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CHAPTER I
THE PROBLEM AI'D DEXTIUITIONS OF Tarkis USED

In recent years ruuch has been said sbout the secular
trend in the public schools. bLany American people have
become concerned about what is being taught and what is
being left out of the public school curriculum. Some legal

decisions have influenced this secular trend,
I. THi PROBL:M

Statement of the problem. It was the purpose of

this study (1) to show the importance of religion in the
early beginnings of American Edueation and in the estsblish-
ment of c¢olonial schools; (2) to consider Constitutional
amendments and rocont decisions of the United States Supreme
court in relation to the question of r¢lizion in public
education; {3) to face some of the problems involved in
the secular trend of education; (4) to justify the position
of the private school, and present the Christian school
as a solution to the problems; and (5) to point out the

siznificance of the Christian School novement.
4
Importance of the study. America's system of public

schools takes root in religion. W®ith the passing ol gen-

erations there has been an increasingly distinet line drawn
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between education and religion. Recent le:islation indi-
cates that the familiar phrase "separation of church and
state™ 1s being emphasized more than ever before.

This secular trend has brought innumerable problems
to Christian parents. Much has been written as to a possible
solution, The Christian School movement offers tangible
solutions to many of the problens.

Some objections to the establishment of Christian
schools have been raised. This study was made to determine
vhether the Christian School movement is feasible. Advo-
cates of such schools maintain that it is,

Zdward K. Worrell,l in his recent book entitled

Restoring God to Education, has made this statement.

Christian educators--spurred on by the present
educational trend toward secularism--prc=c forward
toward the mark of the prize of their high calling
in Christ Jesus. They are assured that the foundations
of God's infallible Word will stand, vhatever happens
to anti-Biblical systems built on the shifting sands of
naturalism. Despite the barrages of rationalistic
philosophy, the impregnable Rock of Ages remains inm-
movable, Christian certitude grows from the conviction
that “"Forever, 0 Lord, Thy vord is settled in Heaven.®
Encoura.red by these convictions Christian school
curriculum-makers arc incorporating into courscs of
study Wisdom that proceeds from the counsels of Eterni-

ty.
TI. DzFINITIONS OF TEHMS USaD

Idue=tion. The term education was interpreted in

1 Edwerd K. Worrell, Restoring God to Education
(#heaton, Illinois: Van Kampen Pross, 1950), DP. 18-19.




this study to be "the conscious and intentional attempt
of a people to tramnsmit to its young the operative values
that it most deeply cherishes and upon which it depends
for the porpetuation and extension of its life in the

future.," 2

Public school. The public sehool was referred to

as & school which is sponsored and controlled by the state

and supported by public taxation.

Private school. A private school was defined in

this study as a school which is supported by an individual

or group of individuals.

thristian school. The term Christian school was

interpreted to be a private school, usually sponsored by
a group of individuals rather than any organization, which

has a Christ-centered philosophy and curriculum.

Parochial school. The parochisl school was referred

to as a school, sponsored and supported by a local church.
This school misht also have a Christ-centered philosophy
and usually stresses some particular doctrines, It is
distinguished from the Christian school by the difference

in the way it is supported and controlled.

T William Clayton Bower, Church and State in Bdu-
cation (Chicagzo: The University of Chicago Press, 1944},

pe 30,




CHAPTER IX
EARLY BsGINLIMNGS IN AR.RICAN #£0UCATION

The foundations of the American nation were laid
in religious faith, The Buropean back:srounds of this faith
were predoninantly Protestant. In most of the early colonies
religion was the first and primary concern of life. It
follows as a logic:l consecuence that the earliest edu-
cation in America was predominantly religious‘s

The early settlers 4id not enjoy freedom of life
and worship in the old home lands so they came in bodies
to America with the purpose of setting up a civil govern-
ment and beginning life anew. They brought with then
their post-Reformation ideas as to resligion and the training
of children and this background marked the beginnings of
American education. The majority came from among those
lands and from those psoples who embraced some form of
Protestant faith.®

Cubberley recognizes the relationship of religion
to the origin of the public schools: "The colonial legise-
lature enacted & law requiring the maintenance and support

of achools by the towns., This law became the corner-stone

B Nilliam Clayton Bower, Church and State in Zdu-
cation (Chicago: The University of Chicago Press, 1944),
. 23=24,
’ 4 Ellwood P, Cubbsrley, Publie .iducation in the
United States (Boston: Houghton Mifflin Company, 1934), p. 12




of our American state school system,"9

The English Puritans who settled in New snzland
made the most significant contribution to the future
development of education in Americe. iducation of the
youn; for membership in the church, and the perpetuation
of a learned ministry for the churches claimed their im-
mediate attention,®

The 1iddle Colonies, best represented by New Jersey
and Pennsylvania, were settled by a mixture of peoples«-
unrlish, Dutch, Swedish, German, and Scotch-Irishe-- all
Protestants in their faith but representing a number of
different churches. =Iach denomination developed its own
schools <ince no church was in the majority. Clergymen
usually taught in these chureh schools and the instruction
wegs in the language of the different peoples. This created
a dependence upon church and private property for educational
advantages and provided opportunity larzely for those who
could afford to pay.”

