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CHAPTER I
THE PROBL:M AMD DEFINITIONS OF THERMS USHD

In this study it has heen the goneral purpose of the
writer to investigate tie placo of religious edueation in
institutions for the mentally retarded and to set up an
adequate progrem of religious education for these institu-
tions.

I. THE FPROBLEM

Statement of the problem. BSpecifieally, it is the
purpose of this study (1) to Pind what has been done previ-
ously for the mentally defeotive pecple; (2) to evaluate
the extisting oconditions in the field of Christisn edueation
in the institutions for the mentally rotarded; and, in viw
of the findings end the needs of the inmates (3) to work out
an adeguate progran of Christlan sducstion for these
institutions.

Igportance of the study. The primary faotor leading
0 the selection of this topile wes an awareness of the nesd

for a Christian environment o surround the immetes of nmtal
institutions. Our soclety is gulilty of neglect in many

areas but down through the history of our eountry, the men-
tally 111 have suffered greator than any other zlass of pople



with the possible exceptionm of the negro. To ithe Churd:
i8 given the command in I Thesaalonlians 5:14 "“comfort the
foebleninded,”. There are diverse interpretations of this
passage, some saying that it means those feeble in falth
but the Creek explains it as those who are ineapable of
understanding.

Trus demoorecy drasws no lige of discorimination emong
nationalities, religions, or rsces, nor among eeonomic,
sociel, or intellseitual levels; and, eonsequently, growp
intoraction must depend for its sueeess upon the mentaslly
feeble as well as upon the menially gﬂ‘ta&;;’ The improve-~
ment of the personal and soelel behavior of those who -1l
below the normal must be accorplished if the soeial offfi-
cleney of the socinl group 85 a whole is to be raised.
studics and teste have shown that feable-minded childrem
and adults vespond to educgtion. Thelr needs are the seme
as the needs of other people, and, therefore, the aims of
edusetion of the feeble-minded are the same as the ailmg
of all good genoral education: the development of soeldl
awareness, eivie competence, oritical thinking, and sopial

ugefulness .g

1 B. G. Behnmids, "Rehadbilitation of Feeble-minded
sdoleseents,” Sghool and Society, 62:409-12, Deeomber 29,
1945. '

2 Ibid., p. 410.



The therapeutlc value of religion or worship shhus
that it may play ite paxrt in the sclence of healing. The
value of worship as a source of mental health goes a long
way to prove that the funetlon of worship has its justifi~
catlon from the physlologleal and psyehologleal points of
view. A large part of mental illnese i® an umbalance
bullt up by checked emotional energy due to lack of seeurity.
Horahip gives this sense of security. The only true seeur~
ity 1is in God, without whose aetive effort the very atoms
would fall into net»h.‘mg.s

The writer has been abls to discover only two sub-
stantial investigstions in the general fileld of this study.
One is entitled, Ingtitutional Care of Mental Patients in
the United States, by John Meurice Grimes.® This study
ineluded both the insane and the feeble-minded but a large
portlon was devoled specifieslly to the care of the latter.
The other source was a thesis entitled, Feeblo-minded:
Their Edueation, written by Edward Earl Gothermmn at the
University of Esontuecky in 1983. But inasmuch as neither
of these resesrches has taken up the specific problem of

3 Edwin A. Goldsworthy, Plain Th HOrs
{¥ew York: Willett, Clark am'campany %!, De II§ 2

4 John Maurlice Grimes, Litubi Care of k&:ztal
Patisuts in the United Btgm,Mm 5 AUTHOT, LOOA]
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religlous education the need for investigation in this area

beocomes ocbvious.

iI. DEFINITION OF TERNS USED

Yental defective. This term is used to deseribe
those who mental development has been arrested. In England
the term has been ressrved for the highest group of the
feshlc-minded; viz., the morona, but we use 1t to include
all those whose mentality iz below that of 5 twelve year
old e¢hild. The faollowing definition has been adopted by
the Amerioan Assoelation for the Study of Feeble-mindedness:

by gl bl g
e R R e
Minee1f or his affairs with ordinery prudonge.”

Hental nmeasurements sueh as the Binet Test have
divided the feable-minded into three groupsy (1} the
idiot {2} the imbecils (3) the moron.

The idiot is a person whose mentality equels that
of a child of two years or less. s can feed himself but
otherwise he is unable to attend 4o his personal wants.

He does not talk, has po appreciation of danger and has to
be shielded from the common risks of fire, ste. The l1ife
apan of the idiot is short. This fact saves the lnstitu~

tions from belnz filled with those who willl never be cured,
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‘the imbecile may attain to the mental ege of a echild
from three to seven years of ege. He may be teught clean
personal habits and sinple routine tasks under constant
supervision. He can talk but never lsarns to read nore
than simple printed words.

The moron attains the mental age of from eight to
tenlve years. He is able to cumprehend sehoel work up to
the fourth and f£ifth grade level, and may be taught %o do
Lairly complicated ﬁ&sks‘ In thias last group lles our
groatest danger and grestest hope. The danpers sre as
follows: (1} This group comstitutes the majority of the
fecble-ninded in our country; (2) They are easily led and
may become scononic and social prey Tor many unserupulous
normal individuals, and (3) They are the chief source of
reproduction of all classes of feeble-mindedness.

Cur chief hope lies in the faot that they may be
trained to bhe self-supporting and 1ln them mey be instilled
high moral epd spiritual ideals.

Hepedity. Fesble-nindedness is largely hereditary.
Dr. Bary attributes £4.84 per cent o heredity, while
Goddard says that 65 per cent is inherited. i speeific
example of heredity in fesble-mindedness may be seen in
‘the "Kallikak™ investigation made by Dr. Goddard. e traced
the descendents of one normal man of good intelligence who



was married twiee, Tirst to a feeble-~minded wormn who bore

him one son, and later 6 a normal woman. The resulbs are
tabulated as follows:

{480 Persons) {498 Persona)
145 known to be feeblew 2 aleoholics
ninded

1 religious mania caoe

241 mental status unknown
¢ epileptics

36 1llegitimmte
0 eriminals

33 sexuslly immoral

, 5 dled in infeney
24 eonfirmed snleocholies

% eplleptics {Anong the remsinder
o wore only goud

46 known to be pormal oitizense—-dootors,

_ lawyers, sducators,

% eriminals judges, snd traders)

82 died in infaney
B kespers of lmmoral housesg

Environment. Children's behavior patterns develop
through the intarsotion of their irdividuzl amtieﬁﬁl and
physieal constitutions and the pressure exerted on them by
the environment in whish they are living. The mentally
retarded ohildren especislly tend 3o accept whole-heartedly
the mores of thelr environment. This is where our hope ss

$ Stenley Powell Davies, Sociel Control the
Mentally Defleiept, {Hew York: Thomas Y. CTOwcli Conpany



Christian educators lies. Psychologlats have shown by
tests and studies that the I.¢. of feeble~minded people
may be ralised. One sueh study is given as rollmvazs

A study wes made of 254 boys and girls between
the egos of 12 end 14 years, all of whom hsd been origle
nally clessified as fesble-minded on the basis of olini-
ocally administered intelligenee tests. They ranged in
I.Q.18 from 27 to 69, with a moean I.Q. of 51.7. An
analysis wes mede of their physieal health, mental abili-
tles, and academlc achisverment; their behavior patterns;
and their famlly, educational, and community hackgrounds.

