experience and apply it
appropriately. They will be willing to engage with new learning and training
opportunities and recognise the value of being mentored by others and will also be
willing to offer coaching or mentoring to others as appropriate.

Adapted from the Methodist Church of Great Britain Pioneer Minster Characteristics
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Appendix L
A Methodist Way of Life
As far as we are able:
WORSHIP
•
We will pray daily
•

We will worship regularly

•

We will look and listen for God each day

LEARNING AND CARING
•
We will seek to learn more of God and God’s world
•

We will practice friendship and care for others and for ourselves

•

We will honour creation and tend the environment

•

We will practice hospitality and generosity

SERVICE
•
We will be good neighbours to those in need
•

We will challenge injustice

•

We will seek the common good

EVANGELISM
•
We will witness to the love of God in Jesus
•

We will speak of faith to others

•

We will help each other be better disciples

We commit to this rule of life and to the well-being of this community, out of gratitude to
God who forgives, heals, and makes all things new. May each life be a blessing within
and beyond God’s church, for the transformation of the world.
Questions for covenant group members to ask of each other concerning the Way of
Life
WORSHIP
•
What is the pattern of your prayer life?
•

How easy or hard do you find it?

•

What has recently spoken to you in worship or Bible study?

•

When has God been close to you? Has God felt distant?
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LEARNING AND CARING
•
How and what are you learning at the moment?
•

Who or what has God given you to care for?

•

How have you practiced generosity and hospitality since we last met?

SERVICE
•
How are you serving your neighbours?
•

What issues of justice are you involved in? Are there any you need to take up?

•

How can we support you in your commitments?

EVANGELISM
•
How have you witnessed to God’s love?
•

What opportunities have there been to share your faith since we last met

•

Are there any particular people you should pray for or invite to consider Christian
faith?
Copyright Rev Dr Roger Walton. Used with permission.
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Appendix M

General Rules of the Class
‘To watch over one another in Love’
That it may the more easily be discerned whether they are indeed working out their own
salvation, each society is divided into smaller companies, called classes, according to
their respective places of abode. There are about twelve persons in a class, one of whom
is styled the leader.
It is his duty:
1. To see each person in his class once a week at least, in order:
(1) to inquire how their souls prosper;
(2) to advise, reprove, comfort or exhort, as occasion may require;
(3) to receive what they are willing to give toward the relief of the preachers,
church, and poor.
2. To meet the ministers and the stewards of the society once a week, in order:
(1) to inform the minister of any that are sick, or of any that walk disorderly and
will not be reproved;
(2) to pay the stewards what they have received of their several classes in the
week preceding;
(3) to show their account of what each person has contributed.
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