The settlers of the Southern Colonies were largely

of English stock and had come to America for gain rather

5 Bllwood P, Cubberley, The History of ¥ducation
(Boston: Houghton Lifflin Company, 1920), P. 566

6 illwood P, Cubberley, An Introduction to the
Study of iducation and to Teaching (Boston: Houghton
Hifflin Company, 1925), pe. 1.

7 Ibid., p. 2.
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than for religious freedom. They had no particular urge
toward either education or religion. However, it seemed
that Enslish practices were followed and either tutors
were employed in the homes or small select private schools
were established for the well to do while the poor were
left with only such advantages as apprenticeship training
and a few pauper schools,B

Three typical attitudes have shaped our future
educational development, The first was the New England
Puritan idea of a2 religious State, supporting a system
of common schools Tor the children of all the people, and
higher Latin schools and & collese for the preparation of
a learned ministry. These schools were maintained by
public taxation. The second attitude weas manifested in
the parochial school arrangement of the middle colonies.
The church controlled all educational effort and resented
State interference, The tnird type is known as laissez
faire, nducation was chiefly for orphans and only children
of the poor were to be provided for by the public. The
State assumed little or no obligation even to agsist in
supporting them. Children of the upper and middle classes

paid for their education in private or church schools.?

8 Ibid., pp. 2-3.

9 Ibid., pPp. 3-4



Most of the textbooks uscd were religlous. The
Bible, the Catechism, the Hornbook, the Psalter, and the
New England Primer were used for the classes in reading
and the pupils were graded according to their progress in
these books. Learning to read was essential because it
would then be possible to read the Seripture, know the
will of the Heavenly Father and enjoy personal salvation.
Elementary schools wers meintained that children might
learn to read the Bible.

In some of the colonies a definite need oxisted
for Latin schools, colleges and universities in order that
there might he trained leaders in the schools and churches,
The Duteh of New York were the first in this country to
start a Latin school, in 1633, It was the beginning of
King's College which now is Columbia University. Boston
wes begun two years later, The movement then took on
momentum and secondary schools sprangz up rapidly, some of
them advancing to college rank. Harvard offered courses
vith the training of the clergy in view. Rutgers College
was begun in 1764, then Princeton was established by the
Presbyterians. KEveryone of these colleges prepared young

men for public employment in the church and state,lO

~10 Gerrit Verkuyl, Christ in American Education
(New York: Fleming H. Revell Company, 1934}, pp. 28-29.




7, C. Bower notes that:

As late as 1860, of the 246 colleges, only seventeen
were state institutions. Even now, of the 1,690 insti-
tutions of higher learning in the United States most of
the 1,090 privately contrgjl.led were founded and now
operated by the churches,

#ith these early Americans, education was an intimate
part of the religious movement. The Christian conecept of
the saeredness of personality was behind zall their edu~
cational endeavors, Religion was not taught as an appendage
to an educational progrem but as a unifying philosophy for
the whole of education.l?

The idea that schools were civil affairs and their
purpose was to promote the interests of society and the
welfare of the State, not the Church, came into prominence
about the beginning of the nineteenth century. The new
goal of the schools was to prepare for a life herc rather
than a life hereafter.l3

Finally amendments were made forbidding the division
of public funds with sectarian schools and prohibiting

the teaching of sectarian religion in the public schools.

11 Bower, op. cit., ps 40.

12 John O. Gross, "The Church and Its PFaith in
#ducation," Christian Hducation, 32:304, December, 1949.

13 Cubberley, The Jlistory of iducation, 00. cit.,
P- 507.




Today there is an accepted principle of separstion of
church and state., The secularization of public education

is complete,l4

14 Bower, op. cit., p. 28.



CHAPTER IIX

LEGISLATION SFFSCTING RILIGION AND =DUCATION

#When the Federal Constitution of the United States

was established there was in it no mention of sducation,

Relative amendments. There were two amendments

that were considered to be relstive to education and religion.
The First Amendment to the Constitution forbade the establishe-
ment of a national or state r-ligion and demanded the
restriction of religion to the domain of a private concern,
to be sustained on its own. Religion was taken out of the
gphere of public control and made a voluntury activity.
Religious institutions therefore, have been private organ=
jzations dependent for thelr support solely upon private
contributions.1d

The Tenth Amendment ratified in 1791, provided that
"nowers not delegated to the United States by the Constie
tution, nor prohibited by it to the States, are reserved
to the States respectively, or to the people."™ The control
of schools and education passed as one of the unmentioned

powers to the different States to handle in any manner

15 K. Lawrence Siescl, "Church-State Separation
and the Public Schools," Progressive Zducation, 26:108,

February, 1949.
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which they saw fit.l6
Many of these 5tate laws pertaining to education
were seneral permissive laws which granted to the people
of the communities the right to meet and organize a school
district and to tax themselves in order to maintain a
school. However, this permission was gradually changed
to compulsion, State aid was given, the powers of the
district school officers were defined and a School Code
for each of the States was slowly built up. ¥
In 1800 there were sixteen states in the Union.
Eight of these states had adopted constitutions con=-
taining refserences to education, which indicate that
their framers recosnized education as an activity
to be fostered by the state 18
The states of Connecticut and New York and the
United States Conzress had laid plans for promoting schools
from revenues derived from the sale of public land. There
was an atmosphere of faith in the new govermnment, and in
education as one of its most effective ajencies. Plans

took shape slowly and their realization in practice even

more slowly but the American people established the foune

16 Eliwood P. Cubberley, An Introduction to the
Study of jiducation and to Teaching (Boston: Houghton Mifflin
Company, 1925}, P« 53.