Fropm this stuly their nseds were found to be:
{1} improvememt in all tool subjects, as well es in
informational subject-matter aveas; (2) growth in emsnei-
pation and resgponsibillty im personal behavior: (3) in-
creased understaniing of group relationships in the family,
the school, and the eommmmity; and {5) ability to use
direet-responss mechanisms in resolving confllot situations
in ths a4 Justmeat procesa. In eddition, some of thelr
inportant psyeho-biological needs were found to be: (1)
ecopomic sesurity; (2) soclal reeognition; (3) belonging-
nese, or acceptance by the group; (4) & feelling of personal

6 Soluslidt, op» _ﬁé&a, Ps 411,



worth as eontributing merbers of a soclal groups

Upon the founmdation of these basie needs an sxperi-
mental educational program wvas plenned with a two-fold
objective: to provide school experiencos which would help
meet the needs of these boys and girls while in school,
and to prepspre them for competont adjustment in the postm
school period. %o sehleve this purpose, the instructional
progran was dirscted toward these specific goals: (1} the
development of desirable personal behavior; {2) improvement
in the fundemental scademis skills; (3) development of the
manipulative arts; and (4} improvement of work ané study
asbits: (5) leawning of oeceupational and related voeational
informetion; and (6) pre-employment sxperience.

The ecurrioulun wes selected Ffron problems in the
jirmmodiate exporiences of the children, which were then
oxpanded to meke possible more general application of the
skills and Informstion thus learned end the attitudes so
developed. Instructional method was characterized by:

{1) group plenning; (2} group experiences; (3) in school
reproduction of situationsl experiences; and {(4) the use

of the creetive and menipulative arts. A veriety of edusa-
sional materisls was used, including field trips, radio
Broadoasts, films, and stereopticon slides, as well as
bvooks, megasines, and newspapers. Censtruetion and art
materials were used in corrslative hendwork end in the
erafis.



The development of this experimenital program and
its eveluation was attempted in order to learn the extent
$0 which ¢hildren who had been classified as fesble-minded
eould sttain persomal and sooclel adjustment after partisi-
pation in 2 sshool enviroument plenued to develop emotional
stability, to further soclial intersction, and to develop
self~confidence and & sense of personal worth. It was
also importent to know the degree of ameoademic success
achieved by these children and the nature of change in
mental and emptiomal growth patterns. In addition, the
growth and ad justment of the ehlldren who had participated
in the experimental program were compared with those of a
conbrol group egusted on the basis of original I.., amount
of pmrevious sehool experience, initlal academic achievemont,
sex apd soglo-cconamle background. Eaeh child spent thres
years In the experlrental senter. They inersased in every
way. Their group behavior showed increasing soclal matwra-
tion and competeney in activities similar to those partio-
ipeted in by mormal ehildren of their sge. On odbjective
measures, 79 per cent were shown Lo bave attained s personal
and soelsl sdjustment equal te or betier then the highesst
one~£ifth of well=ad justed sdults. A high statistical
correlation was found between cbange in test intelligence
and changs in objeotive measures of emotional stability,
when computed as from the close of the study over the
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original status eight yoars before.

By the close of the study =lightly more than 27 per
cout had completed a four year high school course and 5.1
por cent had continued post high sohaai tralinipg. Twenty
and one=tenth per cent were s8till in school attendance,
most of them in night school elasses, at the close of the
study. ZREighty-three and four-tenths per cemt were regularly
employed and of this group, alwmosi one-third were in skilled
occupations, and snother ops-third were in clerical positions.
Approximately 6.5 per cent were in managerial or supervisory
poslitions in industry where they had responsibility for other
workers. An additional 5.1 per cont were in imspection
positions where precision of finpel produets was theiy ree
sponsibility.

If this puch ean be socomplished without the aid

of the Supernatursl, sertainly ths religlous sduecator can
expeet even greater thingas. It is nocessary, however, to
sezregate the mental defectives and keep them in a con~
sistently Christian atmosphere. The work eannot be done
in a dayj the training period should extend over a mmber
of yenrs. Teachers must be thoroughly Coristian in order
to present a conorete example of the Christ-life that it
is possible to live. They should feel a call from God
to this work as much as to any other type of Christien

8@“103»
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Berore ontering luto tho discuniion of the fiudings
of tuls study it is negessary to glance at the history of
treatrent of the mentally i1l



CHAFPIER IX
HISTORY OF PROGHESS

Little, 1if any, legal distinetion was made between
the mentally defective and mentally diseased until well
along in the nineteenth century,lso in our study of the
history of the treatment accorded the mentally defective
we shall have to consider nll olasses together wvntil such

time as they were divided.

Aneient times., The Ancients regarded mental defeo-
tives as objeets of derision, aversion, and persecution.
They wore believed to be aceursed of the gods, and in an
effort to preserve the integrity of the raee, the mentally
dericlent were sxposed to death-peril. In Sparte the feebloe
ninded were thrown into the Eummta

Traces of this custom, found in the lews of Lyocurgus,
wore not eonfined to Sparta alona.z' Cioero speaks of it
gmong the Ropansi in order to pressrve s heslithy race the

weaklings of the flock must perish.

1 Alhert Deutsch, The Mentally Iil in Ameriea, (Hew
York: Doubleday, Doran and TORMDAIT, %ﬁ'&"}’, e 000

2 Martin W. Berr, Mentsl Defectives, (Fhiladelphia:
P. Blekiston's Son end Gormany, .

5 xgme. ?u 85’
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The dewn of Christianity, when sorrowing mothers
brought to the Great Physlelan their demonisc song, was
for the mentally 1ll the first gleam of beneficient
commiseration apd divine pity. In acecord with this,
three hundred years later Constantine Msgnus provided
humane care and treatment for the mentally deofieient. Dure
ing the next few senturies fair treatment was given but
tho Middle Agps witnesses a yretrogression.

Hiddle Ages. Demonical posseszsion was the cormon
explanation of most forms of mentel disorder, snd the
sgourge, the rack, the stake and the gallows wers the most
common methods of treatment. The fate of the mentally 3111
who managed to escape the accusation of belng witches wes
hardly better. If "violent® they werea thrown into prison
fungeons like common coriminsls; if *harmlessa® they were
sometimes permitted to wander about sinlessly, without any
provisions made for them. Shakospeare glves us a glispse
of these wandering "Tom o' Bedlams™ when he speaks of “Poor
Ton, that eets the swimming frog, the toad, the tadpole,
the wall nowt and the water newt, that in the fury of his
heart, when the foul fiend rages, eats cow-dung for sallets,
swallows the old rat and the diteh dog, drinks the green
mantle of the slimy pool; who is whipt fryom tythisg to
tything, and stocked, punished, and imprimn..”&

4 ¥William Shakespesre, Xing lear, Aet III, Seens 4.
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In the isolated instanees where cure wasg sought,
the mentally 11l were more likely to be taken to the
clergymen than to the physieian for medicsl care. Hove~
over, the advance in medlioinme was so slow that it is
guestionable whether i1t would have done more geod Lo go to

a doctor.

Colonlal dsys. Few of the colonial doetors were
asequainted with the real nature of menbtel disorders, or
of positive methods of care and treatment. KHot untypieal
of the sbsurd conesptions of mentsl 1iiness is8 the case
eited in John Hale's "Mpdest Inoulry into the Hature of
@itcheraft™, publishsd in 1702:

A ran "afflicted with hallucinations® sent for
a ician sore miles away. The docbor was
unsble to come dbut sent a dlagnosis by the messen-
ger. "The vapours asoending from his sore legg”
ran the diagnosis, "esused e water in his iyes,
and d4isturbance in his Braines, by means whereofl
he was troubled with such Vieloms.” To trest the
disturbed brain, the doetor sent "an eye wash
+o wash his eyes with, and a cordlal to take in-
vardly; upon the use of these, thia disturbanee
vapished in half e guarter of an hour.

Witk true Puritanical zeal Hale draws a moral lesson from
this case, for he ends bis narrative with the observatlion:

If a disesse may do this, whet nay Satan, working
upon bodily distempers and vapours, impose upon the
Imagination?

The name of Cotton Mather is commonly identified

with the Sslem witcheraft coregze of 1691-92. Ibst of those
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jalled and execounted were nothing more than mentally defi-
cicnt peopls. While belng questioned they were under
such mental torture that they canfmed to being in league
with the devil. Whersupon they were sentenced Lo be exew
cuted. The rise of the humenitarian movement in the 17th
century was responsible for the collapse of the vitcheraft
crazoe. It is Interesting to note that the Chureh was among
the last to give up the idee of witcheraft, John Wesley
sz17 in 1768: "It is true that the Inglish have givem up
8ll....witches. I am sorry for it...Glving up witchoraft
is in effeot giving up the bible."ﬁ

There was, however, genersl provisions mades for
the meptally 311l in this era. These may be classified as
private and public.’ Memtally 111 persons who had relatively
well-fo=do families or friends wore usually cared for in
thelr owvn homes. 1In the rare instances when the affliction
was recognized as a disease produced, not by supernatural
intervention, but by naMI causes, and hence curable, they
received whatover medical treatment was availeble. If
viclent or troublesome, they wore loocked up and chained by
thelir familioes in strong rooms, osllars, and flimsy outhouses.

SWalter Bromberg, The Mind of Man, {Wew York: Harper
and Brothers Compeny, 1937), Ds 9.

&Deutsch, ops git., De 40.



In some cases, where the illness manifested itself in a
mild and harless manner, the individuel was pormitied e
degree of freedom. Ofton encugh, however, harmless persons
were confined for years in a room and not pemmitted to be
in publie. This was done to safeguard the good name of
the family against the disgrace which would secompany have
ing a mentally ill member.

Bhile the colonies were strugpling with this end
other problems, & sclentifie movement was underway abroad
wihich was destined to change the trestrent of this less
fortunate strata of soclebty.

Selentific treatment. It was mot until in the 16th
gentury that human sympathy seems to have been aroused
for the feeblo-minded. Im the early part of the 17th
eentury, St. Vinecent de Paul at the Fremeh asylum kpown
a8 the Blestre, geve some pecial attention to idlot
ehildren; mot, however, until the 19th century wes any
cons iderable offort made to care for these cases :? The
movement originsted in a eurious ead quite aceldental
mAnneY «

In 1788 a group of sportsmen hunting in the forest
of iveyrom, France, encountered a boy living in the woods

7 Stanley Powell Davies, So Coptrol of tle
WD@ elent, (Bew York: THomas Ve Y ompany,
| s De *
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like any animml, and feeding upon acorns end nuls. The
hunters eaptured the lad and took him %o Bonaterre,
Professor of Natural History inm the Central School of
the Department of Aveyron. Here he was kept under close
ohservation. Heo showed only the most feeble indications
of intelligence. Mo had no artieulate lenpusgze and
appeared to lack the feeulty of speech, while his senses
of smell and toush seemed impalired.

After undergoing a short poriod of observation by
Professor Honaterre, the lad wae turned over to the chief
medical officer of the Natlonal Institution for the Deaf
and Dumb at Peris. Dr. Jean Marce Gaspard ITtard becoms
interested and spent Tive years seeking to train the lad.
He was not able to sccomplish ruch but he opened up ths
natural history of the feeble-~ninded. In 1801 he wrote,
De i'Education d*un Homme Sauvage, in which he deseribed
t+he first months of work with the savage boy,.a This book
was tha Pirst piece of seientifie litersture in the field
of mentel deficieoney. The rost momentous contribution of
Itard was the inspiration imparted to a gifted pupil to
devote his life to the understending end training of this
clase of unPortu.ates.

8 M', p‘ 31.»
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Edouard Seguin wos the first great veacher and

lesder In the Tield of nmental deficiency. He pospessed a
broad mind and deep humaniterisn sympathiss. His systen
of treining was besed on the methodologlesl education. It
was his theory thet fecble-mindedress is only & prolonged
infeney, and that it could be overcome through the appli-
cation of proper training methods. ab first he held that
feeble-nindedness was curable but laster resulis showed this
notion to be untenable. He 4id prove, however, the great
valus of nhils eduenbtionsl msthods in improving the coudition.
Zducation was to proceed with the aim of bringing sll the
senses and organs 0 thelir meximum funetionsl point. Fhype
ical training must precede mental trasining: the pereceptusal
facultiss muat be awakened before coneeptusl funetions
could be developed. Applying this method to the various
degrecs of feeble-mindedness, cach function could be trained
with partieular reference to the poculiarities and defieienw
Jes of the individual, and also In its relation to all
other functions, with a view towards achieving an hermonious
whole.

Rise of state institutions. Foteworthy in this
period was the part in reform played by the (makers, both
here and in England, They were an exiremely practieal
people end were usually sueccessful in everything they
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attermpted. Their heedquartera, the city of Philadelphia,
was ths gender of huwmanlitarian reform during the lalter
hal? of the eighteenth century. Kot the least sccomplishe
ment of thils remeriable gzroup was the founding of the
first general hospltel in Ameries, the Peunsylvenia Hospital
in 1750, where the mentally i1l were received, along with
other types of patients. Its claim to prominence in our
history is established by the faet that it was the first
institution where eure, rether than eustody and repression,
wes the underlying orineiple in the treatment of the feeble-
minﬁed.g

To Virginie belongs the distinetion of having ereccted
the fivst imsrican aaylum axclusively for she mentally ill.
It wee openad in 1773 at Williswsburg, then the eapital of
the colony. .e have no record of the methods of Yreatment
in this hospital bub it is probable that the inmstes were
confiped by shains in cclis. This was the only hospitel of
41ts kinds until the opening of the astern Lunatie Asylum
at Lexington, Kenmtucky, in m&&..lﬁ From that tine on many
other states established hospitals for the insane. There
wog po 4distinetion mado between the mentally 11l and the
mentally defeetive until Jenuary 13, 1846, when a resolution

] B&ﬂtseh, &Q ﬂi‘b#. Pe 58.
m M.’ p‘ 59.
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was introduced by Dr. F. F. Backus to meks separate pro-
visions for the feebleminded.

The firot state institution for the feeble-minded
in imerican wos opened in Messachusetts on October 1, 1848.
It occupied a wing of the Perkins Inctitution for the
Blind, At the spd of thrses yeoars, it was incorporated
undsyr the name, The Massachusetts Sehool for Idiotie and
Fosble-ninded Youth. The pext instlitution was opened at
Albany, Hew York, in 1851. The purpose of this school as
giver in a report by the head doetor is sa follows:

e do not propose to create or supply feculties
abgsolutely wanting; por o bring all gredes of
idiocy to the same standerd of development or dise
¢ipline; nor to make them all eapable of sustaining,
creditably, 211l the relations of = soclal and moral
1life; but rather o give to dormant faculiles the
greatest prastiecable development, and to apply
those awakened Taoultion to a useful purpose under
the coptrol of an aroussd apd disciplimed will. %
the basis of sll our efforts liss the prineciple that
the human attributes of intelligence, sensibility
and will are not absclutely gin%ing in an idiot,
but dormant snd wndevelopsd.