17 Ibid., pp. 54=55

18 Frederick &by and Charles Flinn Arrowood, The
Development of Modern kducation (New York: Prentice-Hall,
Inc., 1934), P. 549,
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dations of a new type of school system.lg

Solutions of the States summarized. The Statcs

evolved their own solutions of the age-cld question whether
government, the family or the church should have control

of the education of the child. In broad outline they

were found to provide:

1. that the state shall have prescribed standards
for education and make adherence to them compulseory;

2. that to pronote the ideal of universal education,
the state saall provide free public, tax-supported
schools;

3, that the basic principle of separation of church
and state reacuires that religious indoctrination be
excluded from these schoolsy

4, that the pasrents shall retain full freedom to use
the public schools for the education of thelr children
or if they choose, to educate them instead in private
schools at their own expense, provided these schools
conform to the standards prescribed by the state,

5, that education of all children up to a stated

age shall be compulsory either in a public or private
school .20

These solutions indicated that religion was left
out of the educational system in America., Yet there wa

a desire on the part of many parents to have their children

receive religious instruction.

The "relessed time" program. In 1914 a releesed time

prosram for religlious instruetion was inaujursted in Gary,

Indiana, and this type of program was carried on effectively

19 ibid., p. 553

20 Siegel, op. cit., pp. 104-105.
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for many years. The program wag begun as a weekday church

school.

There were variations of detail in the manner in
which these programs were administered. Usually the
sessions were held in church buildings and the children
were taught by teachers supplied by the churches, under
church supervision and support. Sometimes instruction
was given by several denominations to the children of their
own constituencies., The predominate trend was found to
have been the offering of religious instruction co-oper-
atively undar supervision of an interdenominational council.
In some places such religious instruction was given in
public school property by teachers provided by the churches,
In & few instances religious instruction wus given in the
public schools by tenchers certified by the state, but at

church c—:xpa‘rxse.g1

The MeCollum Case. In 1940 a group of citizens of
Chempaizn, Illinois held an informal meeting with the
school board. They wanted the school to co-opurate with
then in presenting coﬁrses in religious instruction. They
gsaid many prrents would like to have their children released
from the regular school program so they might attend a

weekly period of religious instruction in their particular

21 Bower, op. cit., p. 38.



14
faith, Separzte classrooms were to be maintained for the

dirferent religious groups. Only those children whose
parents exprassly consented to the classes ware to be
accspted for this instruction. They also suggested that
the teachera of religlon be furnished by the Champaign
Council on Religious Education, which consisted of Protes-
tant, Jewish and Catholic church officials., They asked
too that the classes be conducted on the school premises
so as to eliminate traffic hazards. The school hoard
agreed to carry on such a program efter consulting its
attorney., The program worked effectively for a nuwmber
of yeara. However Mrs, Vashtl MeCollum from Charosulgn,
started & sult ageinct the Board of ducation of Illinocis,
She complained that her son Terry, aged eleven was being
forced by embarrassment Lo risk his fr-edom not to believe
in religion, One day he asked his mother tc permit him
to go to this religious e¢lass. She did not want him to
attend %

fier lawyers argued that the Champaipn system violated
aspecinlly the Firat smendment. The attorneys for the
school board contended that the program was voluntary and
thst the benefit received by religion was incidental,

BE George K. Reed e MeCollum Casc and Your Child
{¥ashington D, C.: Ratiana Catholic s/eifare Eoﬁ?erence,

1948) pPe 3~4 .



15

An appeal to the Supreme Court of the State of
I1linois unanimously affirmed that the plan was not come
pulsory and that there was merely an incidental aid to
religion which did not conflict with the State or Federal
Constitution since neithar of them looked upon religion
with disfavor,

The Supreme court of the United 3States held other-
wise, It stated that the Champaign plan violated the
establishment of religion clause of the First amendment
on two counts, first that tax supported property was used
for religious classes, and second that the compulsory
education laws of the State helped provide pupils for
religious classes.>®

Mark Pakkema, Fducational Director of the National
Association of Christian Schools, says that this decision
did far more than rule out "released time" in one certain
community.

It legally blacked out religious teaching in all

public schools. Religiously interpreted, this court
decision warns us: If we want our children to have

a God-fearing education, we must not send them to the
public school. Stated positively, it implies: If

we want our children to receive a Christian preparation

for 1life in the day school, we must send them to a
private Christian school Morally interpreted, this
decision tells us: If we would train our children
to live moral lives, we must send them to a private

53 1bid., pp. 4=7
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school whose moral %gstrucnion is based upon the
Christian religion.