Pennsylvania was pext to meke gpeolal provision
for the mentally defeetive. This was ineorporated as the
Permsylvania Traeining Sehool for Feebleminded Children in
1852, In this school, =8 in most others, the state only
partially supported it, the remainder of the required funds

being raised by private subseripiion.

11 Ebid., p. 343.
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By the year 1866 there was an institution in every
state to care for the menially defective.

Custodinl lpatitutions. The early ilnstitutions
for the feeble-minded were launched on a high wave of

optimisn. They were organized along astrietly educational
linos and were considered to represent, primarily, ezten-
sions of the common school system. Thelr founders believed
that most Teeble-minded ehildresn, through proper training,
could be improved sufficlently to restore them to the
cormunity as self-supporiing eitizens. However, it was
found that only & certalin porportion eould be resiored to
comumnity life on & falr plane of econonmlc and socisl
efficiency, and that there were ithose who were utterly
hopeless anéd helpless and would require lifelong csre and
supervizion. Thus, we have the rise of the problem of
what should be dome with those who would reguire custodial
cara throughout their lives. This is the situation at the
close of the 18th century.

Twentieth sentury developments. The first two
decedes of the present century have been referred to as
the alsrmist period in the study and treatment of mental
defoot. Four major faetors comblned to ereate the dominend

attitudes and approaches during this perici. 7These are as
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follows: (1) The invemtion and development of mental
tests, and their a.plication %o the disgnosis and grading
of feeble-mindednewss; (2) The rediscovery of Mendel's lews
of hersdity; (3) The rise of the eugenics movement, with
its emphasis on heredltary faetors, especiamlly in relation
to mental defect, and (4} The publiestion end widespresd
influence of genealogleal studies of degenerate and
defective stoek.lg

In 1905 the Freneh psychologists, Drs. Albert Binet
and Thomas Simon, invented thely famous scale for measuring
the mental age of ipdividuals. Degpite some sericus short-
eomings, ihe development of mental tests represented a
great stride forward in the stuvdy and trestment of mental
deficiencys. Among the first groups to whom mental tests .
vere epplied were the persons in prisons, poorhouses and
other places for the delinquent and the dependent, as woll
as prostitutes ond drunkeards. Hany of these were found to
bs fecble-minded. The greatest shock came when the test
was applied to thouse who were believed to be pormal and
they wore found to be In the upper brackst of the mental
ags set for the feeble-minded.

Then eame the r.disecovery of thse Mendelian laws.
The amunt of feehle-mindedness dus to heredity was said

12 Z‘b&g., e 353,
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to be 90 per cent or more. Mental defeet was raised to the
first rank among soecial problems, and was said to be the
source of most of the others. The whole nation begsme
alerred and set about to cheek the inersasing number of

mental defectives.

Segrepgation. One of the rirst measures 1o check the
rapidly increasing number of mental defectives was the
attempt to remove them from society and intc institudions.
It 414 not take long to prove the futility of segregation.
The cost of construction was far too great for the state
to pay. Than, too, it was ispossible to discover all the
fseble-minded peopla.

Sterilisation. Dr. H. ¥, Barr advocated sterilization
ag carly as 189%. Imdisns was the first stete to snset a
law, but stats after state followed the lead and now tweniy-
five states have ougonie osterilization laws on thely ststue
books. This is an epmdless task and can never completely

solve the problem.

Harrisge laws. Sowme states have prohibited the
marriage of the feeble-minded. These lows have proved worthe
less because of the lack of adequate provision for the
identification or dlegnosis of the mental status of appli-

cants for marriage licenses.
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Colony system. This haes besn most successful in the
problem of care of the mental retarded. <he boys are given
work to do on & farm. In this way they are self=supporting.
The colonies have also been a means of greatly increasing
the capacity of the institutiom in order that so meny mental
defectives peeding the opportunity for institutional train-
ing night not have to be refused. In the girls® colonies,
textlle faotories are maintsined to provide ermployment for
the girla,m

Conditions inm State sechools. There 13 a separate
state institution for the cars of the mentally deficient
in sach of 44 states of the Union, and in 11 of these statss
there are more than one school. 7The itotel number is 65
the state with the largest number has seven. The total
patient populstion of those 65 institutions is 65,944,1‘

Of the 65 state schools end colonies above referrved
to, 54 are under medical rmomagement. Of the remaining 11,
a majority have medieal supervision of =211 things mediecsl,
although superintended by laymen; the others have some
degree of medieal care. Many of these sehools are well
staffed medieally, so that very good attention is given

13 Davies, gp. cit., p. 278.
14 John Maurice Orimes, Institutional Care of Mental

Pationts i She United States; Tomicago: The Autnor, TUSA],
Pe e



both memtelly end physieally in diagnostie, preventive
and therspsutic medicine. In these better grads sghools
there are ususglly psychologists and dentists.
sducationslily, the schosl work in the better schools
is conducted by teachers of expsrience and is more or less
divided into ascademic studies, social and occupationsl
therapy, and industrial tr.aining.ls The ehildren are cars-
fully classified and the educsble are given every opportuns
ity. Unfortupately, not meny are returnable, and the
passing of the years £ills the Institution with a residue
of the lower grade defectives who must remsin throughout
1ifs.

SThere 1s a two-Ffold division negessary to working
with the mental defeotives. There are the higher grade
educable shildren, whose imstitubionslization should be
avoided as long ss possible and contimued for ss short s
time as possible. These children do not vary greatly from
those in the public school and deserve every help the
state can give to £it them for normal life and keep them
in it. These oducable children need an environment vastly
different from the one in whieh they come. On the other
hand are the lower, uneduesbls echildren who need custodial

eare until death removes that npeed.

3-5 Ibm&, pn 35:
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The foregoing chapiers have deelt with the physical
agpect of the problem of the mental defectives, which is
very important. However, our chief concern as religlous
educators is the spiritual help which may be given to
them, thersfore, the following chapters will dsel execlusively
with this phase of the problem.



CHAPTER IIX
A SURVEY OF THE FIELD

In order to ascertuin whet was being done for the
mentally retarded in the field of religious education, a
questionnaire was sent %0 the following institutions:
Faribault Sehool for Feeble-ninded, Faribault, Minnesota;
Florida Colony for Feshle-minded, Gainesville, Floridaj
EKansas Training Sechoo), Winfield, Kanses; Hentueky Traine-
ing sSchool end Home, Frankfort, Kentucky; la Peeor Home
and Training School, la Peor, Michigani lLetchworth Village,
Thislls, New York; Lynchburg State Golony, Lynchburg,
Virginia; Ohic State Institution for Feeble-minded, Colum~
bus, Chio; Peunhurst Stete School, Leurelton Villags,
Permsylvania; State Hospital for Mental Defectives,
Syrecuse, New Yorki Stete Training Sehoel, Clinton, South
Carolina; Stedte Training School, Grafton, Horih Deskotaj
and West Virginia Training Sehool, Spring Run, NHorth Dakota.

A. Quostiopnaire gxplainsd. The juestionnaire re-
quested informetion as to definite provisiocns made for
religions edueation within the institutions. BSome of the
questions ineluded were: (1) Do you have a shaplain as a
mavber of your steff? {2) If so, doss he serve full or pari~
time? (3) Do you have regular religious instruction in
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your school? (4) Do you have religious booke in your
1ibrary? {6} Do you show religilous movies to the children?
{6) Do you stress the meaning of Christmas, Easter, and
other holideys with relligious significance? (7) Do you
1list on your sehedule of radio progroms religious ones?
{8) Do you have a band or orchestra or musiecal groups?

(9) Do you use sacred music such as the Messieh, Christmas
carols at Christmes time, patriotic songs on the Fourth
of July, songs of giving thanks on Thenksgiving, eto?

{10} Do you have any means of testing the results of the
religious training given, such as reeords? (11} Evaluate
religious treining for people with sube-normal intelligence.

B. Questionmaire roturms and evaluation. There

were only two or three questionmaircs that were not re-
turned. The superintendents of the schools were very co=-
operative in answering the guestions and giving their
evaluation of & program of religious eduscation for their
respective ipstitutioms.

Chaplains. All except two of the institutions had
chaplains as s rember of thair staff. Thers wore only a
few full~time chaplains, sost of them serving only on
Sunday and as the nsed prsesented itself. These chaplains
represented all different taiwomn Catholie, Lutheran,
Jewish, and other Protestant churches.



29

liedigious ipstruction. Only two or three of the
institutions provided courses in the bBible in their regu~

lar school progrem. The religious instruetion was left
to the Sunday School and worship hours.

Books, movies, radio programs. Religlous books,
movies, and radlo programs were included along with others.
There seemed to be no special empbasis plsced con securing
books of a religious nature £or the children. One instlw
tution did not maintain s library at all. 48 a wholo,
religious films were only chosen oceasionally. Children
werce loft to ehooss thelr own radio programs.

Christmas, Easter ermpbasized. The most satlsfaetory
response of any was received in enswer to this questlon.

All of the institutions stresged the nmeaning and importance
of Chrictnas and Baster to the children. Bpecial programs

were designed to help the children to fully understand the

aignifioance of the Days.

Mpons of testing. Kot any of the imstitutions were
able to adeguately test the resulits of the religlous training.
One institution cited ono conversion during the year bul
the majority of the treining homes seemed to be unsble to
ascertain the good being done.

Eyalustion. All of the superintendents of the ineti-
tutions reeogniwed the value of rsliglous sdueation. It
helps with d@isciplinary problens, and slso in building morale.
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It gives stability to emotionally unsteble children and is
one of the necessary alds in the training of the pmentally

defeetive,

On the basic of this study it scems that most of the
institutions for the feeble-minded bave a limited program
of roligious educetion for the immtos. Im pany cases this
is confined to s simple Sumfay School service on Sunday.
An exarple of this is the xentucky Traiming Home, located
in Frankfort, Kentucky.

Xentuoly 1raining Home. The only religious instruc-
tion given is a short Sundey School of thirty minutes
conducted eaeh Sunday mornihg from 9:00 to 9:30, with the
regular school teachers alternating in iteaghing the Sunday
Sehool lesson. All degrees of mental defectives mest
together in the gympasium. There i8 s cholr composed of
the higher grade morons, and ope of the girls plays the
piano. The singing is limited 1o tho songs the girl has
been able to learn to play during the preceding week. The
following is representatlve of the Sunday School sessions:
SQHG: "“what a Friend”

PRAYYR: The Lord’s Prayer (repeated in unison)

BIBLE VERSES: Boys and glrls repeat the Bible verses they
have learnsd.

BIBLE STUDY: Pealnm 354 "Psalm of Trust®
The most important verses are chosen and read
to the group. God is ypresented as One who
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cares for them and who is watehing over them.
The group responds to sirple guestions.
SONG: PGod Will Take Care of Tou"
PRAYIR: The group is urged to be reverent--that God is there
with them as they pray. Aan Assistent leads in
prayer.

CLOSING SONG: "Let the Lower Lights be Burning®

Lynebburs State Colony. The most gretifying answer
to any questionvalre came from lLynehburg State Colony,
located at Colony, Virginia. Just within the past year a
ecomplete program of reiigiaus sdusation has been estsblished
within the imstitution. There is a Director of Religious
Eduestion who carries on a progranm similar to that in any
of our wellworgenized churches. There ia a chapel service
and two Sunday school sesslons held each Sunday. A minpister
from a looal church serves in the capacity of pastor of the
chapel. Ome of the patients plays the plano and a robed
choir of patients sing. Oollege students compose the leader-
ghip of the Sunday School sessions.

During the week there are prayer meetings for the
different groups. There is a story and song hour for the
boys and girls. The "Teen Age® group has a regular youth
progrem eonducted on the same order as in the churches.

For the older men and women, the program follows more
closely the traditional "Old-Fashioned prayer maeting.
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In all of the meetings an effort is made to give
individual patients an opportunity to participate. Group
followship and the feellng of "togethernessy iz stressed.
Churech merbership 1s rarely mentiomned, but during the past
year three patients wers converted. i/hen s patient asks
to become a nember of a church, he is counselled as to the
real meaning of such a step, and Af he scems Lo undersiand
and accapt the Way, he is permitted to joln the church.

In addition to group work, ihere is personal
counselling. Bedside visiis ere mede regularly to those
who becoms ill, apd the patlents are trested with utmost
regpect. The lynchburg Colony is founded on the belisef
that ome of the bezlc prineiples of the Christisn fsith
is sacredness of personality and an effort is dirseted
townrd enhaneing the dignity of each member of the group.

The Lynshburg Colony seems t0 have an ideal sebtwup
for the religious training of the group. Desides a wonder-
ful physical environment, there 18 s thoroughly Christisn
atmosphere surrounding the lmumtes. It is the type of
institution to which one would feel at emse to send a loved
one and know that he would reoeive the best of care as well
as the best of religious training.

Gepersl observations. It would seem as though the
Cathollc and Jewlsh churches are doing more than the Protestait
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ehureh in this area. In several of the institutioms lnvesti-
gated thers are fullwtime Catholio ehaplains while no mentiom
is mede of Protestant ministers.

The importance of a full-time program of religious
education does not seem to be realized. In most cases Sunday
sexvioss are held and days such a8 Christmes and Easter are
observed, but there is a laek of concern otherwise for the
spiritual development of the individual.

The South seems t0 be less progressive than the North
in the ecare of the mentally defeective, a2 well as in maine
taining 8 progren of religious education for those people.

A1) of the Institutions recognize the value of reli-
glous training for the immates. One superintendent writes:
"Religious training is » big help in bullding morale, hsalps
in discipline and iz one of the necessary aids in the
training of the msntally defestive.” Some sexpressed thelr
regret that they were not doing more in this field.

Conglugion: "For a great door and effectual is
opened....." The fleld of Christian education for the menw-
t2lly retarded presents a challenge second to no sther. It
ealls for complete conseeration on the part of thoss who
would enter its doors. With the leaders vognlzant of the
value of religious training and willing to support sueh a
program, there should be no hesitapey on the part of the
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Protestant Chureh to send leaders into the £isld and to
bring the Gospel of love to the group of people who are
brobably the most "unloved"™ of any of the hendicapped
groups in the land.

The reralinder of this study is devoted to develop-
ing a proposed progran of Christian eduecation for the
montally retarded.



CHAPTER IV
A PROPOSED PROGRAM OF RELIGIOUS EDUCATION

From the foregoing study it has been eoneluded thab
in the field of roligious education there muzt be Hwo
distinetive divisions for the training of tho oducable
mental dofectives. ‘These sre: (1) idiots and lower class
imbeciles who are not eapable of comprsehending or retain-
ing knowledge amd for whom a program of religious education
would acocomplish little or pothing; (2) upper bracket im-
beellos and morons who are educable, aml who correspond to
the Junior and lower Intermedlate groups in the church.
within this latter group is found psopls of all chronclogi-
ecal ages; however, the program of religious education pre~-
pared in the following pages will have apscial reference to
the developing child.