24 Mark Fakkema, News Letter, Release Number 17.
National Association of Bhristlan chools Chicago, Illinois.



CHAPTER IV
THE EZXCLUSION OF RILIGION FROM cDUCATION

Can religion be excluded from education? Bower
attempts to answer the question:

History raises grave doubts whether a purely secular
ethics can bear the load of the moral demands of modern
life, and especially of democrzcy. Democracy as a
way of life is quite as dependent upon the support
of a free religion as a free religion is dependent
upon @emMmoCracy¥....s..American demoeracy, as many are
bezinning to feel in ghe present crisis, must find
its way back to God .?

Some effort is being made to achieve a new demo~

ecratic education, in which each human personality is con-

sidered as an end, not as a means .26

In view of the unquestioned intelligence and the
unusual sensitivity of the leaders of the effort to
achieve a noew, democratic education, it is surprising
that they ignore religion., Religion has no place in
their philosophy, their plans, or their strategy.
They design to introduce the c¢hild to the complete
culture, but they leave out of their reckoning one of
the basic aspects of sll the historic culturses; tney
wish to educate the whole child, but they refuse io
consider one of his fundamental needs; they aim to
reach the basic motives of both men and socleties,

55 viiliam Clayton Bower, Christ and Christian
Zducation (New York: Abingdon-Cokesbury pPress, 1943),

p. 112,

26 J. Paul Jilliams, The New iducation and Relizion
(Mlew York: Association Press, 19:u), D. 4.
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but they ignore the methods which over and over =zgain
have been shown to be_the most effective in the control
of actions and ideas,

The cultural inheritance of the nation's children
and youth is dependent upon a relizious interpretation
of history. Since religion has largely been excluded
from educational circles the children and youth of the
nation have been denied that portion of their rishtful
heritage which is rooted in falth in an ordered universe.
Fakkema states that there are seventeen million
American boys and girls of the twenty-six million now
attending elementary and secondary schools who receive no
religious instruction. Boys and girls are expected to
take up the responsibilities of 1life with no moral or
spiritual training and with a view of life that knows
neither God nor His Word., They are being trained in schools
whose textbooks have substituted a philosophy of relativity
and uncertainty for the absolute and ultimate.ga
Broad religious principles have been included in
educational philosophy, both in theory and in practice.

These have often been humanistic in character rather than

definitely Christian. Great educational thinkers have

27 1bid., PP. 4-5.

28 Mark Fakkema, Christian Schools the Nation's
Foremost Need (Chicago: The National Union of Christian

Schools,) PPs 7-8.
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supported praiseworthy ideals for human behavior. They
have held eonceptions of worthy eharacter, home-life,
industrial relationships, and citizenship but have lacked
a definite Christian theology.2?
Bakin has stated in his philosophy of education
that religion is the proper integrating center about which
all knowledge should be organized, for religion has to do
with basic assumptions about God, man, and things, and
their inter-relationships. A pertinent philosophy of
educ=tion must be characteristically a religious one,%0
Chureches have not offered an adequate solution.
¥. Ernest Johnson said in a speech entitled, "Religion
and Public Eduecation,”
vsess Teligion is prior to all ecclesiastical
systems, and society can no more allow the church to
monopolize religion, than the church can allow the
state to monopolize education. If we would maintain
the separation of church and state as a mecans of
asafeguarding religious freedom we must either be recon-
ciled to a progressive religious illiteracy or find
some way to make provision for the study of the re-
ligious heritage'ghat does not offsnd against the
First Amendment.”

Indifference to religious teaching was found to

be prevalent. The old idee that religion was to be left

50 Eugene K. Eakin, "A Christian Philosophy of
Education," Christian Education, 32:35, March, 1949

30 Loc. ¢it.

31 P. Ernest Johnson, "Religlon and Public kducation,”
Vvital Speeches, 16:311, March 1, 1950.
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to the churches wes still in effeet. The teaching of hygiene
was not left to the doctors and hospitals. The teaching
of civics was not left to the gevernment.sg

It is agreed that the churches have not offered

e satisfactory answer to-the problem since they fail to
reach more than half of the children and youn: people of
the nation and since they are limited by existing circum-
atances as educational institutions.

The maximum instruction that most Protestant children
receive is about thirty minutes per week in a Sunday
School which simply cannot maintain the same academic
standards as a day séhool, public or independent,

Little wonder therefore, that many Americans today,
educated in the public school where the teaching of

relirion in banned, are generally ignorant of the
Bible .33

%5 Thomas S. Gates, "Spiritual and Moral Values,"
Sehool and Society, 693276, April 16, 1949,

3% E. Laurence sSpringer, "Religion in the Independent
School," The Atlantic, 182158, December, 1948,



CHAPTER V
THE CHRISTIAN SCHOOL

The private school. The private school has been

a protection against any threat to liberty in the field
of education. Its existence has been an assurance that
the government has not had excessive control, Reinert
has ably declared that the basic philosophy behind the
American school system demands the right of privete edu=
cation,4 REach American child will have his own person-
ality, his own individual differences, his own special
abilities and talents. Each student will have certain
goals and ambitions toward which he will be striving.