Religious development. Aeceording o Bemson, "The
ehild iz naturelly God~inelined. His comsclence is tender,

the impulse to obey is sirong and the implicit faith of the
earlier years still lingers with him."l Though he has been
very eredulous, he now begins the investigating period and
such expressions as "Honest truly," "Hope to die," "Cross

1 Clarence H. Benson, An %trodzmtion o child Study,
{Chicagos ¥oody Press, 1987), D» -
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my heart,* come into prominence. Children have a spiritudl
bunger for resl things and haeve the ability to disecriminate
batween faot and fletlon, right and wrong, precept and
practice. Discovered inconsistencies may lead to rental
dizorder and moral disaster.

The child needs God to account for so many of the
mysteries which arise from his field of observation.® He
conceives of God as Crsator and Heavenly Father bubt not as
a Triune God. Because the child’s conception of God is
limited doos not mean that his God-given spirit of worship
should not be encouraged. Of the ehild, Bonson saye,

Goé to him is an unseen Companion, a faithful
fri-nd. He can talk freely to Him but always wilth
respect, for He 1s so great apnd powerful. He
iikes to heve us %81l Him things for He iz always
interssted in His cbildren. He gives us many

things, espesially health, 5o we must rememby
thank Him. It grieves Him when we do wrong.

luelle Cole in her book, Puyehology of Adoleseence,
tabulates the religlous belief of children on the Junior
and Intermediate levels. <¢hese are given in brief:?
(1) Religion consists in obeying God's laws; (2) We learn
about God through dresms and vwisions; (3) God made us,
the animals, the stars, and the flowers, and everything in

2 Ipid., p. 140.
] Ib.&l:, De 141.

4 Luella Cole, Psychology of .dolescenee, (New York :
Farrar & Rinehart, me—zz‘[@gjﬁ,, PR PREC 7 e
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the world; {4) God knows everything we say or do; (5) God
has g good reason for what happens 4o us; {6) God cares
what we doy (7) God protects those who trust hinm from harm;
(8) God cares whsther we repent of our sins or not; ()

God hears and answers our prayers; (10} True prayer con-
sists of thinking of the wonderful ways of God in the world;
(11) It is possible to get things by prayer, and, (12) The
soul lives on after the body dies.

There is some dissgreement arpng suthors conceraning
the time for saving faith. Benson fsels thet "saving faith
. « Jmet be comprehensive faith and forged development at
that carly stage may mean an arrvested development at a
later staga.ﬂs Ho stetes that, "The fundameutal purpose of
all religicus education in chlldhood is to prepere for the
all-important decision that must be made in later chilld-
hmaﬂ.“ﬂt Bome contepd thaet children 4o not have the same
religious erisis as sdults. Chappell im his book, Ivengekism
in the Sundsy Sehool, hes this to say sbout the rellgious
experience of ohildren:

The faet that ehildren cannot point to the particular

tims when this experience begen does not in the lsasy

diseredit its reallity and genuinenscs. ...If we are
sure that we aye nis and he is ours, we need not trouble

S _&é&b. De 140.
& Ihid., Dp. 140-41.
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pranbor when this Baored

cursolyves bogsause we cannot
relation wma estadblished. The sloar rwaning of 213
thim iz that it 18 possible Tor the Holy Spirit to
rogseh the heart of the 1ittle child ond fo;; the little
ahild to heve g true roliglous ecpericnes.

In the ocsse of the mentally retarded child, we camnot
lock forvamd to the day when he will bhooome dovelopsad fully
enough to understand end aceept the full Gospel. His powers
of comprehenaion &0 not develop beyond the fourth and £ifth
grade level so it s the task of the religious educator in
this instanes, to singlify the moszsage of salwvation 8o that
it may be understood by the child-likes nind.

4

A progron of veligious edusction must of nooossity
take into scoount all of the thdings whieh go to make up &
wellerouniod personality. Included in these are: (1)
phynieal onvironment; {2) cultural envircoment
the religious enviroment.

The iastitution for mohe

tally retarxded childrem should be s Lhome-like as possible.
The chlidzen will discover the abuormlity of thelir situne
tion soon smough even at the bost. Yhe basle vooulroments

7 E+ B, Chappell, Evanse

(Hazhville] Lomee b uisioore yosry, 2 Sy Sunday Sevel,
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Tor a healthy home in which to bring up children have been
desoribed in various plaees, and these apply as well to ths
institutionalized ehildren. 4 home should, first, furnish
adequate shelter and nourishment. Sesond, 1t should provide
security, especlally agalnst emotionsl disturbances. Third,
it should in a consistent manner supervise the ohild‘'s
behavior. Finally, it should educate children in aeceptable
modes of response to soeiasl situations.e

Loggtion. It is lmportant that the home for the
feasble~minded be located in a rural area or in the residentisl
segtion of the c¢liy. There are seversl ressons for this, ons
of the most important ones belng that the delinguent problem
is much greater in ths congested eren of the eity. In sur-
veys made the delingusnt areas are of thyee general typos:
{1) business districts, {2) manufasturing districts, and
{3} distriets in whieh the nmature of the population iz con~
stantly eh.mgiagug 8inoe the problems of fesble-mindedness
gnd delinguenecy go hand-in~hand, it is well 4o keep the
tenptation away. The congested ares has saloons and plaees
of ill fare into which the fesble-~nminded mmy be oasily led.
Then, 00, the rursl and residentlal sectlions provide a much
more heoalthful eond attrmctive location. There is e much

8 cﬂlﬁ, mp ‘Biti, T 288.
9 Ibid., p. 341.



40

larger arez available to earry on the recreaticncl program
of the institution.

Buildings. One of the greatest objeotions to state
institutions is the laek of adequate housing facilities.
Host stste institubtions are crowdsd far beyond their normal
capacity, and the builldings in whish the inmates are kept
would not pass publle inspection, muchless provide a home-
1like plece in whieh to live. The boys and girls should
have sn attractive place in which to live for they will
core to look at the institution as their home. If it is
a plage to which they will be asshamsd to have thelr friends
core, it will incremse the feeling of inferierity which
noet of them alresdy heve. Besides arple living quarters
for bhoth boys and girls, there should be a chapel for wors-
ship services, a Fully~esulpped mymmaesium, and e recersationsl
hall for novies and informsl gst~togethers. There should be
a hospital wnit with modern equipment to care for those who
become 3i11l. The institution should also meintein an up-to=-
date school. To summarize, the institution should keep pace
with the outside world in its buildings and equipment.

B. Culbural envivonment. The grsat educators Pesta-
logzi and Froebel are regponaible for the substitution of
10
individusl care for mechanical manipulation of nmasses.

10 Xethan Oppenheim, The Development of the Child,
(London: Macdkillen snd Compeny, 1598), D 200
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The motto that was ever before the minds of these two loving
men was: “Come, let us live with our children.™t They were
the exponents of universal sdusation. The trend in the more
modern institution is to follow the example of these educators
in taking a personal interest in each child. Every effort

is put forth to awsken in the child the dormant propensities
and %0 meke of him a velusble citizsn.