So it is the duty of the American school to offer all its
knowledge, facilities, and advice to help the student develop
his personality, to bring his abilities into full flower,
to guide him towarde the place in 1llfe, the voecation, the
objective which will best fit his talents, his ambitions,
his environment.2? Private schools have a rightful place

in American democracy. Scme parents have preferred to have

34 Paul G Reiﬁert, "Does America Keed Private
Education?" Vital Speeches, 16:372, April 1, 1950.

35 Ibid., DPPs 372-73,.
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their child's talent and abilities developed in a school
under private administration., Some have preferred a
smaller school or one which has becn more speci&lized then
the typical public school. Some parents have the sincere
convigtion that their child will be better preparea for
his work in life by an educsation which synthesizes the
whole of knowledge. They feel that the dual system of
private and publiec education has besen the secret of a
successful school system in Amerieca,5®

Another reason for the existencc of the private
school is that it offers competition to the public school
and in this way has helped to maintain high standards.

Most Americans would agree that for schools, as

elsewhere in our society, competition is healthy.

The better the nonpublie libraries and art museums

and golf courses, the less likely are we to be content
with poor public ones, +We have never tried to increase
the demand for zood municipal golf courses by forcing
the country clubs to confine themselves to polo, or
called rental libraries "anti-democratic" because some
people f£ind them more convenient than the public libraries.
In education, too, it secms reasonable that good inde-
pendent schools should stimulate the desire for good
public schools .37

Privately supported schools have taken two forms.
First, those sponsored by church groups which are known

as parochial schools; second, those sponsored by individuals

%6 1bild., PpP. 373-74.

%7 Herbert W., Smith, "State Monopolists vs. Free
Schools," School and Society, 169:356, May 14, 194¢9.
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which have been called privaete schools., The second Iroup

has been divided into two kinds; schools in which one
or more publie spirited individuals provide educational
opportunities for children, and schools in which the parents

have provided education for their own children.

The Christian school. A curriculum that ignores

religion in effect says to students that they can become
educated persons even though they remain ignorant of their
religious heritage. Separation of religion from life is
a reactionary tendency which the very persons who call
for it do not really, deeply and permansntly want .58
Verkuyl has said that the subjects of the curricu-
lum would be without value except for the human lives
they enter.%9® Buildinss hav: been erected, equipment has
been provided, teachers have been chosen, and the currlcu-
ium selected with but one end in view, the wholesome develop~
ment of persons. To leave Christ out has been to leave
out the supreme factor in the developing pfocess. The
true purpose of education has been the development, not
of the intellect, nor of the hands, nor of the eyes, but
of the whole person; it 1s for a life, more than for a
%8 F. Ernest Johnson, "Religion and Public :xdu=-
cation,™ Vital Speeches, 16: 312-14, March 1, 1950.

39 errit Verkuyl, Christ in American iducation
(New York: Fleming H. Revell Company, 1954), pPe 50.




24
living. /ithin the child are found spiritual powers which
secular instruction has not awekened or developed.40

Only in full-time religious schools is reli:ion
believed to have a parity with science, history, mathe-
matice, and the other subjects tausht in the school.
According to those who hold this view, a child whose
education in secular subjects is received separately
from his religlous training can never develop into
a reliziously integrated person. By integrating re-
ligion with all education, there will be no conflietl
between the intellectual and the moral, or the moral
and the spiritual. It 4is only by blending religious
and moral teaching with the total curriculum that a
well-rounded religious person can be developed,

The Christian schools had their bezinning about

1900, They have usually been referred to as Parent-Socliety
schools. They arose from the waning parochial schools
which had already been established in some Christian
Reformed congregations., This parent-society Christian
school movement was started by people of Holland extrsctionm,
The schools are deseribed as a family tutor system con-
ducted on a communal basis. Instead of each famlly having
jts own instructor, several families of like-minded re-
lisious outlook would employ as many teachers as the ine
struetion of their children together mizht call for.
Prescnt indications point to a new era of expansion for

Christian school orgunizetions., In various partg of the

40 Ibid., pp. 50-51

41 Lawrence C. Little, "A Syllabus on Religion and
Public Education,” Religious Education, 44:109, May, 1l¢4:.




countrr schools have been established outside of areas
that ere speeifically of the Reformed persuasion.42
Evidence indicates that & Christian school revival
is at hand. Legal decisions have awakened the people.
"Having lost God our secular instructlon haes bocome &
compass needle that has lost its polar attraction.”4d
True education is Christian education, Parents have come
to realize that they themselves must fulfill their di-
vinely-ordained task of "training their children in the

way that thev should zo." The establishment of the

Christian school provided opportunity for so doin;.44

Fundamental principles of the Christian school.

The vphilosophy of the Christian school is based on the
Jord of God.

vee. it holds that the unity as well as the ulti-
mate reality of "all things" must be sought in God

4o Mark Fakkema, "Supplement - The History of Pri-
vatelv-Controlled American Zducation,” Course of Study
for Christian Schools, prepared by The iducational Come
mittees of the National Union of Christian Schools, {Grand
Rapids: Willianm B. Berdmans Publishing Company, 1947},
pPp. 377-78.

4% Mark Fakkema, "A Reawakenin; of Christian sehool
Interest,” News Letter, Release Number 17. National As-
sociation of Christian Schools, Chicago, Illinois.

44 Ibid.
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in whom we "live, move, and have our being" and "of
whom, through whom and unto whom are all thingss" ...
Irrational c¢reation is a reflection of Divine attri-
butes; rationel creation(man) is the image of God.
This unites and separates God agd creation--~it makes
God immenent and transcendent.4

The Christian school philosophy affirms that man's
nature is sinful and there is “"none that understandeth,
therc is none that seeketh after God". The life "after
God™ has been lost by the frll of mankind; thus preparation
Tor life must be redemptive and restorative in design.
Education should present to the undaved, the Gospel which
is "the power of God unto salvation to every one that
believeth"™., Hducastion should present to the saved, a
two-fold program. "Put away as concerning your former
manner of life, the old man, that waxeth corrupt after the
lusts of decelt--and put on the new man, that after God
hath been created in righteousness and holiness of truth".46

The God-centered philcosophy of education integrated

the teaching of every school subject, "The earth is
the Lord?s and fulness therof." All His works revsal
His wisdom skill snd providential control. To see,

acknowledge, and reflsct in ocur livses God's glorious
attribute makes God's glory our supreme objective in

45 Surveying the sducational Field, pamphlet pre-
pared by the Zxecutive Committee of the Natlonal As-
sociation of Christian Schools, {(Chicago: HNational As-
sociation of Christian Schools), p. 4

46 Ibid., Pe 5.
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a8 most personal sense.,..."The invisible things of him
since the creation of the World are clearly seen,
being perceived through the things that are made, even
his everlasting power and divinity; that they (the
heather) may be without excuse; becauss that, knoving
God, they glorified him not" (Rom. 1:20, R.V.} ..»

~These "invisible things"™ of God revealed in creation
are just as elearly seen on the pages of history as
they are on the pages of nature's book. By viewing
the conduct of history's personages in the light of
seriptural truth, one learns to know the will of God
in one's own life by seeing this will hopored, ignored
or transgressed in the lives of others.%
The secular historian has often failed to see the
hand of God overruling in the affairs of men. He has
not thought of history as a revelation of God's "ever-
lasting power and divinity".48
Davies said that the education of Christians differs
from all others.49 Secular education offered knowledge of
facts, suggested mental discipline, and developed the
intellect, but in contrast with Christian edueation, it
did not shed sufficient light on right and wrong, good or
bad, truth and besuty. Christian education reveals God
at work,
The ERducational Committee of the National Union

of Christian Schools has set forth six different processes

17 Zaward K. Jorrell, Restoring God to Zducation
(Wheaton, Illinois: Van Kampen Press, 1950], pp. 92-92.

48 Ibid., D. 93.

49 George K. Davies, "Educating Christians," Christian
Education, 32:255, December, 1949,
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in defining Christian sducation.

first, Christian education is a proceas by which
the nind of the educand is being dslivered from confusion
and eonflict by having s philosophy that claims God is
above all and that He is the one who brings unity to life,

Becond, Christian educntion is an adjusting process.
The pupil is properly adjusted in this world whon the
spiritual realm is not iznored.

Third, Christian education is a redenptive procsss,
Redenption is the work of the oly Spirit. Regeneration
is far too delicate a matter to be intrustcd to men. In
the redemptive process there is ths slement of sancti-
fication, of growth in grace,.

Pourth, Christian education is a humilizting
process, This process is in dirsct opposition to the
segular process which develops self-assurance and a spirit
of independence, Secular education has made man the center
of the universe. OChristian eduecation shifts the focsl
point to God. Man is but an insignificant pa.t of this
world although he is marvelously made and highly exalted
ir ereation. 'l was made to serve God and Chrilstian cdu-
ecation has souzht to pressnt this beautiful and abstract
idea.

Fifth, Christisn educntion 18 a God-glorifying

process. It secks to interpret accurstely the divine



thoughts in nature and providencs., This education claims
as its higheet function to train the pupil to slorify
tod. To become acquainted wita a great deal of infore
mation about the world is not enough. To make the most
out of this world for oneself is not the aim,

Sixth, Christian education is & restorative process,

An undoin: of what sin has done is the final suggestiun.5°

— B0 Edueational Committee of the National Union of
Christian Schools, Course of Study for Christian Schools

{(3rand Rapids: William B. .eramens Publisning corpany,

19&?) P pp. 27’30'



CHAPTER VI
THE PRESHENT STATUS OF THE CHRISTIAN SCHOOL MOV.MaNT

At the present time the private school is making
great strides. Of every one hundred school-going children
in 1920, seven went to private schools and ninety-thres
went to public scheools. In 1945, ten went to private
schools and ninety went to public schools. During the
last three ysars the privete schools have increased sig-
nificantly. Now thirteen children attend private schools,
whereas eighty-seven go to the public schools.®!

Much interest in the Christian day school movement
has been stimulated by the modern trend toward statism.
In some communities public instruction has been completely
asecularized. This has stirred many Christians to actlon.
It has been difficult for devoted Christians who believe
that "only that which is done for Christ will last" to
prepare their children for life in a secular school that

legally ignores Christ.52

51 Mark Pakkema, "The Christian School Causs on the
March," News Letter, Release Ho. 25, Kovember, 1949,
National Association of Christian Schools.