Books apd literature. One of the habits that bas much
to 4o with & ¢hild’s success and heppipess I8 the reading
habit. Besides the knowledge that is aequired through rosd-
ing there are other values which very defimitely add to &
child*s egquipment. Readlog ineresscs the child's imagipative
powers. In no way ecan 8 child's sympathy be awalkensd more
than by reading of experisnces similar to his own. Resding
also helps to arouse ambition and stimulste the child to high
endesvor.

Delizht in beauty grows from assosiation with good
1itersture, Joy in the rhythn end ewing of slliteratiom,
in words that have sound and color, which seems inborn in
ehildren, oan be made the basls for real love and appreclation
of beauty.‘m Cheerful, humorous llteraturs creatss a spirit

of joyfulness in the child.

n M" Pi 256!

12 Harion L. Faegre and Jolm E. Anderson, Child ¢
and iraining, (Minneapolis: The University of m‘ﬂg
Firch edition, 1840), p. 260.

#
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In choosing reading material for children there are
things that must be avoided. Children are easily over~
stimlated and many stories have to be weeded out on this
agoount. Siories that make ohildren shiver with fear or
relt into tears with compasaion are in this class. Fears
and night terrors are ofton tracesble to carslessly chosen
stories which frighten and puzzle children.

A preponderance of storiss of the wishing-ring or
Aladdin's lamp variety, in which the hero attains fame or
wealth without personzal endeavor, produces in the child
vague dreams end desires but offering no outlet in cotion.
Danger lles in developling e habit of avoiding the faots of
1ife. To help our children meet and settle difficulibies
fairly and squarely is our job, rather than to allow them
to grow up in =2 world of make-~believe.

Bools such as those written by L. F. Parkins, The
Dutch Twing, The rskimo Iwins, The Japanose Iwins, end
‘The Swiss Twins, are recommended as fiotion for the age
group under consideration. Fables with real signiflcepce
are also recommended. Some of these are Agsop's Fables
end The Pig Drother and Qther ¥Fables, by L. E. Richards.
Stories of Mark Twain and other sdventure stories hold
great appeal for the boys. The girls liks stories about
nature and mother.
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There should be a good-slzed library in connestion
with the sechool, in which fletion books are inecluded,
both religicus and secular. Most of the imstitutions are
large onough to employ a full-time librerian o take care
of cireculation, as well as reading the books before they
are placed in the hands of the children. Magezines should
be carefully selected and murder mysteries, love stories,
and base literature should not be kept within the reaeh
of the child. Imn addition, religious traets, pamphlets,
and magezines should be avsilable to the child at all
tines.

Badlo programs. Children from the ages of 9 to 18
years sverage two hours dalily listening to the mam..“
If allowed %o choose their own prograns, surveys show they
are not very selechbive. Boys put comedy first, followed
by dance music, drema, and deteective stories. Girls put
dramp first, comedy second, and then children's storles.
In a recent survey ti8 boys placed sermons in ainth place
so far as their preferencs of programs was concerned;
girls placed sermons as clghth in their line of prefamm.]‘ﬁ
There are definite 1ll effects from listening %o

erime stories over the redio, such &s mervousness, fear

14 Cole, 9p, oit., D. 4£90.
15 Ibid., ps 481.
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of kidnapping, difficulty in sleeping, disturbance of eat-
ing, dayiresming and development of unmuszual interest in
sex. All children would suffer greatly from these i1l
effects and sapsclally would the mentally retarded child.
A radieclogue of all the better radioc progrars and
those adaptabls to the needs of the ¢hild should be pre=-
pared. The ldesl is the Master radioc where & member of
the persopnel selects the programs to be listened to.
Theas programs should include comedies, adventure stories,
miaie--saored and classical, sermons, and health-building

PTOgrans.

Movies. Childrem rate this form of entertainment
above all others. Noving piloctures are especially potent
4n atirring the emotions as svidesnecd by reporis given by
ehildren who attend. Definlite statements of fright and
terror ccourred in 61 per cent of the reporis; sorrow and
pathos felt during pletures were mentiomed in &4 per cont
of the 1ife histories; 39 per csnt of the 458 writers ad-
mitted crying frequently; 30 per cent were receptive to
smorous advances after watching pletures desling with
romantie love. The child renembers longest what he secs
through the eye-gate, and since this period in the child's
1ife is one of imitation, he is likely to attempt to do
anything done by his "hero” in the movie. Motion plctures
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have been sredited as belng the causes of ovime, of maladw
Justment, of dissatisfaction with lm}& Beeause of the
tremendous effegt of Lhe movie, ithere must be siriet cemsor-
ing of every film shown to the mentally retarded children.
Only f£ilms with high moral and religious btone should be
showm. Hot all religious films are suitable. TFor instance,
those which inelnde eninosity emd hatred smong different
nationalitvies and fighting among individuals should never
be shown. Ho film should be used whish will arouse cone
fliets in the mind of the child and upset him emotionally.

Reereation. In religious edueation there must be
provision for programs of work and play. ¥Flay is the
nesded change from physical and social restrainte. Reere-
ation shonld be supervised and the child'a interest directed
into channels of usefulness. For boys snd girls, the usual
games and pleys may be an insufficient antidote to the
school work, and such organized recrestions es are provided
in the Pioncers, Brownies, Boy Scouts, Girl Scouls, and
other clubs are needed. Children are natural imitators
and honce, drama mey be used as reereation and also because
of its great teaching value.

The ehild hss s tendeney to imitate, to play a part,
to use imagimation in making real the experiences he cannot
have in astuel life. along with these urges, there exists

18 Ibid., p. 496,
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also an innate vendeney to desire soeial approvael and to
give vant to feelings in emotional or physical activity.m
Jhat a child imitatss, he 18 liksl: i: bocome. Therefore,
it beccmes highly important that he be gulded in hile choice
of models and that he be trained to discern the consequences
of right and wrong ehoieas;m By means of the dramntiec
method, the tescher can set before the pupils life situg~
tions depleting morel and spiritusl velues and thus provide
wodels and lassons for approprietion and leamingalg

Religious T pent. The primery interest of the
religlous educator lies not in the oultural or physicel ep~
vironmment but in the persopal religlous life of the child.
The mentally retarded child more than any other one, needs
the comfort and understanding of the Heavenly Father. Many
things go togethor to make the institution a place where he
may recelve Christisn nngpbure.

Y, irﬁ $457

Porsonnel. This term is used %o ineclude everyone who
is employed by the state to look after the welfare of the

17 C, B. Ea Fri:w a8 of T Chy,
agah {Grand a";{ aman‘?uFII% % ' :%g-?iii
Pe .

18 Ibid., p. 292.

19 Ibz&ﬁ’ Do 2935,
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child. An institubion such as this should not be e "catohw
all? or a political organization bub each worker should be
chosen for his own merits. He should be well-edueated for
the job. The teashers, both in the secular and religious
sohools should be intensely Christian. Bavey says, in his
book, Pripeiples of Teaehing for Christ ieachers, that
teachers should possess the following cuslities of spiritual
1ife: (1) absolute surrender to God; {2) vivid sense of the
reality and presence of God; (3) recognition of Jesus Christ
as the only way to God; (4) whole~hearted dependence on the
Holy Bpirit; (5) keen, deep interest in the salvation and
the spiritual welfare of others; (6) humble, grow
of victory over selfishness, worldliness, and sin; (7} ine

tellizent and gemiine conviction concerning great fundamentel
truths; {8) willingness to serve and to give without thought
of recognition; (9) given to importunate, effective prayer;
and, {10) dsep, sinvere love of God and of children.