52 Mark Fakkema, "N.A.C.S. in Action,"™ News Letter,
Release No. 29, Rationél Association of ChristTan Schools.
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Agencies fostering Ohristien day sohools. Certein
agencles havs come into being for the purpose of Tostering

Christian day schools,

The Nstionel Union of Christian Schools. This is
a union of achools which have &s thelr unifying objective
a Reformed or Calvinistic dootrinme, Most of the children
in these s¢hools come from the Christian Reformed Church.
The Union has not tried to direct itz schools but it does
offer service to them and in this was is directly connected
with the schools and actual situstions in these achools.®®

These various schools sare grouped tozether within
sight geographie distriots in the United States and
Canada, At & stated meeting of the schools of & given
district, board menboer(s) are chosen to represent the
district on the Board of the Hatlonal Union, The number
of board members reopresenting a particular distrioet is
in proportion to the number of schools in that district.
These board members, all with years of expericnce in
Christisn school work behind them, ars elected for z
term of three years and may be re-slected once to serve
for a total of slx years of continuous service. The
constituency of the Board is properly varled, making
for the heelthy differense of epproach that spells
iivaly discussions aprd wide ewake polieies....The board
shanes Union policies, employs the key personnel to
ecerry out these policies in a well ordercd program and
raises money to ceonduct the work of the Union...The
policies of the Union are put into effect by the porson-
nel of the ¥ationsl Union office. Thev...arc dedicated
to this aggressive program of furthering Christian

B3 Zaward Heerema, Unlited Christien xducstion
pamphlst published by the ¥ational Onion of Christian

Schools, Orand Raplds, HMionigan, 1949. p. 6.




éducation in a thorough-.soing way. By education,

yezrs of assoclation rith the Christian school system

ag teachers or administrators or otherwise, and by

positive devotion to soundly Calvinistic principles,

these men are qualified to carry out the_program of

the National Union of Christian Sohools.58 =

From the Christian School Annual for 194¢, which
has been a compilation of statintics of the National Union
of Christian 3chools, certain figures have been noted.
There are now 133 Christian schools effiliated

with this Union. The enrollment fi;sure for September 1948,
was 2,570; while the enrollment in September 1949 is 3iven
as 3,970, or an increace of fourteen hundred pupils. This
is a 6.2 per cent gain in znrollment for the year, kignty-
eizht of the 133 schools reported an increase averaging
fourteen pupils per school. Thirty-one schools reported
decreases but the decreases averazed only elight pupils
for each of the thirty-one schools. Nine new schools
were added during the year 1948-49 and the enrollment
reported for the new schools wes given as 432 pupils,
These 133 schools are located in nineteen statcs and in
three provinces in Canada. Fourteen of them are Christian
High Schools.

Statistics recorded over a period of ten years show

that there has becn a 75 per cent increase in enrollment

54 ibid., PP. 6-8



during the last ten years. There has also besun in the
last ten years a 68 pa2r cent inecrease in the number of
schools.

Fifteen new Christian school buildings were dedi-
cated during the year 1948-49, and work was begun on
others.55

The Union achievad asncother important thing during
the year 194849 in the creation of the Christian School
Bducational Foundation., This Fpundation purposes to
finanqe the publishing of Christian school textbooks and
to support eduentional projects of direct benefit to the
schools comprising the National Union of Christian Schools.

The Union is concerned with the Christian School
movement 2s a whole and has planned to confer with edu-
cational leaders of other parental and parochial groups
such as the Lutherans, and Mennonites, for the purpose

of discussing nationasl trends in Christian education.®

The National Association of Christian Schools.

To tell how the Mational Association of Christian Schools

55 Christian School Annual, 1949, Christian School
Statisties, Annual Reports, compiled and edited by The
National Unioh of Christian Schools, Grand Rapids, Michigan,
Pp. 53=544

56 Ibid., D. 67.
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orizinated it has been necessary to refer first to the

Rational Union,

During the first fiftecn yeara of its exiatence,
the National Union of Christisn Schools (& school
movenent officially comnitted to the Reformed doctrines)
existed in comparstive isolation. Ia nore rccent yoars
its nation-wide “romotion anetivity met with incrsasing
response, A stsadily growinz numbsr of so-called
"outsiders™ requosted thut their chil@ren be cnrolled
in the Christian schools of Reformed persussion. It
was felt that if this trend continued the number of
"outsiders®™ might éndanger thé Reformed charactor
of the schools. Besides children of "outsiders" ene
rollins in locsl Christian schools, one Christian
school, whose constitutionel baais waa considured une
Reformed, sou:nt to affiliste with the Natlional Union.
The Board of the Natiomal Union ulso fult that it had
an obligation to those on the “outsids™, T) close
the school door to sone Youtside™ children without
offering any help, snd to tell outside schools which
applied for membership in the Rational Unlon to 30
away and get warm -~ this did not seem to be the
christian thin: to dog>7

This Union wented to maintain the purity of its
own schools which were .of° the ‘Réformed persuasion and
committei to Calvinistic principles, and yet it wanted
to help the "ouisiders” so its board declided to take ascotion.
After sever:1l meetings of the Board of Directors of the
Rational Union and safter a resclution was passed by the
Annusl Convention of the Hationsl Union & decision was
made authorizing the General Secretary of the Union to

brin: a request of the Unlon's Board to the i tional As-

%7 Firat NACS Aanjiversary, "For uth a Tiﬂe a8
This," published by the National Assoclation of Caristian

Schools, Chiespo, Illinoisa,
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sociation of Evanzoliocals =nd ssk thom to initiate an
"overall® Christian school organisation. The Union's
rquest was made at the convention of the Nativnal As-
sociation of “vangelicals in 1647. Thie Converntion ene
dorsed the ides end turned it over to {ts Board for final
action,

On YMay 13, 1947 the Board of the Hational Associe-
etion of llvangelicezls decided ‘o or:sapnize an affiliats
of their Association now known as the Rational Asscciation
of Christian Scihools, It has the same doetrinal basis
as the Nation Agsocization of Bvangeliezls and mukos no
denominationsl distinctions,

This Associstion is in no secose a ruling or goveraning
body. It is merely = service institution whieh secgkas to
give guidance and assistance wherever such help is ree
guocsted, It seeks to cooperate with all existing Christian
school ergnnizaticns.sa

The Hational Assoclation of Christian Schools esti-
mate that their office hes helped ovuer 100 communitics
start local schools. In some oases schools have come into
being. In other ceses, school activity has not gone beyond
the launching of local Christian school organizations.

in the year 1848 the Assoclotion reported that twenty one

1) ,I,_S__{a.' s DDs Bmie
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schools had aftiliated with tihe:. In 1949 the fijurcs
increased to thirty-eight schools.,

iIn 1949 a “"Christian nducation Conference" was
held in the Park Street Church of Beston,

The Association also offers teacher placement service.
During the past year thirty-seven institutions have solicited
te«cher applicants, As far as the records show the As=-
socistion ha: he=lped place ninetecn teachers. The place=-
ment asenc: desires to serve all Christian institutions
including Christian elementary and high schools, Christian

collezges, Bible -institutes, and seminaries.>®

59 Mark Fakkema, "N.A.C.., in Action,” News Lestter
Release Ho, 29, National :issociation of Christian Schnools.




CHAPTER VII
SUMMARY AND CONCLUSIONS

Summary. Many American people and particularly
Christian parents are concerned about the secular trend
in the public schools. In early American schools religion
was of prime importance, Today it is being almost left
out of the educational curriculum.

This study shows the importance of the Bible, the
clergy, and an experience of personal salvation in Colonial
education, There were three types of educational practices
in operation in the colonies by the beginnin~ of the

Sighteenth centuryt: the state school with a strong Calvin-
istic influence, the parochial school or church controlled
institution, and private instruction sometimes carried on
in the home.

When the United States Comstitution was formulated
the First Amendment forbade the establishment of a national
or stete religion. This has prohibited sectarian religion
in the public schools. The Tenth Amendment directed the
states to control education, The states set up five
governing principles for public educatlon: (1) compulsory
standards, (2) universal education, (3) religious indoctri-
nation excluded, {4) a choice of either public or private

instruction, and (5) compulsory attendance.
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These principles made no provision for religious
instruction, However in 1914 a "released time" progran
wag initlated in Gary, Indiana, whereby the childrsn miunt
receive religious instruction during the rezulsr school
weeks This plan was carried on effectively for many years.
Then Mrs. licCollum from Champaizn, Illinois, started a
suit against the Beard of lducation of Illinois, whiech
was later curried to the Supreme Court of the United 3tates.
She complained thet the "relesased time" program violated
the Jllinols Constitution in that public property was
beinz used for sectarian purposes., The Supreme Court
decision ruled out “released time™ programs. This ruliag
even rmore firmly established the prohibition of religious

instruction in ths public schools.

Conclusions. It is doubted that & nurely secular
educational curriculum can be maiuntained. Heligion is a
part of the rightful heritage of American pcople. It is
an intearating factor in life. The church has not pro=-
vided an adequate program of relisious instruction sirnce
it fails to reach more than half of the children and young
people of the nation.

The Christian school is a feasible answer to the
problem, offering a Christ-centered philosophy of education.

Sueh a school is usually maintained and controlled by
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interested individuals and parents of children who desire
that their children have a well-rounded and integrated
curriculum in their school. In such a curriculum religzion
is not & mersinal discipline but is a part of each subject
taught in the school.

The Christian school began in about 1900 as it arose
from the waning parochiasl school which hed been established
in some Christian Reforried congregations. Today the Christian
school is naking notable vrogress. Recent legislation has
awakened perents to the secular trend in public education
and they are looking to the Christian school to meet the
needs of their children.

There arc two significant organizations which are
ready to serve in helving to orgznize Christian schools
and assist in the problems of those already established.
One is the Hational Union of Christian Schools in urand
Rapids, Miehigan, which is assisting schools of the Calvin-
istlic Reformed persuasion. The other is the National
Association of Christian Schools in Chicago, Illinois,
which is serving all evangelical groups who subscribe to

its doctrines.
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