These ettributes should be found in each worker in the
institution. The "House Mothers" should act, not as striet
diseiplinarians, but as & mother who is interested in the
highest good for her childe In & recent visit to e Bome
for the Feeble-minded it was appalling to find a man overp
the boys who herded them about as S0 many cattle, and who
seemingly had no fesling for them. EKind, considersate,
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understanding people should have direst supervision of the
shilfron,

Direetor of rellgious edusation. Theré should be a

resident director of religious education who oversces the
total religious training of the ohildren.

Shaplsin. In institutionms whore there is a capable
direstor of religious education it should not be necessary
to have a full~time cheplain. The chaplain should conduet
the Sunday worship services and ths mid-week prayer meeting
for the group, and b on call for any urgent needs.  He
should ci‘fieiaté at fuperals when the need arises, adnlnister
the Sacrament, and psrform other clergical duties.

Worship servises. The progran of worship services
should follow closely thoss held for the normsl child. There
should be Sunday Sehool =nd chureh ssrvices held on Sunday
morning. There are diverse subjects whiech are applicadble
for teaching the child either in the Sunday School period or
the morning worship hour.

Charac tralts. There should be lessons which deal
with specific character tralts. These should be developed in
connection with suitable biblical material and 1nei&_em;s
froxm the lives of psoples who illustrate the trait. In the
Internatiopal Curriculum Gulde, Volume One, the character
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tralts desirable for presentation in children's lessons are
listed: (1) Cow-operation; (2) courage; (3) dependability;
{¢) faith; (5) forgiveuess; (6) honesty; (7) love; (8)
loyalty; (9) obedience; (10) purity; (11) reverence; (12)
self-respect; (13) penitence, and (14) spirituslity.2C The
childish mind is able to grasp the significance of these
truths and to practice them in daily living whon given
proper guldance.

Bible lessong. Seattered through the year there
should be programe relating to Dible characters, Christ,
God, the Holy Spirlt, and the fundamentals of the Falth. 21
Eaecl lssson should be ¢sntered about the Trinity but specifie
leszons coneerning Thelr attributes should be presented.

The ehild has a linlted eapacity for grasping these truths
but can comprehend them if they ars presented simply.

Biblical history. Since tiis sge group mepresents
an age of "hero worship®”, lessons concerning incidents from
the lives of martyrs, reformers, ministers, mlssionaries,
educational leaders, and others will hold great interest
for the ehild. All of these lessons should be linked up

with the life of the child.

20 Ethel Harrison Grice, Junlor isusembly FPrograms,
{Nashville: Broadman Press, 3.33:4), Ps 15, ‘

21 &iﬂ.', Pe 14,
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Special-Day lesgona. The significance of days suech
as Christmas, Thanksgiving, Easter, Mother's Day, Father's
Day, Children's Day, Linecoln's birthday, Washingtonts birth-
day, and Armistice Day should be stressed. On Faster a
pageant could be given as well as at Christmas-time. Some
of the ebildren should be asked to pariieipate in the
pageant.

fomperanee lessons. It is not good to dwcll on the
morbid in desling with children, especially of the rentally

retarded group, but they should undsrstend the evils of
the liguor traffic both individually and socially. The
lives of grest temperance leaders may be prosented in story
form or in a dryamae.

Apprecistion lesgons. Thers should be progrems fron
tinme to time throughout the year to develop the appreciation
of the puplls and to help them to understand and value what
is good and beautiful apd trus. Theose programs ray deal
with the four seasons, briuging out God's gifts of the
seasons and the besuties of nature, and with musie, architec-
ture, art, paintings, literature, and so forth, for all of
these may eoptribute o the development and enrichment of
woell-rounded Christien personalities .23 These programs may
be enriched by making use of lives of posts, musiclans,
snd others im related fields.

23 &_j‘d_tr. ?.- 15;
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“hese suggestions by no mesns cover all typos of
programs bub they are examplss of toplies applicable to
the intellectual eapacity of the children under considera-

tion.

Music in worship. It is nol by mere accident that
music was alweys been used in religious worship, for reli-
gion end music arise from the same general part of our
being. Religion is the most intimete of sll humen expericnosy
and music 1s the most intimate of all the arts. husic is
the most personal, 1ts substance the least tongible. It
has the very valueble property of stimulating the emotions
and strengthening consciousness, yet at the same time, regu~
lating thenm through the sense of balance and proportion
fnherent in the art of musie itaelr.%

The ehild finds a medium for worshipful expression
in music. It gives opportunity for group response which
binfic the children o one ancther as well as directing them
to God. Thus in religious eduwabtion misie atiracis, com~
pels attention, puts religlous truth into the life in such
a mammer as to make it ever possible and probable that it

24
will be freely re-sxpressed and proeclaimed.

28 Joseph NH. Ashton. % Yorship, (Bocton: The
Pilgrin Press, Seeond adition o

24 Earl E. Harper, Chureh Musie and . orsiip, (Few
York: The Abingdon Press, 1‘9@‘5‘% De 04
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When working with children there are other definite
purposges which musie fulfills. It may be used to prepars
for metivities, motivate eonduct, lend variety, and
sumrarise or conclude activities.

A chord on the plano or a gquiet prelude brings a
serviee to order. The words of a song my be used to
lead to other activities such as making ad coloring illus-
iretions suggested by the words of the song, or dramstizing
its story. The resourseful tsacher can find many uses
for songs.

Music may be used in infiueneing cooperation between
children as they work. The lyries of Zdne M. Shaw's song
Horking Together” read like this: »There's work to do, but
jsn*t it fun, for all of us to work till its done? There's
father and mother and Jack and Sue; Neneoy and Billy are
helping toa.“’%

Children cannot focus thelr attention on one thing
for a long period of time. Ewen interesting stories become
dull to them after having to listen for a while. One of
the best methods to obtain relsxation and veriety is to
nave them sing a song which they lkuow and enjoy.

25 Blivabeth McE. Shields, Musie the heliglous
W&&W {New York: abingdon bory ﬁe&“'a"‘;
» p" ‘Q i
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Another purpose of music is to conelude s service.
The song should be selected 1o swrmarize the setivities
for often it is npeeded to bring out the real meossege of
what has gome before. HBany times it is a prayer song.

Besides voenl music, there should be & childrem's
choir composed of those who have simging ebility. “his
provides an outlet for emotion, gives an opportunity for
working together, and makes the child feel that he iz a
real part of the worship service.

P!mnngraph and records mey be used in the servige
or as recreation. A list of sultable records for the
children to enjoy will be found in the appendix,

The foregeoing suggestions are to serve culy as s
means to an end. It is not the purpose of the program to
rerely entortaln the children but the final test is to
what extent it leads the pupils Yo live the Christlan
life. This life-centored objlesctive must be kept constantly
in mind in evalusting the mrk,.% rundasmental questions
on which such eveluation should be based are: (1) Does it
1sad the pupil into s personal relationship with God? (2}
Does it give the pupil an understanding and appreciation
of the 1ife and teschings of Jeswm, lesd him to aeceph
Christ as Saviour, Friend, Compenion, and Lord, end iead
into loyalty to Christ and his eeuse? (O) Does 1t give

i ] Griﬂﬁ, 22!5 s&ti, ‘pn 13.
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a Christian interpretation of 1life =nd the universe?, and
(4) Does it provide a solution to the conflicts which pre=-
vail in the mind of the mentally retarded childe?

There ars others which could no doubt be mentioned
but it is the hope of the writer that the sbove may be
secomplished in the religious education proszran carried om
in publie institutions throughout our land.
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